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OVERVIEW OF THE STUDY 
Introduction 
Our Nation is at risk. Our preeminence in commerce, industry, science, and 
technological innovation is being challenged by competitors world-wide. The educational 
foundations of our society are being eroded by a rising tide of mediocrity that threatens 
our very future as a nation and people. What was unimaginable a generation ago has 
begun to occur, others are matching and surpassing our educational attainments.(National 
Commission on Excellence in Education, 1983, p. 5). 
For the last decade American education has been under a microscope. A Nation at Risk 
was the first of many reports and articles that chronicled what was wrong with American 
education and provided suggestions as to how it should be reformed. Not since the orbiting of 
Sputnik in the late 1950's has there been such intense focus on education and such urgency for 
school reform. Important elements in recent school reform efforts include home-school 
partnerships, parent support for schools, and school quality. 
Home-school partnerships are widely accepted as desirable and even essential for 
effective schooling. When parents and school personnel work together everyone benefits, 
especially children. (Berger, 1992; Epstein, 1992; Henderson, Marburger, & Ooms, 1986). 
Clearly, it makes sense for parents and school personnel to be partners in children's education. 
Both want what is best for children and research suggests that the best results are achieved 
when they work togetiier. (Comer & Haynes, 1991). Bell, (1993) contends past school 
reform effots have fallen short of expectations because school personnel assumed they could 
do the job alone. There is a need to link home and school because it is one of the best 
guarantees of children's success in school (Hess & Holloway, 1984; Marburger, 1990). 
Parent support for schools is desperately needed. Bell (1993) and others believe that 
without parents' full support, schools will never achieve optimum success (Epstein, 1992; 
Henderson, 1988). Parents' support is manifested in many ways. They attend activities, 
provide volunteer assistance, serve in advisory and decision making roles, reinforce school 
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learning at home with their children, and pay taxes that enable the school to provide a quality 
educational program (Henderson et al., 1986; Epstein, 1992). Research suggests that parent 
support, whether aimed at assisting one's own child by helping with homework and attending 
school events, or at strengthening the school program by volunteering and serving on school 
committees, leads to many positive outcomes, including enhanced student achievement. 
Research also suggests the extent to which parents support the schools is linked to their 
satisfaction with tiie quality of the school. (Herman & Yeh, 1980). 
"Quality" has become America's watchword. Since 1980, the Total Quality Management 
(TQM) principles and practices of W. Edwards Deming, J. M. Juran, and others have 
revitalized American businesses, government agencies, hospitals, social organizations, home 
life, and public education (Bonstingl, 1992). Fundamental to achieving quality is the 
"unyielding and continuing effort by everyone in an organization to understand, meet, and 
exceed the needs of its customers" and the commitment to continuous improvement (Conway, 
as cited in Savary, 1992, p. 11). Those that embrace TQM value data collection and feedback 
from a variety of sources as the primary means for improving the quality of the product or 
service so as to meet or exceed customer expectations. 
The public's demand for quality from its public schools is as real as their demand for 
quality for American businesses. Schools, like American companies, are in business to satisfy 
their customers. Like companies using TQM, schools should collect data from a variety of 
sources to improve the quality of its practices and services. 
Data from parents, important customers of the school, are essential. To promote the 
home-school partnership, to know parent expectations and to gain their support, school 
personnel must hear what parents are thinking and feeling. For school personnel to know if 
parents are satisfied with the quality of school practices and services, they have to collect data 
in a systematic way, such as a survey. Surveys provide a number of parents an opportunity to 
express their opinions on a variety of areas. A survey not only identifies current levels of 
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performance, but also serves as a benchmark for measuring the success of implemented 
strategies for improvement. 
There is a shortage of validated instruments to assess school conditions that provide 
useful feedback to school personnel (Wilson, 1985). Although school assessment instruments 
for parents do exist, a review of many of these instruments by the researcher revealed that none 
measure the quality of specific school practices, the overall quality of the school, the impact of 
school practices on parents to support their child's learning, the likelihood of parents providing 
various types of support for the school, and/or overall parent support for the school. 
The major steps in conducting the study were: (a) develop the assessment instrument, (b) 
secure an appropriate sample of schools to participate in the study, (c) collect the data, (d) 
analyze the data, and (e) report results. The study involved survey methodology with a 
relatively large sample. Forty-two schools, mostly from Iowa, representing 12 school districts 
participated in the study. Twenty-five elementary schools, seven middle level schools, seven 
high schools, and three multi-level schools administered a total of 7,949 parent surveys. A 
total of 3,101 surveys were returned for an overall return rate of slightly more than 39%. 
Return rates from individual schools ranged from 19% to 78%. 
Statement of the Problem 
American schools have been asked to reform schools in order to provide an educational 
process that prepares students for the challenges of today's world. The literature clearly 
suggests the premise that parents must be active partners and allies in reforming public 
schooling. Their opinion and support are essential ingredients for improving school quality. 
Decisions to improve schools must be based on analysis of data. When data are 
collected, school personnel can identify areas of strength and areas in need of improvement. 
Data from parents, important customers of the school, provide school personnel valuable 
information regarding their satisfaction with the quality of school practices and service. 
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Satisfied parents are more supportive parents. For schools to know if parents are 
satisfied with the quality of school practices and services, they have to ask in a systematic way, 
such as a survey. Parent surveys are helpful because they provide parents an opportunity to 
express their opinion on a variety of aspects of the school's program. The survey not only 
identifies parent perceptions of current levels of school performance, but also serves as a 
benchmark for measuring the success of implemented strategies for school improvement. 
Although assessment instruments for parents exist, none measure the level of quality of 
specific educational practices or do they measure parent support for the school. If we are to 
take the public's demand for school quality seriously, we need to collect data regarding school 
practices and service. We know that satisfied parents are supportive parents, but we do not 
know if specific school practices influence parent support for schools more than others. 
The problem for this study is to determine parent perceptions of: the quality of specific 
school practices, the level of school quality, the level of parent support for the school, the 
likelihood of parents providing various types of support for the school, and the relationship 
between the perceived quality of specific school practices and parent support for the school. 
Purposes Of The Study 
This study's focus was on the development and pilot testing of an instrument to examine 
parent perceptions of: (a) the level of quality of specific educational practices employed by the 
school that their children attend, (b) the level of school quality, (c) the level of parent support 
for the school, and (d) the likelihood of parents providing specific types of support for the 
school. Also examined was the relationship between attendance level, gender, family status, 
and income and parent perceptions of school quality and their support for the school; and the 
relationship between the quality of 14 dimensions of educational practice and school support. 
Finally, the researcher compiled the data and prepared summary reports for all participating 
schools. Specific purposes of the study were: 
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1. Determine parent perceptions of specific practices of their child's school and their support 
for the school. These perceptions include: 
(a) the level of quality of 14 dimensions of educational practice employed by the 
school that their children attend. 
(b) the level of school quality. 
(c) the likelihood of parents providing specific types of support for the school. 
(d) the level of parent support for the school. 
2. Determine the relationship between the quality of each of the 14 dimensions of 
educational practice and parent perceptions of: 
(a) The level of school quality. 
(b) Parent support for the school. 
(c) The likelihood of parents providing specific types of support for the school. 
3. Determine the relationship between attendance level, gender, family status, and income 
and parent perceptions of: 
(a) The level of quality of the 14 dimensions of educational practice. 
(b) The level of school quality. 
(c) The level of parent support for the school. 
(d) The likelihood of parents providing specific types of support for the school. 
4. Determine the extent to which parent perceptions of the 14 dimensions of educational 
practice predict parent support for the school. 
Method 
Borg and Gall (1989) contend that with careful planning and sound methodology, the 
mailed survey can be a very valuable research tool in education. The study involved an 
extensive use of survey methodology with a relatively large sample. The study's survey 
methodology followed Borg and Gall's (1989) suggestions for carrying out a successful 
6 
questionnaire survey. The major steps in conducting this study were: (a) development of the 
assessment instrument; (b) securing school participation in the study; (c) collecting the data; (d) 
analyzing the data; and (e) reporting results. 
The Iowa State University Committee on the Use of Human Subjects in Research 
reviewed this project and concluded that the rights and welfare of the human subjects were 
adequately protected, that risks were outweighed by the potential benefits and expected value of 
knowledge sought, that confidentiality of data was ensured, and that modified informed 
consent may be implied by the subject's completion of the survey instrument. 
Development of the assessment instrument 
The development of the survey instrument began witii a review of relevant literature and 
existing parent instruments including those authored by: (a) CFK Limited, 1973; (b) Dusewicz 
& Beyer, 1990; (c) Kelly, Glover, Keefe, Halderson, Sorenson, & Speth, 1986; (d) Likert, 
1977; (e) National Study of School Evaluation, 1988; and (f) Schmitt & Loher, 1986. 
The review of literature and parent instruments provided the conceptual framework for 
development of the instrument It was determined that the instrument would collect data 
reflecting parent perceptions of the quality of educational practices of their children's school, 
the overall quality of the school, the extent to which school practices help or influence parents 
to support their child's learning, the level of parent support for the school, and the likelihood of 
parents providing specific types of support for the school. 
It was also determined that the assessment instrument would be a building level survey 
for parents of children attending schools from kindergarten through high school. These 
parameters guided the identification and development of components and items in the 
instrument. Items were designed in the closed form so that quantification and analysis of 
results could be carried out efficientiy (Borg & Gall, 1989). 
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After many drafts, discussions with major advisor, Dr. Jim Sweeney, and revisions, a 
prototype of the instrument was developed. The prototype included items that dealt with: (a) 
the level of quality of 14 dimensions of educational practice, (b) the level of school quality, (c) 
the impact of school practices on parents to support their child's learning, (d) the level of parent 
support for the school, (e) the likelihood of parents providing moral support, financial support, 
and support for the school through participation, and (f) personal data questions. The 
prototype included a total of one-hundred six items. The scale was developed and is discussed 
later in this section. 
A number of approaches were used to refine the prototype. Parents, school 
administrators, and graduate students provided constructive feedback. The instrument was 
evaluated by parents in two districts. Principals from Mahtomedi High School in Mahtomedi, 
Minnesota and Alton Middle School in Alton, Iowa were asked to utilize district parents to field 
test the instrument This aspect of the field test was designed to assess the readability, clarity, 
and validity of the instrument. Each administrator administered the instrument to fifteen 
parents within their district and provided them a feedback form (see Appendix A) to collect 
comments and suggestions. The feedback form gave parents the opportunity to provide input 
regarding the readability and clarity of each item in the instrument as well as the directions 
preceding each component of the instrument It also gave parents the opportunity to comment 
on the length of the survey and appropriateness of the questions, suggest questions not 
addressed in the survey, indicate whether they would complete the survey if it was from their 
children's school, and to make further comments and/or suggestions regarding the survey. 
Feedback was also received from Iowa State University graduate students and Iowa 
school administrators. The instrument was given to eight graduate students to review for 
readability, clarity, and construct validity of items. School administrators who visited the Iowa 
State booth at the School Administrators of Iowa Summer Convention in Des Moines, Iowa 
were also asked to review and discuss items in the survey. Twenty administrators were mailed 
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the instrument for further review. Follow-up telephone contact with each of these 
administrators produced further evaluative feedback regarding construct validity and readability 
of instructions and individual items. 
The instrument was revised on the basis of feedback provided from the sources described 
above. Each group raised concern about the length of the survey. Though the prototype took 
only twelve to twenty-five minutes to complete, most thought one hundred-six items was too 
many for most parents. After careful review, items viewed as redundant or unnecessary were 
eliminated. Items considered less important, most from the third component of the survey 
(likelihood of parents providing various types of support to the school) were deleted. Some 
items and instractions were rewritten based on the feedback provided. When the revisions 
were complete, the number of items in the instrument was reduced to eighty-three. 
Borg and Gall (1989) maintain that neatness and composition of the survey are important 
factors in determining return rate. After discussions with administrators who were frustrated 
with poor return rates of previously distributed parent surveys, it was decided that a strong 
effort must be made to increase survey return rate. An important first step was the decision to 
develop a visually appealing, professional instrument, that could be easily processed. The 
Forms Division of National Computer Systems (NCS) in Owatonna, Minnesota was contacted 
to discuss options for the development of the survey. NCS provided the researcher three 
prototypes that were appropriate for the instrument. Prototypes included: (a) a separate 
response sheet format, (b) a four page booklet containing both questions and response modes, 
and (c) an eight page booklet. The eight page booklet was chosen because of its visual appeal 
and ease of responding in comparison to the use of a separate response sheet. The final 
product was completed in October of 1992 (see Appendix B). 
Below is a summary of the components of the completed parent instrument. The 
completed instrument was the result of a review of existing parent instruments, relevant 
literature, and revisions based on feedback from multiple sources. The first component of the 
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instrument measures 14 key dimensions of educational practice. The dimensions are: (a) 
school climate, (b) communication, (c) accessibility, (d) responsiveness, (e) parent 
involvement, (f) monitoring and assessment, (g) student equity, (h) physical environment, (i) 
school program, (j) curriculum, (k) support services, (1) student activities/athletics, (m) teacher 
behavior, and (n) leadership. Each dimension contains anywhere from two to nine items with a 
total of sixty-one items in this component of the instrument. 
Parents are asked to rate the level of quality for each item within each of the 14 
dimensions of educational practice. The response mode is a six-point Likert scale ranging from 
"excellent quality" (6) to "very poor quality" (1). If parents have no prior experience or 
knowledge of a specific educational practice, they may respond "do not know" (0). 
The second component of the instrument is designed to measure the impact school 
practices have on parents to support their child's learning. Fourteen items based on parent 
behaviors that support children's learning are contained in this component of the instrument 
Parents are asked the extent to which school practices have helped or influenced them to act in 
ways that support their child's learning. The response mode is a six-point Likert scale ranging 
from "very strong impact" (6) to "no impact" (1). Based on written comments from parents the 
interpretation of these items was in question and therefore the researcher determined that data 
analysis was inappropriate. 
The third component of the survey measures the likelihood of parents providing various 
types of support to the school. A total of six items, two for moral support for the school, two 
for financial support for the school, and two for support for the school through participation, 
measure specific aspects of parent support for the school. Parents are asked their likelihood of 
providing support to the school. The response mode is a six-point Likert scale ranging from 
"very likely" (6) to "very unlikely" (1). 
Two items within the survey measure general or overall parent perceptions of school 
quality and school support. The first asks parents to rate the overall quality of the school by 
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using a six-point Likert scale with a response mode ranging from "excellent quality" (6) to 
"very poor quality" (1). The other asks parents to rate their overall support for the school. The 
response mode is also a six-point Likert scale ranging from "very strong support" (6) to "no 
support" (1). 
The last section of the instrument contains four personal data items. Parents are asked to 
provide information regarding their gender, ethnic background, family status and employment 
status, and total household income. Instructions explain why the school wants this information 
and emphasize that these questions are optional, and that parents should answer these items if 
they believe the information will be helpful to the school. 
Securing narticioation in the study 
The first contact with school personnel regarding use of the parent survey was at the 
School Administrators of Iowa Convention (SAI) in Des Moines, Iowa on August 12,1992. 
Administrators who visited the Iowa State booth were provided information regarding the 
instrument (see Appendix C). Besides a one page informational handout, administrators 
interested in learning more about the survey and the study were given an interest/participation 
form to be filled out immediately or mailed to the researcher at a later date. 
In addition to contacting interested superintendents and/or individual building principals, 
20 superintendents in central Iowa were mailed a copy of the instrument. A conscious effort 
was made to send the survey to different types and sizes of districts. Other contacts were made 
by Dr. Jim Sweeney. 
Follow-up phone calls to answer questions and secure participation in the study were 
made to those indicating an interest from the SAI convention, the 20 superintendents, and those 
referred by Dr. Jim Sweeney. After weeks of presentations, phone calls, and mailings, 42 
schools representing 12 districts indicated they would participate in the study. Some 
administrators decided to sample a percentage of parents and others administered the instrument 
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to all parents. A total of 7,949 instruments were administered to parents in the forty-two 
participating schools in the twelve districts. These included: 5,013 surveys administered in 25 
elementary schools, 1,280 surveys administered in seven middle level schools, 1,161 surveys 
administered in seven high schools, and 495 surveys administered in three multi-level schools. 
See Appendix D for a complete list and breakdown of participating districts, schools, and 
related information. 
Procedures for collecting the data 
The validity and usefulness of the survey is dependent on the representativeness of the 
sample and the proportion of the surveys returned. Each of the buildings participating in the 
study were mailed an informational packet (see Appendix E) that provided specific instructions 
and/or suggestions regarding sampling procedure, methods to increase return rate, as well as, 
cover letter suggestions, a sample cover letter, and information regarding survey distribution 
and survey collection. 
Participating schools were informed that the weeks preceding the distribution of the 
survey are important in terms of providing parents information regarding the survey. 
Information was to be disseminated through newsletters, local media, PTA and/or other parent 
groups. Parents were to be informed of the purpose of the survey and what will be done with 
the results. 
Perhaps the most important single factor in determining the percentage of responses that 
each building will obtain is the cover letter used with the instrument (Borg & Gall, 1989). 
Because the survey is a building level instrument, participating schools were instructed to have 
the cover letter written by the building principal. The letter was to be brief, but convey certain 
information. It was most essential that parents were given good reasons for completing and 
returning the instrument. The letter was to explain the purpose of the survey and what will be 
done with the results. Assurance of confidentiality was to be included, as well as a request that 
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the survey be returned by a specific date. Other suggested methods to increase return rate 
included: (a) use of a follow-up letter or postcard encouraging those who have not returned the 
instrument to do so, (b) including a postage paid return envelope with each distributed 
instrument, and (c) providing a Number 2 pencil with each survey distributed. 
Administrators in buildings participating in the study elected to survey all parents or a 
sample of parents. The critical aspect for administrators who decided to sample parents was 
the sampling procedure. The intent of the survey was to provide an avenue for input from a 
cross-section of parents. Random sampling of respondents was important in order to obtain 
that cross-section (Borg & Gall, 1989). Administrators were instructed to use a random 
sampling technique, such as systematic or cluster sampling, for distributing the parent 
instrument They were cautioned against handing the survey out at a PTA meeting or other 
similar parent meeting that does not provide input from a representative cross-section of 
parents. 
Building administrators were to determine the most effective and efficient method to 
distribute the surveys. They could elect to mail the survey to parents, use student couriers, or 
use other appropriate distribution methods . Regardless of the distribution method, 
administrators were instructed to include a cover letter fmm the building principal and a postage 
paid return envelope. It was determined that all schools would distribute the surveys during 
November and December of 1992. 
Parents were to return the surveys to the school that distributed them. The collected 
surveys were to be kept separate by building and returned to Iowa State University after 
sufficient time had been given to parents to complete and return the survey. Two weeks was 
determined as sufficient time for surveys to be returned. All surveys were returned to Iowa 
State University by December 20,1992. 
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While participating schools were making preparations to administer the instrument, the 
researcher was preparing the instruments for distribution to each participating school. The 
appropriate number of surveys were counted, coded, and boxed for delivery. 
The pre-coding of each survey by district, building, socioeconomic status, attendance 
level, community type, and school size was a time consuming task (See Appendix F for a 
description of pre-coding information). A number of graduate and undergraduate students 
worked approximately one hundred hours to code the 9,465 instruments. 
All instruments were delivered personally or by mail to participating schools by 
November 15,1992. Following the delivery of the instruments, personal and/or telephone 
contact was made with each participant to answer any questions and/or discuss concerns. 
Analysis of data 
Returned instruments were scanned at the Iowa State University Computational Center. 
Data were analyzed using the SPSS-X and SAS computational systems. Descriptive statistics 
were calculated first, followed by specific statistical tests to address each research question. 
The unit of analysis for this study was school building. N=42 in Paper 1, and n=25 in 
Paper 2. For items one through 61 the response of (0), "do not know" was treated as a 
missing value and was not used in the analysis. All correlations were tested using a two tailed 
test. 
Analysis of variance (ANOVA) was used for many comparisons of interest in the study. 
For example, in Paper 1, ANOVA was used to examine possible differences between 
elementary, middle, and high school parents' perceptions of the 14 dimensions of educational 
practice and school quality, as well as, the level of parent support for the school, and their 
likelihood of providing moral support, financial support, and support through participation for 
the school (the three multi-level schools were not included). Because there were relatively few 
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middle level schools and high schools, possible differences between them may have not been 
detected. 
ANOVA was also used in both papers to examine the relationship of gender, family 
status, and income level (taken separately) to the 14 dimensions of educational practice and 
school quality, as well as, to the level of parent support for the school, and parents' likelihood 
of providing moral support, financial support, and support through participation for the school. 
Because the unit of analysis was the school, average scores on each school quality and support 
variable were computed for each level of gender, family status, and income. A between 
subjects ANOVA was then computed for each demographic variable in relation to each quality 
and support variable. The rationale could be made for use of repeated measures analyses 
which would have increased the likelihood of finding significant differences, however, a more 
conservative approach was taken. 
Also, because of the large number of dimensions of educational practice (14), and the 
relatively small number of schools (25), caution should be exercised in drawing inferences 
from the results of the stepwise regression found in Paper 2. 
Reporting results 
Each school participating in the study received a summary report of parent perceptions 
that included: (a) color transparency and black and white copy of "perceptions of quality." 
These illustrate the composite means for each of the 14 dimensions of educational practice and 
the mean for "overall school quality." The composite means represent the average parent rating 
of "quality" by parents for all items within each of the 14 dimensions of educational practice, 
(b) individual reports for each of the 14 key dimensions of educational practice, overall school 
quality, impact of school practices on parents to support their child's learning, likelihood of 
parents providing specific types of support for the school, and the level of parent support for 
the school. Each report contained composite means for each dimension, individual item 
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means, percentages of parent ratings for each item, the number of parents that rated each item, 
the number of parents that responded "don't know," and the number of parents that failed to 
respond to each item, (c) demographic data report that provides information about the gender, 
race, family status and employment status, and income of parents who completed the survey 
(see Appendix G). 
Comprehensive results are reported in Papers 1 and 2. These papers will be submitted to 
scholarly journals for publication. 
Measures 
The measures in this study were: (a) parent perceptions of the level of quality of 14 key 
dimensions of educational practice, (b) parent perceptions of the level of school quality, (c) 
parent perceptions of their likelihood of providing specific types of support to the school, (d) 
parent perceptions of their level of support for the school, (e) personal measures, and (f) 
demographic measures. Below is a brief description of each measure used in this study. 
Numbers enclosed in parentheses at the end of each measure's description refers to the item 
numbers as found in the final instrument (Appendix B). 
Measures Description 
School Climate How parents feel they are treated by school personnel, and 
the extent to which school personnel are open to suggestions 
and questions. The quality of School Climate is measured 
by four items (1-4). 
Communication The extent to which the school provides information to 
parents and maintains open lines of communication so that 
dialogue occurs. The quality of Communication is measured 
by four items (5-8). 
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Accessibility 
Responsiveness 
Parent Involvement 
Monitoring & Assessment 
Student Equity 
Physical Environment 
School Program 
The extent to which parents are able to reach and meet with 
school personnel. The quality of Accessibility is measured 
by three items (9-11). 
The extent to which the school is sensitive to parent needs 
and responds adequately. The quality of Responsiveness is 
measured by two items (12-13). 
The extent to which parents are encouraged to be involved, 
informed of involvement opportunities, and provided 
opportunities to participate in school affairs. The quality of 
parent involvement is measured by six items (14-19). 
The extent to which the school adequately reports student 
progress and monitors student attendance. The quality of 
Monitoring and Assessment is measured by three items (20-
22). 
The extent to which the school provides an environment that 
is free from bias or favoritism, and that all students are 
provided tiie opportunity for a quality education. The quality 
of Student Equity is measured by two items (23-24). 
The extent to which the school maintains school property, 
provides a positive and safe environment, and has adequate 
space and supplies. The quality of the Physical Environment 
is measured by six items (25-30). 
The extent to which the school provides an educational 
climate and program that is focused on academic success. 
The quality of the School Program is measured by four items 
(31-34). 
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Curriculum 
Support Services 
Student Activities/Athletics 
Teacher Behavior 
Leadership 
School Quality 
Likelihood of Support 
The extent to which the learning experiences provided by the 
school meet student needs and provide knowledge and skills 
needed to function effectively in society. The quality of the 
Curriculum is measured by four items (35-38). 
The extent to which services provided by the school in 
addition to, or in support of the academic program are 
adequate. The quality of Support Services is measured by 
four items (39-42). 
The extent to which non-academic programs meet current 
student needs. The quality of Student Activities/Athletics is 
measured by two items (43-44). 
The extent to which teacher attitude, behavior, and ability 
provides a positive and helpful environment for students and 
parents. The quality of Teacher Behavior is measured by 
nine items (45-53). 
The extent to which the building principal exhibits behaviors 
associated with school leadership. The quality of the 
principal's Leadership is measured by eight items (54-61). 
Parent perception of the overall quality of the school. 
School Quality is measured directly by one item (62). 
The likelihood that parents will provide various types of 
support to the school. The likelihood of parents providing 
support for the school is measured by six items (77-82). 
The likelihood of parents providing specific types of support 
to the school is measured as follows: (a) moral support is 
measured by two items (77-78); (b) financial support is 
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measured by two items (79-80) ; and (c) support through 
participation is measured by two items (81-82). 
Parent Support Parent perception of their level of support for the school. It 
is measured directly by one item (83). 
Personal Measures Descriptive information about the respondent to the survey. 
Personal measures include gender, race or national origin, 
family status and employment status, and total household 
income. 
Demographic Measures Descriptive information about the individual school building. 
Demographic measures include district, building, 
socioeconomic status, attendance level, community type, and 
school size. 
Research Questions 
Eight research questions guide the investigation. These are provided below: 
1. What is the level of quality reported by parents for each of the 14 key dimensions of 
educational practice? 
2. What is the level of school quality as reported by parents? 
3. What is the level of parent support for the school? 
4. How likely are parents to provide moral support, financial support, and support for the 
school through participation? 
5. What is the relationship of attendance level, gender, family status, and income to parent 
perceptions of: 
(a) the level of quality reported by parents for each of the 14 key dimensions of 
educational practice? 
(b) the level of school quality reported by parents? 
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(c) The level of parent support for the school? 
(d) the likelihood of parents providing moral support, financial support, and support for 
the school through participation? 
6. Is there a relationship between the level of school quality as reported by parents and: 
(a) the level of parent support for the school? 
(b) the likelihood of parents providing moral support, financial support, and support for 
the school through participation? 
7. Is there a relationship between the level of quality reported by parents for each of the 14 
key dimensions of educational practice and: 
(a) the level of school quality as reported by parents? 
(b) the level of parent support for the school? 
(c) the likelihood of parents providing moral support, financial support, and support for 
the school through participation? 
8. To what extent do parent perceptions of the 14 key dimensions of educational practice 
predict 
(a) the level of parent support for the school? 
Dissertation Format 
The remainder of the dissertation is organized as follows: The next section. Review of 
Literature, summarizes recent literature and research related to the importance of home-school 
partnerships, parent support for the schools, the emphasis on "quality" in America and its 
effect on public education, and the rationale for the inclusion of specific school practices in the 
parent instrument. The literature review is followed by two papers that will be submitted for 
publication in professional journals. These papers present the methods, results, and a 
discussion of the study. Paper 1, Parent perceptions of the quality of school practices and their 
support for the school, examines data gathered from 42 schools representing 12 school districts 
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that volunteered to participate in the study. The sample included 25 elementary schools, seven 
middle level schools, seven high schools, and three multi-level schools. Discussed are parent 
perceptions of: (a) the level of quality of 14 dimensions of educational practice employed by 
the school their children attend, (b) the level of school quality, (c) tiie level of parent support 
for the school, and (d) the likelihood of parents providing specific types of support for the 
school. The effect of attendance level, gender, family status, and income on parent perceptions 
of quality and support are also discussed. Paper 2, Elementary school parents' perceptions of 
school quality and its relationship to support for the school, examines data gathered from the 
sample's 25 elementary schools. Discussed are parent perceptions of: (a) the level of quality 
of 14 dimensions of educational practice employed by the school their children attend, (b) the 
level of school quality, (c) the level of parent support for the school, and (d) the likelihood of 
parents providing specific types of support for the school. Also discussed is the relationship of 
gender, family status, and income to parent perceptions of quality and support; and the 
relationship between the quality of 14 dimensions of educational practice and school support. 
References follow each paper. The final section of the dissertation, Summary, Findings, and 
Recommendations provides a general summary of the study and findings, and 
recommendations for practice and recommendations for further research. References cited in 
the overview of the study, review of literature, and summary, findings, and recommendations 
are found in the bibliography following the summary, findings, and recommendations. 
Additional information pertinent to the study is located in the appendices. 
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REVIEW OF LITERATURE 
The literature review provides a rationale for the study's framework and the constructs 
examined in the study. It is divided into four sections. The first section, Home-School 
Partnership, discusses the importance and benefits of home-school partnerships and the basic 
principles and practices for building successful partnerships. Section two, Parent Support For 
Schools, describes the relationship between home-school partnerships and parent support for 
schools and clarifies the importance of parent support for schools. Section three. Quality, 
discusses the emergence of quality management in American business since the 1980's and its 
subsequent effect on public education. The Total Quality Management (TQM) principles of 
customer satisfaction, continuous improvement, and data collection, as well as the value of 
collecting data from parents through the use of a survey are also discussed in this section. The 
final section. Quality School Practices, provides the rationale for the inclusion of specific 
school practices in the parent instrument. 
Home-School Partnership 
The evidence is clear. When parents are involved in children's schooling, children do 
better in school and they go to better schools. Both families and schools want the best 
for children: they want to help them learn, grow, and develop into educated, responsible, 
and caring adults. Because they share the same basic goals, it seems obvious that parents 
and educators should be working together (Henderson et al., 1986, p. xiv). 
The emerging partnership between home and school comes from recognizing that parents 
and school personnel have equally important roles in the education of learners. To effectively 
carry out their roles, there needs to be close collaboration between the two groups. Their 
concerted efforts will help ensure a quality education and higher academic achievement 
(Berger, 1992; Henderson, 1988). 
Home-school partnerships are widely accepted as desirable and essential to effective 
schooling (Berger, 1992; Clark, 1983; Epstein, 1992; Henderson, 1987; National Commission 
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on Excellence in Education, 1983; U.S. Department of Education, 1986). Many studies have 
reached the conclusion voiced by Bloom (1986): "Most schools can greatly improve school 
learning in their students if they can involve the parents in support of their children's learning" 
(p. 6). 
While the term "home-school partnership" is relatively new, the importance of parents for 
the education of children and the need for collaboration between parents and school personnel 
is not new (Epstein, 1992). Parents have been their children's first teachers since prehistoric 
times and collaboration between parents and school personnel was stimulated during the 
1960's and 70's with federal programs such as Head Start, Follow Through, and Title I 
(Berger, 1992). Recent acknowledgment of the importance of the inclusion of parents in the 
educational process is based on research findings accumulated over two decades that document 
numerous positive outcomes, especially that of higher student achievement (Henderson, 1987; 
Ziegler, 1987). 
Home-school partnership is a broad, inclusive concept. It is characterized by a 
relationship between families and schools in which parents and school personnel work together 
to provide the best possible environment for the schooling of children (Cavazos, 1989). A 
partnership is a more appropriate concept than either parent involvement or parent participation 
because it implies that both home and school share responsibilities for children's education. It 
is more desirable than home-school relationship because a partnership implies a planned formal 
alliance that works toward shared goals, whereas home-school relationship sounds informal 
and conversational (Epstein, 1992), 
Considerable research suggests the link between home and school and parent 
involvement contribute to positive outcomes for students, schools, and parents. An important 
outcome for students is enhanced achievement (Henderson, 1987). Several studies suggest 
that family practices and parent assistance affect children's learning and success in school. 
Becher (1984), Clark (1983), and Dombusch & Wood (1989) found there are several family 
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practices, or ways that parents behave, that are clearly related to enhanced student achievement. 
High achieving students have parents who maintain high expectations for their performance, 
reinforce what they learn in school, praise their efforts and achievements, initiate contact with 
the school, monitor schoolwork, and have frequent discussions about school. The school's 
role is to encourage these behaviors in parents and provide information and skills that help 
parents help children succeed in school (Henderson et al., 1986). Parents who are aware, 
knowledgeable, encourage, involved, and satisfied witii the school not only have children that 
achieve more, but these children have better school attendance and classroom behavior, and 
more positive attitudes toward school (Becher, 1984; Haynes, Comer, & Hamilton-Lee, 1989; 
Herman & Yeh, 1980). Since parents set the stage for student success through their behaviors 
and by the attitudes they express about the school, it is important that the school maintain a 
healthy relationship with them (Holden, 1990; Marburger, 1990). 
The studies reported above suggest that involving parents in their children's education 
enhances student performance. There is also evidence that parent involvement can make a 
difference in student achievement school wide. McDill, Rigsby, & Meyers (1969), Phillips, 
Smith, & Witte (1985), and Wagenaar (1977) investigated whether schools with high levels of 
achievement have more parent involvement than similar schools with lower achievement levels. 
All three reached similar conclusions: schools with greater parent involvement have higher 
levels of achievement. These researchers and others (Comer, 1980; Dombusch & Ritter, 
1988) report that higher achieving schools have: (a) veiy active parent organizations and 
volunteer programs, (b) a high frequency of interactions between parents and school 
personnel, (c) high parent attendance at school activities and school meetings, and (d) many 
opportunities for parents to participate in decisions affecting school programs. 
Parents also benefit from a positive relationship with school personnel. Most parents 
want to know how to stay involved in their children's education (Epstein, 1992). Parents want 
to be knowledgeable about what is going on in school and how their child is doing. They want 
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to know how the school functions and how to be a part of it, and they want to know what they 
can do at home to help their child succeed in school (Comer, 1988). Schools that fulfill their 
responsibilities within the partnership communicate with parents about school programs, 
activities, children's progress, how to help children succeed in school; provide a climate that is 
open, helpful, and friendly, and provide parents the information and opportunities they desire 
(Henderson et al., 1986; Jones, 1991). But the most important benefit parents reap from the 
home-school partnership is success for their children. Parents share a common desire. They 
want their children to succeed—to be the best they can be (Leyday & Wincoff, 1984). The 
evidence suggests the link between home and school is an important step in helping children do 
better in school (Henderson, 1987). 
The literature provides guidance in how to build successful parmerships between home 
and school (Henderson et al., 1986). Good communication provides the foundation for the 
partnership between home and school (Gotts & Pumell, 1985; Jones, 1991). Jones (1991) 
explains that it is through communication that people receive information and exchange ideas. 
Parents want to receive information from the school, but they also want the school to listen and 
respond to their questions, concerns, and expectations regarding the school program and their 
children's performance. Good communication, whether about school policies and program or 
about children is frequent, clear, and two-way (Henderson et al., 1986). 
Besides communication, authorities suggest a number of basic principles and practices 
that are essential for building successful home-school partnerships. These are described by 
Amundson (1982), Epstein (1991), Henderson et al., (1986), Marburger, (1990), and Pulte 
(1991) and include suggestions for both school personnel and parents for building a successful 
partnership. Suggested school responsibilities include: (a) provide a climate that is open, 
helpful, and friendly, (b) communicate with parents about school programs, activities, and 
children's progress, (c) treat parents as collaborators in the educational process of their child 
with an emphasis on the strong complementary role they play in their children's learning. 
25 
School personnel should communicate to parents how they can help their children succeed in 
school, (d) encourage parents, both formally and informally, to comment on school programs 
and policies, (e) encourage parents to share in school decision making through participation in 
school site management teams or other school committees or groups, and (f) encourage parent 
participation as volunteers and as spectators at school activities. Ways for parents to fulfill 
their responsibilities for the partnership include: (a) provide for the children's health and safety 
as well as other positive home conditions that support learning throughout the school years, (b) 
communicate with school personnel about their children's needs, problems, and progress, and 
any concerns regarding any aspect of the school program, (c) monitor and assist children's 
learning activities at home, and encourage effort and praise successes in school, (d) attend 
school activities such as parent conferences, "Back to school night," and co-curricular 
activities, (e) serve in decision making roles for the school, (f) provide volunteer assistance to 
the school, and (g) be an active, informed citizen—make an effort to learn about and vote in 
school board, finance, and other school elections. While both school personnel and parents 
share important responsibilities in developing a successful partnership, school personnel must 
take the lead and reach out and encourage parents to work with them to ensure quality 
education. Parents are willing to join if school personnel provide the leadership. But no matter 
how motivated parents are, what will determine the success of the partnership are the attitudes 
and behaviors of school personnel (Henderson et al., 1986) In summary, the research to date 
all points in the same direction. Everyone benefits from a positive relationship between home 
and school. Home-school partnerships are neither a quick fix or a luxury, they are absolutely 
fundamental to a healthy system of public education (Henderson, 1988). 
Parent Support For Schools 
The alliance between home and school stems from the recognition that not only are 
schools important to parents but that schools need parent support to be successful (Berger, 
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1992). It has become increasingly clear that school personnel by themselves cannot 
accomplish the reforms necessary to improve schools and education. Bell (1993), for 
example, maintains that past school reform efforts have fallen short of expectations because 
school personnel assumed they could do the job alone. In Bell's (1993) words "without 
parents' full support, we will never succeed in our aspirations" (p. 597). 
Parents support their schools in many ways. They volunteer, attend activities, help with 
fundraising, participate on school committees, reinforce school learning at home with their 
children, and pay taxes. Some parent support activities are aimed primarily at strengthening the 
overall school program, and only indirectly at helping one's own child; others are aimed 
direcdy at assisting one's own child. Both types of parent support are invaluable to the school 
(Henderson et al., 1986; Epstein, 1992). 
Parents who volunteer, help with fundraising, and participate as advisors, decision 
makers and advocates provide support that strengthens the overall school program. Parent 
volunteers tutor children, make attendance calls, chaperone field trips, share their expertise as 
guest speakers, and help with fundraising events that allow the school to purchase supplies or 
sponsor programs that are not in the school's budget. Parents who act as advisors and 
decision makers share their views with school personnel and influence and help make decisions 
on school issues. As advocates, parents gamer moral and financial support for the school and 
its programs. Although only a small number of parents commit time to volunteering, 
participating as decision makers, etc., the school and a large number of school personnel, 
parents, and children benefit from this support (Henderson et al., 1986; Pulte, 1991; Swap, 
1987). 
Parents who help their children with homework, attend school events, initiate contact 
with school personnel, and provide a safe and healthy home environment are providing support 
directly aimed at assisting their own children. While most parents cannot and do not participate 
at the building level, most parents will Qy to help their children at home and stay involved with 
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their education (Epstein, 1992; Pulte, 1991). Research suggests that all types of support lead 
to positive outcomes. Specifically, parent support enhances individual student achievement 
and student achievement school-wide, improves student attendance and student work habits, 
and leads to more favorable student, staff, and parent attitudes about the school (Becher, 1984; 
Henderson, 1987; Holden, 1990). 
Parent support is essential to improving schools. To build parent support, schools must 
implement the principles and practices of home-school partnerships, they must create an 
environment where parents feel important and comfortable (Henderson et al., 1986; Herman & 
Yeh, 1980). Increasing parent participation in schools by means of such things as volunteer 
activities and advisory roles results in positive attitudes about the school and its personnel, 
improving the school's credibility among its tax paying customers. Institutional credibility and 
public confidence are crucial to the school systems capacity to gain adequate financial and 
public support for its operations (Becher, 1984; Zerchykov, 1984). In general, when the 
principles and practices of home-school partnerships are implemented, parents become more 
knowledgeable, understanding, satisfied, and supportive of the school (Epstein, 1992; 
Henderson et al., 1986; Herman & Yeh, 1980). 
Recent literature provides evidence that parent support is available to be tapped to benefit 
schools and children. Elam, Rose, and Gallup (1992) report 72% of public school parents are 
willing to volunteer in their children's school and Epstein (1992) and Dombusch & Ritter 
(1988) report over 90% of elementary and middle school parents and over 80% of high school 
parents want the school to tell them how to help their children at home. These findings suggest 
to school authorities that it is a myth that parents are not willing to participate in their children's 
education and that they should marshal parent support to benefit their schools and children 
(Epstein, 1992; Henderson et al., 1986). 
In summary, schools need parent support and they must work hard to secure it (Bell, 
1993). What benefits the school is for parents to provide support through a variety of ways 
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over time. Therefore, school personnel must encourage and require parent support that is 
comprehensive and long lasting to ensure educational excellence (Henderson, 1988). 
Quality 
During the 1980's America rediscovered quality. Suddenly, the word seemed to appear 
everywhere, here as an adjective, there as a noun. Parents were expected to spend 
quality time with their children, kids were going to receive quality educations, and 
everyone was concerned about the declining quality of life in America. In the business 
community, management by objective was out Total Quality Control and Total Quality 
management was suddenly in. Even President Bush got into the act, declaring that if 
American business was to be a world class player, it would have to "look at quality first" 
(Hunt, 1992, p. 19). 
Fundamental to "quality" is the commitment to continuous improvement and customer 
satisfaction. Whether creating quality businesses or quality schools, striving to improve the 
appropriateness and responsiveness of practices and services and meeting the needs of 
customers are fundamental motivators behind all actions (Juran & Gryna, 1993; Savary, 
1992). The emphasis on quality began in the United States in the early 1980's. American 
business had lost its technological and productive edge to foreign competitors, notably the 
Japanese. In response to what was called the "Toyota Problem," American companies began 
to take the public's demand for quality products and service seriously. They embraced the 
Total Quality Management (TQM) concepts of W. Edwards Deming and J. M. Juran who 
helped Japan rebuild its economy after World War n (Walton, 1986). 
TQM focuses on activities directed at achieving satisfied customers and improved 
practices, services, and products. The customer is the ultimate judge of the quality of 
practices, services, and products, and thus tiiere is an unyielding and continuing effort by 
everyone in the organization to know customer expectations and to meet or surpass those 
expectations—every time (Juran & Gryna, 1993; Meaney, 1991). To improve quality, total 
quality management organizations collect data and use feedback from a variety of sources such 
as their customers and employees. Walton (1986) reports that the successful organization 
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bases decisions for improvement on "accurate and timely data."....When data are collected, 
personnel are able to identify areas of strength and areas in need of improvement and 
improvement efforts stop being the result of "wishes, hunches, or experience" (p. 96). 
The quality movement has been recentiy embraced by public education. Terms such as 
innovation, reform, restructuring, and transformation all relate to educators' efforts to improve 
the quality of education. Garfield (1992) maintains what American business learned in the 
1980's about quality improvement is being used by educators in the 1990's. Quality schools 
constantiy strive to improve the appropriateness and responsiveness of their practices and 
services and to understand, meet, and exceed the needs of their customers. They collect data 
and seek feedback from a variety of sources to improve school quality. They realize decisions 
to improve schools and planned change must be based on data and feedback rather than 
subjective professional judgments. (Hansen & Marburger, 1988; Meaney, 1991; Miles, 
Farrar, & Neufeld, 1983). 
The collection of data to improve school practices has been limited primarily to teachers 
and administrators (Gottfredson, Hybl, Gottfredson & Costaneda, 1986). There is a need to 
collect data from parents because parents have a right to expect excellent service and a quality 
education for their children (Sweeney, 1988). They are important customers of the school, and 
schools, like companies, are in business to understand, meet, and exceed the needs of their 
customers by improving the quality of practices and service (Bonstingl, 1992). Data collection 
and feedback from parents are valuable aids for improving school quality. Soliciting parent 
opinion provides school personnel important information about parents' perceptions of the 
quality of school practices and services (Hansen and Marburger, 1988; Hoerr, as cited in 
Hunter 1989; Lezotte & Bancroft, 1985; South Carolina Department of Education, 1986). 
To stay close to parents, to know their expectations and to gain their support, school 
personnel must hear what parents are thinking and feeling. For school personnel to know how 
the quality of school practices and services can be improved, they have to ask parents in a 
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systematic way, such as a survey. Surveys are an important diagnostic tool for schools to use 
in determining parent perceptions of the quality of school practices and services (McLean, 
1988). Surveys can provide a number of parents an opportunity to express their opinions on a 
variety of areas. Not only does an initial survey identify current levels of performance, but it 
also serves as a benchmark for measuring the success of implemented strategies for 
improvement ( Hoerr, as cited in Hunter, 1989). 
While many educators emphasize the importance of data collection and feedback in the 
assessment of an organization, Wilson (1985) contends there is a shortage of validated 
instruments to assess school conditions that provide useful feedback to school personnel. 
Although assessment instruments for parents exist, a review of many of these instruments 
revealed that none measure the level of quality of specific educational practices or do they 
measure parent support for the school (CFK Limited, 1973; Dusewicz & Beyer, 1990; Kelly, 
Glover, Keefe, Halderson, Sorenson, & Speth, 1986; Likert, 1977; National Study of School 
Evaluation, 1988; Schmitt & Loher, 1986). 
In summary, the public's demand for quality from their public schools is as real as their 
demand for quality from American business. Schools, like America's companies, must strive 
to continually improve their practices, services, and products (Savary, 1992). Parents, 
important customers of the school, define quality. They expect the best for their children and 
themselves. If schools are to meet parent expectations for quality practices and service, school 
personnel need to know how well they are doing. They must collect data to identify parent 
perceptions of the level of quality of school practices and service. 
Quality School Practices 
American educators have been asked to improve the quality of schools (Education 
Commission of the States, 1983; National Commission on Excellence in Education, 1983). If 
they are to take this demand for school quality seriously, they need to collect data regarding 
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school practices and service. When data are collected, school personnel can identify areas of 
strength and areas in need of improvement (Miles et al., 1983). Data from parents are 
especially valuable because they are important customers of the school and the information 
collected can help schools improve the quality of school practices and service. (Hansen and 
Marburger, 1988; Hoerr, as cited in Hunter, 1989). 
Surveys are an important diagnostic tool for schools to use in determining parent 
perceptions of the quality of school practices and services (McLean, 1988). In developing a 
survey instrument, salience of the questionnaire content and careful construction of each item 
are essential. Each item in the survey must be developed to measure a specific aspect of the 
researcher's objectives or hypotheses (Borg & Gall 1989). 
Below is a review of literature that supports the inclusion of each measure of quality 
school practices in the instrument. Each review includes (a) a definition of the measure, (b) 
why the measure is important, and (c) research findings and authorities comments regarding 
the importance of the measure. Each measure reflects school practices that research suggests 
are important elements of a quality school. Quality schools strive to achieve a high level of 
quality in these practices so that its most important customers, parents, are satisfied with the 
school. 
School çlimate 
School climate describes how people feel about the school. It includes the extent to 
which they feel welcome when they enter the school and how they feel they are treated by 
school personnel. Tagiuri (1968) defined climate as a summary concept dealing with the total 
environmental quality within an organization, and Halpin and Croft (1963) characterized it as 
the "personality" of the school. Sweeney (1988) suggests climate is a "combination of beliefs, 
values, and attitudes shared by students, teachers, administrators, parents, bus drivers, office 
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personnel, custodians, cafeteria workers, and others who play an important role in the life of 
the school" (p. 1). 
Since the mid-1970's, a considerable body of research has accumulated regarding school 
climate. School climate has been identified as important to school achievement and other 
positive outcomes (Anderson, 1982; Brookover & Lezotte, 1979; Rutter et al., 1979). A 
positive school climate is especially important to parents, important customers of the school. 
Henderson et al., (1986) maintain that a school climate that is open, helpful, and friendly, is 
essential to a home-school partnership. A school with a positive climate resembles the best of 
families. It is a place where people respect, trust, help one another and project a caring feeling. 
(Edmonds, 1979; Sweeney, 1988). Parents know if they are valued as partners by the way 
they are treated. If parents feel welcome and respected they will more likely become involved 
in and support the school (Swap, 1987). 
Most researchers agree that there are differences in the climate of schools. Sweeney 
(1988) identifies ten factors that seem to make a real difference in improving a school's climate. 
Schools with positive climates have these factors in common: (a) a supportive, stimulating 
environment, (b) student-centered, (c) positive expectations, (d) feedback, (e) rewards, (f) a 
sense of family, (g) closeness to parents and community, (h) communication, (i) achievement, 
and (j) trust (p. 1). The importance of designing a positive school climate can hardly be 
overstated. When the climate is right, it provides the foundation for a sound educational 
system. Sweeney (1988) maintains: "Effective schools share a number of characteristics. But 
one consistentiy rises to the top: a winning school climate" (p. 1). 
Communication 
Communication is the extent to which the school provides information to parents and 
maintains open lines for parents to ask questions and express concerns. School-home 
communications may be for groups of parents or for individuals (Gotts & Pumell, 1985). 
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Group communications are used when school personnel need to share information on a wide 
basis about the school program, activity schedule, accomplishments, and needs. Effective 
ways to communicate with parents as groups include: newsletters, local media, handbooks, 
"Back to school nights," and parent organizations. There are many instances when it is 
necessary for school personnel to communicate with parents individually on such matters as 
student academic progress, recognition, attendance, behavior, and testing for student 
placement Methods of individual communication include: phone calls, progress reports, 
conferences, and home visits. Whether communicating to groups or individuals, school 
personnel must search for the most effective strategy to both provide and receive information 
(Gotts & Pumell, 1985). 
Frequent, clear, and two-way communication with parents is the foundation for 
involving parents as partners in their children's education (Henderson et al., 1986; Jones, 
1991). Parents want to receive information from the school and they want school personnel to 
listen to what they have to say about their children and their perceptions of the school program 
(Jones, 1991). "Partnership schools" provide parents information about the school's 
programs, policies, and procedures. They let parents know how the "system " works and how 
they can be involved in it. They provide timely and specific information concerning school 
activities and meetings. Most of all, these schools provide the information that parents want 
most-how they can help or support their children's learning at home (Comer, 1988; 
Henderson, 1988). Good home-school communication also means providing parents 
opportunities for input. Not every parent can be involved in the decision making process, but 
every parent should feel that he or she has the opportunity to voice ideas and opinions (Howard 
& Brainard, 1987). Schools promoting a partnership keep lines of communication open for 
parents to share information, ask questions, and express concerns (Jones, 1991). 
Parent support for schools depends on effective communication. Schools that convey to 
parents that they are welcome and wanted in school and that their cooperation is important. 
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leads to parent involvement and support for the school (Jones, 1991). Schools must 
continuously search for communication strategies that promote a partnership, involvement, and 
support. 
Accessibility 
Accessibility is the extent to which parents are able to reach and meet with school 
personnel. Accessibility of school personnel is an important aspect of the school's 
responsibility in promoting the home-school partnership. Parents of all races and social classes 
want their child to succeed in school and many are willing to help if they can (Brandt, 1989; 
Smith & Andrews, 1989). While parents want what is best for their children, many do not 
know how to translate their concern into positive involvement in education. They need school 
personnel to provide information and guidance that helps them help their children. They need 
school personnel who are accessible to them, either formally or informally, who will discuss 
their questions and concerns (Epstein, 1992). 
Ways that school personnel demonstrate accessibility to parents include: (a) parent 
-teacher conferences, (b) parent-teacher organizations, (c) parent advisory committees, (d) 
parent centers, (e) open houses, (f) home visits, (g) parent workshops, seminars, and support 
groups, (h) telephone contact, and (h) written communications (Bechtol & Sorenson, 1993; 
Berger, 1992). While school personnel can provide many ways for parents to get "in touch" 
with them it is essential that they also reduce or eliminate barriers to communication and to 
cooperation. 
Family structures have changed. Sixty percent of today's students live in families where 
a single parent or both parents work outside the home (Gough, 1991). In scheduling parent 
conferences, open houses, etc., school personnel must schedule activities when parents are 
available to attend. Another obstacle to a parent's leaving home to collaborate with school 
personnel is young children. Schools that truly want their personnel to be accessible to all 
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parents may offer child care during parent-school activities (Henderson et al., 1986). There are 
often barriers to communication and cooperation between school personnel and parents. All 
too often school personnel expect parents to overcome these obstacles all by themselves and it 
just isn't possible, parents need help from school personnel to become real participants in their 
children's education (Henderson et al., 1986). 
While school personnel apparently believe they need to help parents participate more 
effectively, Banach (1980) contends they create barriers to home-school cooperation. He 
suggests that school personnel frequently do their best to "parent proof schools thus 
discouraging parent involvement and support for schools. For example, to make sure parents 
have no access to school personnel after normal business hours he maintains schools: "Lock 
the doors, turn off the lights, and take the phone off the hook by 4:30 in the afternoon" (p. 37). 
In summary, school personnel must be accessible to parents, their important customers, 
for the home-school partnership to develop and benefit children (Berger, 1992). School 
personnel must realize that regardless of parents' desire to help their children succeed, the 
strength and quality of their involvement is influenced by the school. Parents will become 
involved if they feel welcome and respected and if their needs and interests are taken into 
consideration (Swap, 1987). If school personnel truly want the benefits of a home-school 
partnership they will become more accessible to parents and eliminate barriers that turn parents 
away or limit their access to the school. 
Responsiveness 
Responsiveness is the extent to which the school is sensitive to parent needs and 
responds adequately to those needs. Quality schools constantly improve the appropriateness 
and responsiveness of practices and services to narrow the gap between parent expectations 
and achievement. These schools realize that quality begins and ends with the customer and that 
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there must be a continuing effort by all school personnel to understand, meet, and exceed the 
needs of parents (Savary, 1992). 
What parents want fmm their children's school is well documented. Generally, parents 
want a quality education for their children and the services that reflect excellence. Their 
specific desires include: (a) feeling welcome and wanted in the school, (b) information 
concerning school activities and meetings, (c) knowing how the system works and how they 
can be a part of it, (d) knowing how their children are doing in school and how they can help 
them succeed in school, (e) participation in a variety of roles ranging from volunteer to decision 
maker, (f) conferences with school personnel, (g) parent education programs, and (h) school 
personnel who are receptive and responsive to their input, questions, and concerns (Comer, 
1988; Jones, 1991; Elam et al., 1992; Epstein, 1992; Henderson, 1988). 
School personnel must be responsive to all parents, not simply those most easily 
available. This includes single parents, parents who work outside the home, and families of 
minority race and language (Henderson et al., 1986). Parents complain that the problem with 
existing home-school relationships is that many school practices are based on yesterday's 
idealized images of the nuclear family and that parent involvement strategies are designed to 
suit the needs of school personnel rather than the needs of parents (Powell, 1991). In order to 
be more responsive, schools must deal with changing societal values and family structures. 
They must examine practices to determine if they dampen parent support for education or are 
truly responsive and promote an enlightening partnership (Bechtol & Sorenson, 1993). As 
schools become more responsive, parents will become more satisfied with the school and 
provide more support (McDonnell, 1989). 
Parent involvement 
Parent involvement is the extent to which parents are encouraged, informed of, and 
provided opportunities to participate in school affairs. Research indicates there is no one best 
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way to go about involving parents, "but what works is for parents to be involved in a variety of 
roles over a period of time" (Henderson, 1987, p. 2). Five distinct roles that parents play in 
their children's schooling are identified by Henderson et al., (1986): (a) partners (parents 
performing basic obligations for their child's education and social development), (b) 
collaborators and problem solvers (parents reinforcing the school's efforts with their child and 
helping to solve problems), (c) audience (parents attending and appreciating the school's and 
their child's performance and productions, (d) supporters (parents providing volunteer 
assistance to the school), and (e) advisors and/or co-decision makers (parents providing input 
on school policy and program through membership in ad hoc or permanent governance bodies) 
(p. 3). 
Recent studies indicate many parents want to become involved in tlieir children's 
education. They want to know what they can do at home to help their child succeed in school, 
they want to be informed of school activities and meetings, and they are willing to play all roles 
at school, from volunteer to decision maker (Comer, 1988; Elam, et al., 1992; Williams & 
Stallworth, 1983/84). This suggests to school personnel the need to provide involvement 
opportunities for parents so as to benefit schools and children. (Epstein, 1992; Henderson et 
al., 1986). 
Parent involvement has been identified as a key element in effective schools (Purkey & 
Smith, 1983). The involvement of parents, whether aimed at assisting one's own child 
(helping children with homework, attending school events) or at strengthening the overall 
school program (volunteering, serving on school committees) leads to many positive 
outcomes. When parents help children at home, children do better in school and also see that 
education is valued (Becher, 1984). When parents assist school personnel in volunteer 
activities and serve in advisory and/or decision making roles that make good use of their skills 
and time, mutual appreciation and satisfaction flourish (Haynes, et al., 1989). When parents 
are actively involved in the school, they learn about the educational program firsthand and 
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become advocates of the school and gamer support in the community (Jones, 1991). Schools 
that involve parents in meaningful ways and create an environment where they feel important 
and comfortable fosters satisfaction and support (Herman & Yeh, 1980). 
Given the benefits of parent involvement and parents' desire to be involved, it makes 
sense for school personnel to encourage and help parents become involved in their children's 
schooling. This "partnership" between home and school is becoming widely accepted as 
essential to effective schooling (Berger, 1992; Epstein, 1992). 
Monitoring and assessment 
Monitoring and Assessment is the extent to which the school adequately monitors, 
assesses, and reports student progress, student attendance, and other indicators of effective 
schools. Although there are variations in the school effectiveness research, frequent 
monitoring and assessment of student achievement is one factor that consistently surfaces as a 
key to effective schools across studies. (Steller, 1988). In the effective school, student 
academic progress is measured frequently and a variety of assessment procedures such as 
teacher-made tests, samples of students' work, criterion referenced and norm referenced tests 
are used. School and classroom practices involving assessment of student progress are 
important in providing data to improve the instructional program and to inform students and 
their parents about progress in achieving school objectives (Lyday & Winecoff, 1984; 
Rosander, 1985). 
The importance of parent notification of student progress is widely accepted. Rosander 
(1985) for example, notes the need for informing parents of their child's progress regularly and 
more frequently if students are experiencing difficulty. Parents want to know how their 
children are doing in school. They want personal attention and timely information regarding 
their children's academic performance and any other pertinent information (Comer, 1988). 
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Schools must also pay attention to the manner in which they report information to 
parents. Standardized test scores, student progress in individual classes, etc., must be reported 
to parents in ways that make sense to them. Banach (1980) reports that schools that distribute 
report cards that read like a federal regulation "parent-proof a school and dampen support for 
education. 
Timely and clear reporting of student progress, attendance, etc., is one way schools 
demonstrate responsiveness to parents, important customers of the school. As schools become 
more responsive to parents' needs and desires, parents will become more satisfied with the 
school and more actively involved and supportive of schools (McDonnell, 1989). 
Student equity 
Student equity is the extent to which the school provides an environment that is free from 
bias or favoritism, and that all students are provided the opportunity for a quality education. 
School personnel must strive to ensure that all students have: (a) equal access to the school's 
activities and instructional programs, (b) opportunities for full participation in those activities, 
courses, and groups to which one has been admitted, (c) opportunities for maximum 
achievement, according to one's potential (Martin, 1981). 
In effective school research, for a school to be judged as effective or improving, it must 
be able to demonstrate that both quality and equity are concurrently present in the school. 
Public schools are expected to provide an opportunity for every student to obtain a quality 
education and to ensure that each student is offered equal educational opportunity (Edmonds, 
1982). In effective school research, quality is associated with students' level of achievement in 
school. The overall level of achievement must be high enough to signify acceptable mastery of 
the essential curriculum. The determination of equity has to do with the distribution of 
achievement among all students in regard to the essential curriculum. For a school to claim the 
presence of equity, the distribution of achievement must not vary significantly across the major 
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groups of the student population, such as boys and girls, low and high socioeconomic 
students, and students of different race and ethnic background (Lezotte & Bancroft, 1985). 
Parents want what is best for their children. They have a right to expect that their 
children will be afforded every opportunity to succeed in programs that challenge them and to 
participate fully in the life of the school (Berger, 1992, Martin, 1981). For some students this 
means the school will need to provide the extra time and help they need to master the essential 
curriculum. Equity then, can mean more than providing equal or the same opportunity, it can 
also be defined as meaning doing what is "fitting or "appropriate." (Jarolimek, 1981). 
Research on successful schools indicates that, in one way or another, they have devised and 
implemented ways to group students effectively for instruction and to make use of staff and 
other resources in a manner that helps students, especially low achieving students, succeed 
academically (Levine & Lezotte, 1990). If excellence and equity are the perceived mission of 
public schools then there can be no compromise on the commitment to both (Lezotte & 
Bancroft, 1985). 
Physical environment 
Physical environment reflects parent perceptions of the physical aspects of the school's 
facility and grounds, such as space, maintenance, and safety. A safe, clean, and adequate 
physical facility conducive to teaching and learning and similar aspects of school climate have 
been frequently cited as important characteristics of effective schools (Levine & Lezotte, 1990). 
Sweeney (1988) for example, in discussing ten factors that make a real difference in a school's 
climate suggests "sprucing up the physical environment to create a more stimulating 
environment in which teachers teach best and students learn more" (p. 2). 
Research suggests the physical environment of the school building affects student 
learning. Rutter et al., (1979) and the Phi Delta Kappa study (1980) both noted that the 
decoration and care of school and classrooms were associated with higher student achievement. 
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It is important to note that Rutter et al., (1979) found no relationship between the age of 
buildings and other important outcomes, such as student achievenaent Teachers can teach and 
children can learn in old buildings just as well as they can in new buildings with the latest 
architectural features. What is important is an atmosphere of care for and pride in the building. 
Edmonds (cited in Stellar, 1988) observed: "It isn't so much whether school windows get 
broken; it's how long the windows stay broken" (p. 33). The main point is that schools avoid 
tangible evidence of institutional neglect (Brandt, 1982). 
Safety is an essential aspect of the physical environment of schools. In an effective 
school there is an orderly, purposeful atmosphere which is free from threat or physical harm 
(Lezotte & Bancroft, 1985). If students feel physically at risk, litde learning transpires 
(Comer, 1980). Just as a safe school environment is essential for student learning, a safe 
environment is fundamental if parents are to become involved in the school. Security problems 
should always be considered by school personnel when planning conferences, meetings, or 
school events in which parent participation is desired (Henderson et al., 1986). 
The physical environment of the school's facility and grounds either contributes or 
detracts from the quality of the school's program. Effective schools continually attempt to 
improve the school environment so that it is conducive to student learning and parent support 
for the school (Berger, 1992; Rutter, et al. 1979). 
School program 
School program is the extent to which the school provides an educational climate and 
program that is focused on academic success. Several researchers have noted the connection 
between emphasis on academics and enhanced student achievement ( Phi Delta Kappa, 1980; 
Brookover & Lezotte, 1979). In an effective school then, everyone knows that the centerpiece 
of the school is instruction in the academics; school personnel, students, and parents 
understand that the primary purpose of the school is learning (Stellar, 1988). School goals 
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focus on challenging students to achieve academically, and school policies emphasize the 
importance of achievement. This is reflected in the use of mission statements, slogans, mottos, 
and rewards that underscore the school's academic goals (Northwest Regional Educational 
Laboratory, 1990). 
The clear focus on academics helps administrators and teachers make daily judgments 
about how to use available dme and resources and what children should be learning. In 
effective schools, school time is used for learning and a special emphasis is given to avoiding 
disruption of learning time. Classes start on time and general announcements, other 
administrative intrusions, and student pull-outs fmm classes arc kept to a minimum. 
(Northwest Regional Educational Laboratory, 1990; South Carolina Department of Education, 
1986). 
Many authorities who have rcviewed effective schools research have also concluded that 
effective schools systematically and publicly recognize students who succeed academically 
(Levine & Lezotte, 1990). Purkey and Smith (1983) for example, examined research on 
school culture and concluded that school-wide recognition of academic success is one of the 
cultural characteristics that contributes to effectiveness. They state: 
A school's culture is partially reflected in its ceremonies, its symbols, and the 
accomplishments that it chooses to recognize officially. Schools that make a point of 
publicly honoring academic achievement and stressing its importance through the 
appropriate use of symbols, ceremonies and the like encourage students to ^opt 
similar norms and values (p. 183). 
Effective schools showcase academic achievement They do so because it enhances 
student achievement (Rutter, et al., 1979). Systems are set up school-wide and in the 
classroom for consistent and frequent rewards to students for academic achievement. All 
students know about the rewards and what they need to do to get them. The rewards are age 
appropriate and may include symbolic, token, or tangible awards (Northwest Regional 
Educational Laboratory, 1990). In summary, effective schools focus on academics and show 
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they value them by visible symbols of success (Northwest Regional Educational Laboratory, 
1990; Sweeney, 1988). 
Curriculum 
The literature provides various definitions of curriculum. From 1930 until about 1960, 
the prevailing definition of curriculum in the literature was "all the experiences a learner has 
under the guidance of the school" (Foshay, as cited in Unruth, 1975, p. 76). Some define 
curriculum in programmatic terms, "the curriculum is the program of school subjects," 
emphasizing coverage of textbook material and subject matter while others define it as "a plan 
for achieving intended learning outcomes" (Unruth, 1975, p. 76). Finally, Brandt (1993) 
suggests curriculum is "what students are expected to learn" (p. 3). Regardless of how it is 
defined, the curriculum is the heart of schooling. The school's curriculum greatly influences 
what is taught, how it is taught, and what students learn (Tanner & Tanner, 1990). 
A school's curriculum is comprised of several elements. These include: (a) learner 
outcomes, (b) subject matter or content, and (c) learning activities. Learner outcomes are the 
knowledge, skills, and attitudes that children need to function effectively in society. 
Knowledge includes facts, information, principles, and generalizations that help students 
understand their world. Skills are techniques, processes, and abilities that enable students to 
be versatile in using knowledge and physical resources effectively. Attitudes include values, 
beliefs, self-esteem and other aspects of affective growth (Tanner & Tanner, 1990; Unruth, 
1975; Zais, 1976). These learner outcomes establish the ultimate direction of the curriculum 
and thus guide judgments about the selection of content and learning activities. 
Massive quantities of content (information, data, subject matter) are available for 
inclusion in the curriculum. Schools must have some scheme that enables them to select the 
content that is most important for learners. While the primary basis for content selection must 
always be the stated learner outcomes, the content must be responsive to individual learner 
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needs and interests (Tanner & Tanner, 1990). Glasser (1990) maintains the problem of the 
schools is that capable students are not working hard to learn. They don't work hard because 
they don't like the schoolwork they are asked to do. He and others suggest a curriculum 
designed to serve the widely varied interests and talents of all children and one that students 
view as useful and worth the effort to learn. 
Just as curriculum is the heart of schooling, meaningful learning activities represent the 
heart of the curriculum because they are so influential in shaping the learner's education. All 
the good intentions, specific learner outcomes, and excellent content are for naught if the 
learning activities do not provide students with meaningful educational experiences (Zais, 
1976). As was the case with curriculum content, the primary standard forjudging the merit of 
proposed learning activities is how well they contribute to the attainment of the learner 
outcomes. Learner interest is also important. Activities, if they are to develop in the student 
the experiences and competencies hoped for, must be interesting to the learner. 
Many authorities believe that students in American schools should be learning more. If 
students are to achieve at a higher level, they will need a strong curriculum. The challenge for 
schools is to provide a high quality curriculum for all levels of schooling and for all subjects 
that students view as useful and worthwhile to learn. If the challenge is met, higher 
achievement will result (Brandt, 1993; Glasser, 1990). 
Siinnort services 
Support services is the extent to which services provided by the school in addition to, or 
in support of the academic program are adequate. There is more to a quality school program 
than dedicated teachers, artful administrators, and successful football teams. Poston, Stone, 
and Muther (1992) maintain: 
There are many "behind the scenes" responsibilities that can make or break the 
chances for success of any school. School organizations need support people and 
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services to be effective and to succeed in their basic mission of teaching and learning 
(p. xi). 
While there are many different types of support services in schools, the basic function of 
all is to help supply the school with the necessities and means to operate in an effective and 
efficient manner. Quality services provided by food service, transportation, counselors, office 
staff, and other support staff are vitally important in helping the school achieve its mission and 
enhance parent perceptions of the quality of the school. 
Schools are only as good as their customers believe they are. Perceptions of schools are 
often created upon the experiences that customers have with support staff and their work such 
as interactions with bus drivers, counselors, office staff, and the appearance of school grounds 
and buildings, and the quality of the lunch program. These perceptions may be negative or 
positive. Successful schools pay attention to providing quality support services (Boston, et al., 
(1992). 
Student activities/athletics 
Student activities/athletics is the extent to which non-academic programs meet current 
student needs. Student activities generally involve: (a) the performing activities of athletics, 
music, drama, dance, publications, radio and television, (b) student participation in decision 
making, (c) school spirit, (d) clubs, (e) contests and community involvement projects, (f) 
social events, (g) special field trips, camps, and tours, (h) merchandising, and (i) specialized 
recognition of sponsored honorary groups such as the National Honor Society (Sybouts & 
Krepel, 1984, p. 57). A program of student activities is a necessary supplement to the 
academic program. Parents, school personnel, and students value student activities and benefit 
from them (Sybouts & Krepel, 1984). 
In a national survey of parents, forty-five percent viewed school activities as very 
important and forty percent saw them as fairly important Only fifteen percent viewed school 
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activities as unimportant or gave no opinion (Gallup, 1978). Parents value student activities 
because they give them the opportunity to show visible support for their child and they provide 
entertainment Even though the parents' role at these activities is largely a passive one, they do 
gain a more personable knowledge of the school from the direct contact (Henderson et al., 
1986). 
School personnel value student activities because they give them the opportunity to invite 
parents to concerts, plays, and other events. They provide school personnel the chance to 
make parents feel welcome and comfortable in the school. These are visible steps in bridging 
the gap between home and school, a gap that must be closed to ensure quality education. 
When substantial numbers of parents attend student activities, the school gains by feeling their 
support and interest in the school community (Chavkin & Williams, 1985; Henderson et al., 
1986). 
Student activities, in addition to the regular instructional program, allow for a well 
rounded, balanced program including intellectual, physical, social, and emotional experiences. 
Students appreciate an activities program because it provides yet another outiet that meets their 
needs, talents, and interests. For many, student activities have increased the attractiveness of 
schools. Some students remain in school because they enjoy participating in school plays, 
athletics, or attending school dances (Robbins & Williams, 1969). 
An effective student activities program: (a) meets the needs of the students, (b) is 
meaningful and relevant, (c) is sufficientiy comprehensive to achieve stated goals, and (d) is 
well managed and operates smoothly and efficientiy under the direction of qualified staff. Most 
importantiy, an effective student activities program must make a legitimate contribution to the 
growth and development of the students who participate (Sybouts & Krepel, 1984). 
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Teacher behavior 
Teacher behavior is the extent to which teacher attitude, behavior, and ability provides a 
positive and helpful environment for students and parents. Without effective teachers, effective 
schools could not exist Teachers are central figures in the educational process. Their 
behaviors and attitudes affect student learning and are critical to the development of the home-
school partnership (Henderson et al., 1986; Kindsvatter, Wilen, & Ishler, 1988). Parents 
want a quality education for their children and this begins with quality instruction. They want 
their children to learn what is necessary to prepare them for the next level of schooling and to 
be productive members of society. Teachers are responsible for quality instruction and what 
they do makes a difference in student learning. A considerable amount of research has 
provided clues as to the characteristics and behaviors of teachers that enhance student learning. 
(Kindsvatter, Wilen, & Ishler, 1988). Effective teachers: (a) display a thorough knowledge of 
curriculum and subject matter, (b) demonstrate effective planning skills, (c) establish an 
academic climate, (d) maintain an orderly environment,(c) motivate students, (e) ensure student 
time on task, (f) communicate effectively with students, (g) prepare appropriate student 
evaluation activities, (h) provide students with evaluative feedback, (i) provide opportunities 
for individual differences, (j) set high expectations for student success, (k) are sensitive to 
student needs, and (1) make effective use of materials and resources (Coins, 1990; Hofmeister, 
& Lubke, 1990; Kindsvatter et al., 1988). While the above list focuses on what teachers do in 
the classroom to enhance student performance, effective teachers also understand that parents 
have other expectations that involve providing information and working with them to provide 
the best possible environment for the schooling of children (Berger,1992). 
Besides quality instruction, what parents want from schools is well known and again 
teachers are key players in meeting their expectations. Parents want to be informed of how 
their children are doing in school and what they can do to help them succeed. They want to 
know how the system works and how they can be a part of it (Comer, 1988). Lindle (1989) 
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reports that parents want the "personal touch," to receive personal attention and timely 
information on an informal basis. They want the school to listen to what they have to say 
about their children and to be receptive and responsive to dieir questions and concerns; they 
want to be partners in the education of their children. Ways that teachers can meet these 
expectations of parents include: (a) improving the communication between home and school, 
(b) helping parents help their children succeed in school, and (c) involving parents in school 
affairs (Jones, 1991). 
Communication between teachers and parents may be in writing, by telephone, or face to 
face. Communication by writing, or one way communication is a method that teachers can 
provide parents basic information about the school and their child, such as information 
concerning school and classroom events and activities, attendance and homework policies, 
student progress, and ways that parents can help their children at home (Berger, 1992; Jones, 
1991). While one way communication is important, two way communication is essential. 
Communication by telephone or in person achieves the "personal touch" desired by parents 
(Lindle, 1989). Two-way communication provides parents and teachers the opportunity to 
share information, to listen carefully to what each has to say so as to provide the best 
opportunity for the child's success in school (Berger, 1992; Jones, 1991). 
Parents want to know how they can help their children succeed in school. Many are 
willing to help their children at home, but they need information on what to do and how to do it 
right (Epstein, 1992). Teachers can provide helpful suggestions to parents in a variety of 
ways. For some parents a written list of suggestions may suffice. Others may want personal 
contact with the teacher to receive a more detailed explanation and to ask questions. For these 
parents, a telephone call or parent-teacher conference is appropriate. Effective teachers try to 
respond to parents' various needs for help so that all children will gain from their suggestions. 
Parents want to be involved in their children's education (Comer, 1988; Elam et al., 
1992). But, no matter how motivated parents are, what determines the level of parent 
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involvement in a school are the attitudes and behaviors of the school staff, especially teachers. 
Teacher attitudes and behaviors let parents know how welcome they are at school and whether 
their collaboration and cooperation is valued (Henderson et al., 1986). Effective teachers 
communicate with parents early in the school year to convey that their cooperation is important. 
They encourage parents to volunteer, attend classroom activities, become involved in their 
children's education (Henderson et al., 1986; Jones, 1991). 
Research suggests the closer linking of home and school, of parents and teachers leads to 
positive outcomes such as enhanced student achievement, improved student attendance and 
behavior, and parent satisfaction with teachers (Greenwood & Hickman, 1991; Ziegler, 1987. 
Effective teachers initiate and maintain relationships with parents because they realize that only 
through a successful partnership that includes communication, collaboration, and cooperation 
will children be ensured a quality education that prepares them for the future (Amundson, 
1991; Chavkin & Williams, 1985). 
Leadership 
"The effective functioning of social systems from the local PTA to the United States of 
America is assumed to be dependent on the quality of their leadership" (Vroom, cited in Hoy & 
Miskel, 1991, p. 251). Leadership has been an intriguing concept for centuries. Definitions of 
it are as varied as the number of researchers engaged in its study. It has been viewed from the 
perspective of behaviors, personality traits, skills, interpersonal relationships and level of 
power or influence (Goens & Clover, 1991). Bennis (1989) states: "leadership is like beauty: 
it is hard to define, but you know it when you see it" (p. i). Bennis, (1989), Day & Lord 
(1988) and Thomas (1988) see leadership as a key concept for improving organizations such as 
schools. They maintain individual leaders do make a difference in organizational effectiveness 
and that the success of the organization rests on the perceived quality of leaders. 
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Strong leadership provided by the principal has repeatedly been found to be associated 
with school effectiveness (Tesh, 1991). Despite the lack of a commonly agreed upon 
definition of an effective principal, researchers agree that certain principals are effective and that 
their leadership does have a substantial impact on the school. Not only do students in their 
schools achieve more, but parents feel a common sense of purpose and have a positive attitude 
about what is occurring in their schools (Manasse, 1985). Sergiovanni (1991) may say it best: 
"Principals are important! Indeed, no other school position has greater potential for 
maintaining and improving quality schools" (p. 99). 
There appears to be agreement regarding some of the leadership activities and emphases 
that are characteristic of effective principals. The following is a synthesis of lists compiled by 
Duttweiler & Hord, (1987), Winecoff & Stevenson, (1984), Levine & LeZotte (1990), and 
Northwest Regional Educational Laboratory, (1990). Effective principals: (a) emphasize 
academic achievement, (b) create a climate of high expectations for staff and students, (c) 
manage the school environment, (d) monitor student progress, (e) ensure student time on task, 
(f) marshal, organize, and manage resources from many sources to ensure the effectiveness of 
the instructional program, (g) expend much time and effort for improving the school, (h) 
function as an instructional leader, and (i) truly care about their students. A newcomer to the 
list of effective principal practices is communication with and the involvement of parents and 
community in school affairs. It has been included because it has become increasingly clear that 
school personnel by themselves cannot accomplish the reforms necessary to improve schools. 
There is a need for resources beyond those that school personnel have traditionally employed. 
(Chavkin & Williams, 1985). Effective principals realize parent and community support for 
schools is essential and therefore promote a partnership that includes the home, community, 
and school (Duttweiler & Hord, 1987). 
While the above list of effective principal behaviors is not complete, it clearly indicates 
that school principals have a broad and demanding job, one that has substantial impact on the 
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organization. Findings from research and from informal observations of successful schools 
suggest that when schools are functioning well, much of the credit typically belongs to the 
principal. Strong leadership, provided by the building principal is essential to a quality school 
program. (Duttweiler & Hord, 1987; Sergiovanni, 1991). 
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PAPER 1. PARENT PERŒPTIONS OF THE QUALITY OF SCHOOL PRACTICES AND 
THEIR SUPPORT FOR THE SCHOOL 
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INTRODUCTION 
When parents and school personnel work together eveiyone benefits, especially children. 
(Berger, 1992; Epstein, 1992; Henderson, Marburger, & Ooms, 1986). It makes sense for 
parents and school personnel to be partners in children's education. Both want what is best for 
children. Even more importantly; student achievement, student attendance, and student, staff, 
and parent attitudes about the school are likely to be enhanced when they work together. 
(Becher, 1984; Greenwood & Hickman, 1991; Haynes, Comer, & Hamilton-Lee, 1989; 
Henderson, 1987, Wagenaar, 1977). The success of school reform may depend on our ability 
to collaborate effectively with parents. Bell (1993) maintains past school reform efforts have 
fallen short of expectations because school personnel assumed they could do the job alone. 
This mistake must not be repeated. We need home-school partnerships to ensure quality 
education and higher academic achievement (Berger, 1992; Henderson, 1988). 
Schools need parent support. Epstein (1992) and others (Bell, 1993; Henderson, 1988) 
maintain that without parents' full support schools can not achieve optimum success. Parent 
support for their school is manifested in many ways. They attend school activities, serve as 
volunteers and in advisory and decision making roles, help with fundraising, reinforce school 
learning with their children, and provide resources by paying taxes (Berger, 1992; Epstein, 
1992; Henderson et al,, 1986). Research suggests that parent support, whether provided for 
their own children, or through support of the school program, leads to many positive 
outcomes, including enhanced student achievement (Henderson et al., 1986). Research also 
suggests the extent to which parents support the school is linked to their satisfaction with the 
quality of the school (Herman & Yeh, 1980). 
"Quality" has become an American watchword. Since 1980, the Total Quality 
Management (TQM) principles of W. Edwards Deming, J. M. Juran, and others have 
revitalized American businesses, government agencies, hospitals, social organizations, home 
life, and public education (Bonstingl, 1992). The basic precept of TQM is an "unyielding and 
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continuing effort by everyone in the organization to understand, meet, and exceed the needs of 
its customers" (Conway, as cited in Savary, 1992, p. 11). Data collection and feedback from a 
variety of sources is the primary means for improving the quality of the product or service so 
as to meet or exceed customer expectations. 
The public's demand for quality in its K-12 schools is as real as its demand for quality in 
American business (Meaney, 1991). Schools are in business to satisfy their customers 
(Bonstingl, 1992). Schools need to collect data to improve the quality of their practices and 
services (Miles, Farrar, & Neufeld, 1983; South Carolina Department of Education, 1986). 
Data from parents, important customers of the school, are essential. Data must be collected and 
analyzed to determine the extent to which parents are satisfied with the quality of the school and 
their support for their school. Among the most important questions to be answered: What are 
parent perceptions of the level of quality of school practices and the overall quality of their 
children's school? What is the level of parent support for the school? How likely are parents 
to provide moral support, financial support, and support through participation for the school? 
Does attendance level, gender, family status, and socioeconomic status influence parent 
perceptions of school quality and their support for the school? These questions were addressed 
in a recent study conducted at Iowa State University. 
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METHOD 
Forty-two schools from two states and 12 school districts, including twenty-five 
elementary schools, seven middle level schools, seven high schools, and three multi-level 
schools provided the data for the study. Most schools (28) were from rural and small to mid­
size towns in Iowa, eight were from a wealthy suburban area in Iowa, one school was from a 
middle class suburban district in Iowa. The remaining five schools were from a mid-size city 
in Colorado. Schools ranged in size from an elementary school with 142 students to a 995 
pupil high school. More than half of the schools (24) had a student population between 250 
and 499 students. The percentage of students receiving free or reduced priced lunches in these 
schools ranged from one percent to 59% of the student population. In thirty-seven schools, 
less than 29% of their student population qualified for free or reduced priced lunches (see Table 
1 for school and respondent data). 
Administrators in buildings participating in the study could elect to survey all parents or a 
random sample of parents. Sixteen of the 42 schools administered the survey to all parents 
(one per family) while the rest randomly sampled 25% to 50% of their families. Surveys were 
mailed, delivered by student couriers, and distributed by other appropriate methods during 
November and December of 1992 and returned to each school via mail, student courier, parent 
conferences, or other means. 
The 42 schools distributed 7,949 parent surveys. Three thousand one hundred one 
parents responded (39%). Eighty-four percent of the respondents were female and more than 
95% were white. More than 90% of the respondents were from two parent/guardian families 
in which 64% reported both were employed, and more than half indicated their total income 
was between $30,000 and $69,999. The typical respondent was from a midwestem 
community, a white female of a two parent family, employed outside the home, with a family 
income between $30,000 and $69,999. 
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Table 1. Number of schools by school size and percentage of respondents by gender, race, 
family status and income 
School and All Levels Elementary Middle High School Multi-Level 
respondent data K-12 K-6 6-9 9-12 5-12 
(n=42) (n=25) (n=7) (n=7) (n=3) 
School Size 
125 - 249 6 5 0 0 1 
250-499 24 14 5 3 2 
500-999 12 6 2 4 0 
Gender 
Female 84.0% 86.4% 83.4% 74.6% 78.1% 
Male 16.0% 13.6% 16.4% 25.4% 21.9% 
Race 
African-
American/Black 
0.3% 0.5% 0.0% 0.0% 0.0% 
American Indian or 
Alaskan Native 
0.3% 0.4% 0.3% 0.0% 0.8% 
Arab or Middle 
Eastern Origin 
0.1% 0.1% 0.0% 0.0% 0.0% 
Asian-American or 
Pacific Islander 
0.7% 0.9% 0.3% 0.0% 0.8% 
Caucasian/White 95.7% 94.4% 98.0% 99.0% 97.0% 
Mexican-American 
or Hispanic Origin 
2.2% 2.9% 1.3% 0.5% 0.8% 
Other 0.6% 0.7% 0.0% 0.5% 0.8% 
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Table 1. (continued) 
School and 
respondent data 
All Levels 
K-12 
(n=42) 
Elementary 
K-6 
(n=25) 
Middle 
6-9 
(n=7) 
High School 
9-12 
(n=7) 
Multi-Level 
5-12 
(n=3) 
Family Status 
Single parent or 
guardian 
9.9% 10.1% 10.2% 10.0% 6.7% 
Two parents or 
guar^ans 
90.1% 89.9% 89.8% 90.0% 93.3% 
Income 
$l-$9,999 3.3% 3.8% 1.8% 2.3% 2.5% 
$10,000-$29,999 19.5% 19.7% 20.5% 17.3% 22.3% 
$30,000-$49,999 33.0% 30.6% 34.4% 39.0% 38.8% 
$50,000-$69,999 22.2% 21.5% 22.3% 24.3% 23.1% 
$70,000-$89,(X)0 10.6% 11.1% 11.0% 9.8% 9.9% 
$90,000 or more 11.3% 13.3% 9.9% 7.2% 3.3% 
The instrument used to collect the data was developed by the researcher. The instrument 
was a building level survey for parents of children attending elementary, middle, and high 
schools. Sixty-one items measured parent perceptions of the level of quality of 14 key 
dimensions of educational practice: (a) school climate, (b) communication, (c) accessibility, 
(d) responsiveness, (e) parent involvement, (f) monitoring and assessment, (g) student equity, 
(h) physical environment, (i) school program, (j) curriculum, (k) support services, (1) student 
activities/athletics, (m) teacher behavior, and (n) leadership. Each dimension contained two to 
nine items. The response choices for these items were on a six-point Likert scale ranging from 
(6) excellent quality to (1) very poor quality. The remaining choices were: (5) veiy good 
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quality, (4) good quality, (3) mediocre quality, and (2) poor quality. If parents had no 
knowledge of a specific educational practice, they were asked to respond (0), "do not know." 
Parents were also asked to rate the overall quality of the school using the same six-point scale 
without the "do not know" response. The level of parents' overall support for the school and 
their likelihood of providing specific types of school support were also examined. Overall 
support was measured using a six-point Likert scale ranging from (6) very strong support to 
(1) no support. Remaining response choices on this scale were: (5) strong support, (4) 
moderate support, (3) some support, and (2) little support. Parents' moral support, financial 
support, and support through participation were measured with a similar scale ranging from (6) 
very likely to (1) very unlikely. The remaining response choices were: (5) likely, (4) 
somewhat likely, (3) somewhat unlikely, and (2) unlikely. Parents were provided the survey 
questions in booklet form and responded on an optical scan form answer sheet Table 2 
provides definitions of the measures included in the instrument. 
Estimates of internal consistency reliability were conducted using Cronbach's Coefficient 
Alpha. The alpha reliability was .97 for the full scale. Internal consistency reliability estimates 
for each of the 14 subscales of educational practice ranged from .75 (support services) to .97 
(teacher behavior and leadership) with eight of the subscales having reliability estimates above 
.90. Reliability estimates for each of the three subscales of parent support were .92 (financial 
support), .84 (moral support), and .79 (support through participation). 
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Table 2. Description of the 14 dimensions of educational practice, school quality, parent 
support, and specific types of parent support for the school 
Measures Description 
Quality of Educational Practices 
Physical Environment 
Accessibility 
School Climate 
Monitoring & Assessment 
School Program 
Communication 
Leadership 
Teacher Behavior 
Responsiveness 
The mean score of the means for the 14 
dimensions of educational practice. 
Extent to which the school maintains school 
property, provides a positive and safe 
environment, and has adequate space and 
supplies. 
Extent to which parents are able to reach and 
meet with school personnel such as parent-
teacher conferences. 
Extent to which parents feel welcome when 
they enter the school and how they feel they 
are treated by school personnel. 
Extent to which the school adequately 
monitors, assesses, and reports student 
progress and attendance to parents. 
Extent to which the school provides and 
educational climate and program that is 
focused on academic success. 
Extent to which the school provides 
information to parents and maintains open 
lines for parents to ask questions and express 
concerns. 
Extent to which the building principal exhibits 
behaviors associated with school leadership. 
Extent to which teacher attitude, behavior, 
and ability provide a positive and helpful 
environment for students and parents. 
Extent to which the school is sensitive to 
parent needs and responds adequately to 
those needs such as providing activities and 
programs that inform and are helpful to 
parents. 
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Table 2. (continued) 
Measures Description 
Student Equity 
Support Services 
Curriculum 
Parent Involvement 
Student Activities 
School Quality 
Parent Support 
Moral Support 
Financial Support 
Support through Participation 
Extent to which the school provides an 
environment that is free from bias or 
favoritism, and that all students are provided 
the opportunity for a quality education. 
Extent to which services provided by the 
school in addition to, or in support of the 
academic program are adequate. 
Extent to which the learning experiences 
provided by the school meet student needs 
and provide knowledge and skills needed to 
function effectively in society. 
Extent to which parents are encouraged, 
informed of, and provided opportunities to 
participate in school affairs. 
Extent to which non-academic programs meet 
student needs. 
Parents' general perception of the level of 
overall school quality. 
Parents' perception of their level of support 
for the school. 
Extent to which parents are likely to rise to 
the defense of the school and support school 
policies. 
Extent to which parents are likely to support 
an increase in taxes to enhance the school 
program or to improve an existing facility or 
construct a new one. 
Extent to which parents are likely to volunteer 
assistance or serve in advisory or decision 
making roles for the school. 
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RESULTS 
Quality and parent support 
School quality and parent support are abstractions. The survey questions and response 
mode help to provide them sufficient shape to be helpful in improving school quality. One 
must remember, however, that parent perceptions of school quality and support have been 
filtered through a prism of needs, predispositions, and life experiences. These quantitative data 
or findings represent parents' gut feelings about their children's schools. This researcher 
makes no claim that they reflect "truth" or the general sentiments of parents in America's 
schools. They are a best guess as to how a particular segment of parents assess the quality of 
their children's schools and their support for these schools. Below is a perspective on school 
quality and parent support viewed through the lenses of 3,101 parents, many representative of 
America's heartland. 
Parents are positive about the quality of practices in their schools; they rate a composite of 
14 dimensions of educational practice between "good" and "very good" quality (4.68). 
Elementary parents are significantiy more positive (4.86) than middle level (4.46) and high 
school (4.32) parents. There apparentiy are differences in the quality of the 14 dimensions of 
practice; levels of quality range from 4,34 to 4.92. The quality of the physical environment, 
accessibility, school climate, and monitoring and assessment are rated above 4.80 while parent 
involvement and student activities/athletics are perceived to be of lower quality (4.34). 
Do parents at elementary, middle level, and high schools have differing perceptions of 
school quality? Decidedly so. Elementary school parents rate the quality of nine of the 14 
dimensions significantiy higher than parents at either of the other attendance center levels. The 
quality of student activities/athletics is rated higher by middle level and high school parents than 
elementary parents. The dimensions are ranked within attendance center levels to determine if 
there are common perceptions across attendance centers about the relative quality of the 
dimensions (see Table 3). The quality of the physical environment is rated highest by high 
Table 3. Means and rank for parent perceptions of the level of quality of 14 dimensions of educational practice, 
means for school quality and school support, and comparison of means by attendance level. 
Dimensions of 
Educational Practice, 
School Quality, and 
School Support 
All Levels 
K-12 
(n=42) 
Elementary 
K-6 
(n=25) 
Middle 
6-9 
(n=7) 
High School 
, 9-12 
(n=7) 
Multi-Level 
5-12 
(n=3) 
F Ratio^ 
(df=2. 36) 
Statistical 
SigniHcan 
Alpha .05 
Quality of School 
Practices 
4.68 4.86 4.46 4.32 4.44 12.25 E>M=H 
Physical Environment 4.92 (1) 5.06 (2) 4.70 (2) 4.72 (1) 4.79 (1) 4.87 E=M=H 
Accessibility 4.85 (2) 5.10(1) 4.53 (5) 4.38 (6.5) 4.61 (3) 22.41 E>M=H 
School Climate 4.82 (3.5) 5.03 (3) 4.64 (3) 4.40 (5) 4.54 (7) 19.98 E>M=H 
Monitoring & 
Assessment 
4.82 (3.5) 4.94 (7.5) 4.72 (1) 4.58 (2) 4.60 (4) 9.06 E>H 
School Program 4.79 (5) 4.98 (6) 4.62 (4) 4.41 (4) 4.42 (8) 12.07 E>H 
Communication 4.78 (6) 5.00 (4.5) 4.46 (8) 4.38 (6.5) 4.55 (6) 40.24 E>M=H 
Leadership 4.72 (7) 4.92 (9) 4.50 (6) 4.29 (8) 4.67 (2) 7.78 E>H 
Teacher Behavior 4.67 (8.5) 5.00 (4.5) 4.33 (13) 4.10 (13) 4.14 (13) 65.48 E>M=H 
Responsiveness 4.67 (8.5) 4.87 (10) 4.47 (7) 4.27 (9) 4.39 (9) 14.44 E>M=H 
Student Equity 4.66 (10) 4.94 (7.5) 4.38 (9) 4.12(12) 4.31 (11) 19.24 E>M=H 
Support Services 4.54 (11) 4.72 (11.5) 4.37 (10) 4.19 (10) 4.32 (10) 3.35 E=M=H 
Curriculum 4.53 (12) 4.72 (11.5) 4.36(11) 4.18(11) 4.22(12) 12.26 E>M=H 
Parent Involvement 4.34 (13.5) 4.59 (13) 3.99 (14) 3.92 (14) 4.08 (14) 11.80 E>M=H 
Table 3. (continued) 
Dimensions of 
Educational Practice, 
School Quality, and 
School Support 
All Levels 
K-12 
(n=42) 
Elementary 
K-6 
(n=25) 
Middle 
6-9 
(n=7) 
High School 
9-12 
(n=7) 
Multi-Level 
5-12 
(n=3) 
F Ratio^ 
(df=2,38) 
Statistical 
Significance 
Alpha .05 
Student 
Activities/Athletics 
4.34 (13.5) 4.25 (14) 4.34 (12) 4.56 (3) 4.56 (5) 12.35 H>M=E 
School Quality 4.93 5.12 4.72 4.56 4.67 14.20 E>M=H 
Parent Support 5.05 5.15 4.90 4.87 5.01 6.51 E>H 
Moral Support 5.06 5.17 4.91 4.86 4.96 6.09 E>H 
Financial Support 4.42 4.50 4.29 4.36 4.21 1.67 E=M=H 
Support through 
participation 
4.77 4.80 4.68 4.71 4.79 1.66 E=M=H 
Note. E = elementary; M = middle level; H = high school 
Note. Scale = 1 (low) to 6 (high) 
^Multi-level schools were not included in the ANOVA 
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school parents and second by elementary and middle level parents. The quality of parent 
involvement is rated lowest in all but the elementary schools where it ranks next to lowest. 
Student activities/athletics is perceived to be of higher quality in high schools and lower in 
elementary schools where it ranks last and middle level schools where it ranks 12th. Teacher 
behavior gets better grades from elementary parents than those at other levels. Parents perceive 
the overall quality of their children's school to be 'Very good" (4.93) More than 95% rate 
overall quality "good" to "excellent" 
Parent support for the school is strong (5.05), "moderate" to "very strong" for 96% of 
the parents. These parents are more likely to provide moral support for the school (5.06) than 
support through participation (4.77) or financial support (4.42). Parent perception of school 
quality and their support for the school also vaiy by attendance level. Again, elementary 
school parents rate the overall quality of the school significantly higher (5.12) than middle level 
(4.72) and high school parents (4.56). Elementary school parents more strongly (5.15) 
support their school than high school parents (4.87) and are more likely to provide moral 
support for the school than high school parents. 
Specific educational practices 
Examining specific educational practices provides additional insight into what schools do 
well and do best Sixty of the 61 specific educational practices are perceived to be of good 
quality (4.(X)) or higher across these 42 schools. Table 4 shows the 10 specific educational 
practices rated highest in quality. Four of these practices relate to the physical environment of 
the school, two to communication, and one each to accessibility, school climate, monitoring 
and assessment, and the school program. According to these parents schools do best at 
providing a safe environment for them to attend school activities and providing a good learning 
environment for their children. Parents are also very satisfied with the school's monitoring of 
Table 4. Means for specific educational practices rated highest in quality by parents by attendance level 
Instrument items (dimension) All Levels Elementary Middle High School Multi-Level 
K-12 K-6 6-9 9-12 5-12 
Mean Mean Mean Mean Mean 
The school provides an environment in which parents feel 5.18 5.28 4.98 5.03 5.20 
safe attending school meetings, programs, and activities 
(physical environment). 
The school maintains the interior of the building (physical 5.06 5.21 4.80 4.91 4.83 
environment). 
The school monitors student attendance and contacts 5.06 5.19 4.90 4.85 4.76 
parents if needed (monitoring & assessment). 
School personnel make parents feel welcome when they 4.99 5.17 4.80 4.62 4.81 
come to the school (school climate). 
The school provides adequate parent-teacher conferences 4.98 5.18 4.67 4.64 4.83 
and other opportunities for parents to meet with school 
personnel (accessibility). 
The school maintains the school grounds (physical 4.98 5.06 4.85 4.89 4.76 
environment). 
The school provides information regarding upcoming 4.97 5.16 4.64 4.70 4.78 
school events, activities, and meetings (communication). 
Table 4. (continued) 
Instrument items (dimension) AU Levels Elementary Middle High School Multi-Level 
K-12 K-6 6-9 9-12 5-12 
Mean Mean Mean Mean Mean 
The school informs parents about school policies, rules, 4.96 5.12 4.78 4.69 4.70 
regulations, and procedures (communication). 
The school provides a good learning environment 4.96 5.18 4.69 4.60 4.53 
(physical environment). 
The school emphasizes academic learning (school 4.91 5.11 4.75 4.54 4.47 
program). 
Note. Scale = 1 (low) to 6 (high) 
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student attendance, the quality of communication regarding school events and policies, and at 
making parents feel welcome when they come to the school. 
The ten educational practices parents rate lowest in quality are shown in Table 5. Three 
of these practices relate to parent involvement, two each to student activities/athletics and 
support services, and one each to communication and teacher behavior. The quality of 
opportunities for parent involvement in decision making is noticeably lower than other practices 
(3.81). The quality of non-academic programs and activities, communication regarding 
opportunities for parent involvement and how parents can help their children succeed in school, 
and the quality of the school lunch program are also perceived to be of lower quality than other 
specific educational practices. High school parents generally rate the quality of these practices 
lower than both elementary and middle level parents. 
Gender, family status, and income 
Are gender, family status, and income related to parent perceptions of the quality of the 
school and their support for the school? Gender, family status, and income are not related to 
parent perceptions of overall school quality, and only gender is related to the quality of one of 
the fourteen dimensions of educational practice. Family status and income are related to 
parents' overall support for the school (see Appendix H) and income is related to financial 
support (see Appendix I). All three demographic variables are related to parent support 
through participation (see Appendix J). 
Male parents (4.49) in the study rate the quality of their school's responsiveness 
significandy lower than females (4.75) E (1, 82) = 6.32, g < .05. Males are also less likely to 
provide support for the school by participating as volunteers and committee members. Single 
parents are less supportive of the school and less likely to provide support for the school 
through participation than respondents from two parent families. Parents with lower income 
are generally less supportive of the school. Parents whose income is less than $49,999 
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express less overall support for the school than parents whose income is more than $90,000. 
While parents whose income is less than $9,999 are less likely to provide financial support 
than parents earning more than $70,000, they are just as likely as the highest income parents to 
provide support for the school through their participation. Parents earning between $10,000 
and $29,999, however, are less likely to provide support through participation than parents 
whose income is more than $70,000. 
Table 5. Means for specific educational practices rated lowest in quality by parents by attendance level 
Instrument items (dimension) All Levels Elementary Middle High School Multi-Level 
K-12 K-6 6-9 9-12 5-12 
Mean Mean Mean Mean Mean 
The school provides opportunities for parent involvement 3.81 4.06 3.45 3.39 3.58 
in making decisions affecting school programs (parent 
involvement). 
The school informs parents about procedures and 4.31 4.56 3.98 3.82 4.08 
opportunities for involvement in school affairs (parent 
involvement). 
The school has non-academic programs and activities that 4.33 4.25 4.32 4.51 4.54 
provide meaningful experiences for those students 
currently participating (student activities/athletics). 
The school offers sufficient non-academic programs and 4.36 4.25 4.37 4.62 4.59 
activities such as clubs, intramurals, plays, and athletics 
to meet the interests of students (student 
activities/athletics). 
The school provides a lunch program appropriate for 4.36 4.50 4.28 4.04 4.21 
students (support services) 
Teachers communicate ways parents can help their 4.43 4.80 3.99 3.76 3.91 
children succeed in school (teacher behavior). 
The school involves parent groups such as PTA, PTO, 4.43 4.56 4.11 4.31 4.36 
Booster Club, and Band Parents in supporting and 
improving the school and its programs (parent 
involvement). 
Table 5. (continued) 
Instrument items (dimension) AU Levels Elementary Middle High School Multi-Level 
K-12 K-6 6-9 9-12 5-12 
Mean Mean Mean Mean Mean 
The curriculum provides for the different levels of student 4.43 4.64 4.20 4.06 4.09 
ability (curriculum). 
The school provides information about how parents can 4.45 4.76 4.03 3.85 4.22 
help or support their children's learning at home 
(communication). 
The school provides guidance/counseling services that 4.45 4.73 4.23 3.83 4.07 
meet student needs (support services). 
Note. Scale = 1 (low) to 6 (high) 
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DISCUSSION 
Parents define school quality. They want excellent service and a quality education for 
their children. The findings of this study bring much good news. Most parents in these 42 
schools have a very positive perception of the quality of educational practices and the overall 
quality of their school. It is interesting that parents rated the overall quality of the school higher 
than any specific dimension of educational practice. It appears the whole is greater than the 
sum of its parts or perhaps a gut reaction prevails. Parents' sense of overall school quality is a 
collection of emotions not a calibration of sets of specific practices. Parents are especially 
positive about the physical environment of the school, accessibility of school personnel, and 
the climate of the school. They report the school provides a safe environment for them to 
attend school activities, a good learning environment for their children, and that buildings and 
grounds are well maintained. This is encouraging! A safe, clean, and adequate physical 
facility conducive to teaching and learning is frequentiy cited as an important characteristic of 
an effective school (Stellar, 1988). We also know that parents need school personnel who are 
accessible to them, either formally or informally, to discuss their questions and concerns 
(Epstein, 1992). There is more good news. Parents report their school has high quality 
parent-teacher conferences and opportunities for parents to meet formally with school 
personnel. They also say that school personnel are very accessible to them on an informal 
basis. These schools appear to demonstrate, in Sweeney's (1988) words, "the characteristics 
of the best of families" (p. 11). 
The news is not without discordant items. It is somewhat disturbing that parent 
involvement, while still perceived to be of "good quality," ranks tied for last among the 
dimensions across the 42 schools. Apparently these schools can do a better job informing 
parents of opportunities for involvement in the school and in actually engaging them in making 
decisions affecting school programs. This is not surprising. Although recent studies indicate 
parents want to become more involved in their children's education (Elam, Rose, & Gallup, 
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1992; Epstein, 1992), it appears some school perronnel still believe education is best left to the 
professionals. Thus, a conflict that must be resolved. School personnel must let parents into 
the schools, and once in, parents need to respect educators' expertise. Both must acknowledge 
the importance of the other's role in the education of children, and work collaboratively to 
ensure a high quality education for children. Parent involvement has great potential. No other 
single factor has more potential than a close link between home and school (Ziegler, 1987). If 
we are to reap the benefits of parent involvement, we must double our efforts to promote that 
partnership and we must make parents feel welcome and respected and provide opportunities 
for them to participate in making school decisions. Elementary parents want more and better 
quality non-academic programs. Since school activities are usually held after school, perhaps 
working parents of elementary children want the school to provide for meaningful experiences 
for children until parents get home from work. 
These schools are moderately effective in providing information to parents on how to 
help their children at home and to be successful in school. Epstein (1992) and Dombusch & 
Ritter (1988) report over 90% of elementary and middle school parents and over 80% of high 
school parents want the school to tell them how to help their children at home. School 
personnel need to develop and communicate strategies that parents can use to help their 
children. These should include general approaches and specific suggestions for helping their 
children at home. 
There is also good news about parent support These parents strongly support the school 
and are likely to provide moral support, financial support, and support through participation. It 
is not surprising that parents in this study are more likely to provide moral support than either 
financial support and support through participation for the school. Rising to the defense of the 
school and supporting school policy places less demand on parents' time and pocketbooks. 
While these parents are less positive about providing financial support and support through 
participation, it is important to note that 84% were "somewhat" to "very likely" to support an 
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increase in taxes to enhance the school program 89% were "somewhat" to "very likely" to 
provide volunteer assistance for the school. Excellence in these schools has a strong 
foundation. 
What is the relationship between gender, family status, and income and parent 
perceptions of overall school quality and the quality of school practices? There was no 
relationship between family status and income parent perceptions of overall school quality or 
any of the 14 dimensions of educational practice. Gender is related to parent perceptions of the 
quality of the responsiveness of the school. Male parents are less pleased with how well the 
school accommodates their schedules. It seems likely a greater proportion of men are 
breadwinners. Schools need to be more responsive to full-time working parents, particularly 
since the number of women working outside the home is rapidly expanding. 
Gender, family status, and income are also related to parent support for the school. Male 
and single parents are less likely to provide volunteer assistance for the school or serve on 
school committees. This is not surprising. Espinoza (1988) found that single mothers and 
fathers who work outside the home are less likely to come to school for meetings or 
workshops. If schools want fathers and single parents to become more involved in school 
affairs they must help them overcome obstacles that limit their participation. For example, if 
schools want fathers and single parents to attend parent-teacher conferences they must be 
prepared to meet parents' needs. Schools can schedule conferences at night or on Saturday if 
needed. Perhaps child care can also be provided for parents who are not able to leave their 
younger children alone at home. 
Parents' level of income is related to their support for the school. Parents with income 
below $29,999, especially those with income less than $9,999, are less likely to provide 
financial support for the school than more wealthy parents. This is not surprising. A tax 
increase to build a new school or enhance the school program hits low income parents harder. 
Interestingly, while those parents earning $9,999 are less likely to provide financial support 
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than higher income parents, they are just as likely to volunteer assistance and/or serve on 
school committees. Affluent parents, those with income above $70,000, are more willing to 
participate in school affairs than those with income between $10,000-$29,999. These working 
middle class parents may not be as able to leave work to attend school meetings or to volunteer 
their assistance to the school as easily as wealthier parents. Perhaps school personnel can 
work with area businesses in creating flexible schedules so parents can come to school without 
loss of pay and/or provide a stipend to parents for helping out at school (Henderson et al., 
1986). Finally, parents whose income was greater than $90,000 report a stronger level of 
overall support than parents with income less than $49,999. Perhaps our schools serve these 
parents better than those less fortunate. 
Finally, why are elementary school parent perceptions of the overall quality of their 
children's school, the quality of school practices, and their level and likelihood of support for 
the school more positive than parents from middle level or high school? Perhaps the seven 
middle level schools and seven high schools do not provide the same high quality practices as 
the 25 elementary schools. There are other possible explanations. First, elementary schools 
are neighborhood schools, closer in proximity to parents than most middle level and high 
schools. Elementary schools tend to involve parents in the life of the school more tiian middle 
level and high schools. They are smaller, making it easier for parents to work with the 
principal and staff. In addition, it is much easier for parents to communicate with the one or 
two elementary teachers serving their child than the many teachers a child has in the typical 
middle level or high school. Finally, elementary school children are physically and 
psychologically more dependent on tiieir parents, thus their parents tend to be more involved in 
their lives, including their life as a student While the location and size and other factors of 
middle level and high schools aren't likely to change, middle level and high school personnel 
can strive to create a closer link, a real partnership between home and school. Communication 
and high touch are the foundation for that partnership. What, to parents, is good 
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communication and high touch? Parents want personal attention and timely information on an 
informal basis. They want to be treated as friends and as equal partners. (Jones, 1991). 
School personnel must communicate frequently, clearly, and most importantly, listen carefully 
to what parents want and how they view the quality of school practices and service. 
What do the findings of this study tell us? These parents ans generally positive about the 
quality of school practices and service. They are especially positive about the quality of the 
physical environment, accessibility of school personnel, and the climate of the school. Their 
support for the schools is strong. They are more likely to provide moral support for the school 
than support through participation or financial support, and are "somewhat likely" to "likely" to 
provide all three types of support Elementary school parents generally rate the quality of 
school practices higher and express stronger support for the school than parents of children at 
other attendance levels. Gender, family status, and income are not related to parent perceptions 
of overall school quality, and only gender is related to the quality of the schools' 
responsiveness. There is a relationship between demographic variables and parent support for 
the school and specific types of school support Male parents rate the quality of their school's 
œsponsiveness lower than females and both male and single parents are less likely to provide 
support through participation. Higher income parents, especially those whose income is more 
than $90,000, are most supportive of the school. 
The results bring few surprises and a sense of direction for improving the quality of our 
schools. They point toward increasing parent involvement and developing a home-school 
partnership. Considerable research suggests the link between home and school and parent 
involvement contribute to positive outcomes for students, schools, and parents (Henderson, 
1987). Bell (1993) reminds us we need parents to reform schools. The question for school 
personnel is not: Whether to build partiierships witii parents, but how to build tiiem? 
Authorities suggest a number of basic principles and practices that are essential for building 
successful home-school partnerships. These are described by Amundson (1982), Epstein 
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(1991), Henderson et al., (1986), Marburger, (1990), and Pulte (1991). Suggested practices 
include; (a) provide a climate that is open, helpful, and friendly, (b) communicate with parents 
about school programs, activities, and children's progress, (c) treat parents as collaborators in 
the educational process of their child with an emphasis on the strong complementary role they 
play in their children's learning. School personnel should communicate to parents how they 
can help their children succeed in school, (d) encourage parents, both formally and informally, 
to comment on school programs and policies, (e) encourage parents to share in school decision 
making through participation in school site management teams or other school committees or 
groups, and (f) encourage parent participation as volunteers and as spectators at school 
activities. School personnel must take the lead and reach out and encourage the partnership. 
Parents are willing to be involved in their children's education (Elam, Rose, & Gallup, 1992; 
Epstein, 1992), but no matter how motivated parents are, what will determine the success of 
the partnership is the attitude and behavior of school personnel (Henderson et al., 1986). 
Research to date all points in the same direction; everyone benefits from a positive relationship 
between home and school. Home school partnerships and parent involvement are absolutely 
fundamental to a healthy system of public education (Henderson, 1988). 
It is imperative that we improve the quality of our schools and increase our customer 
satisfaction. We desperately need parent support if we are to achieve our goals. We must 
develop home-school partnerships that include working parents. We must make a strong effort 
to reach out to low income parents. We must work harder and smarter to make our middle 
level and high school parents to feel like full members of the school community. We must 
develop structures and processes that enable parents to fully participate in making decisions that 
affect their children's future. We must remember that excellence is a journey, not a destination. 
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PAPER 2. ELEMENTARY SCHOOL PARENTS' PERCEPTIONS OF SCHOOL QUALITY 
AND rrS RELATIONSHIP TO SUPPORT FOR THE SCHOOL 
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INTRODUCTION 
Schools need parent support. Bell (1993) and others (Berger, 1992; Epstein, 1992; 
Henderson, 1988) maintain that without parents' full support schools will never achieve 
optimum success. Parent support benefits schools in many ways. Parents serve as volunteers, 
attend activities, serve in advisory and decision making roles, help with fundraising, reinforce 
school learning at home with their children, and provide resources by paying taxes 
(Henderson, Marburger, & Corns, 1986). Research suggests that parent support, whether 
aimed at assisting one's own child by helping with homework and attending school events, or 
at strengthening the school program by volunteering and serving on school committees, 
enhances individual student achievement and student achievement school-wide, lowers student 
absenteeism, improves student work habits, and leads to more favorable student, staff, and 
parent attitudes about the school (Becher, 1984; Greenwood & Hickman, 1991; Haynes, 
Comer, & Hamilton-Lee, 1989; Henderson, 1987; Wagenaar, 1977). Research also suggests 
the extent to which parents support the school is linked to their satisfaction with the quality of 
the school (Herman & Yeh, 1980). 
School quality is defined by its primary customer, its parents (Savary, 1992). If school 
personnel are to meet parent expectations and receive their support, they need to know the 
extent to which parents are satisfied with the quality of school practices and the school. They 
need data to answer important questions about school quality. A recent study conducted at 
Iowa State University addressed a number of key questions regarding parent perceptions of the 
quality of their children's elementaiy school: What are parent perceptions of the level of quality 
of key dimensions of educational practice and the overall quality of their children's school? 
What is the level of parent support for their school and how likely are they to provide specific 
types of support? Does gender, family status, and socioeconomic status have an effect on 
parent perceptions of school quality and their support for the school? To what extent are key 
dimensions of educational practice related to overall quality, overall support, and specific 
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aspects of support in elementary schools? Finally, and perhaps the most important question: 
What are the key dimensions of educational practice most useful in predicting parent support 
for the school? 
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METHOD 
Twenty-five elementary schools from two states and 12 school districts volunteered to 
participate in the study. Fifteen schools were from rural and small to mid-size towns in Iowa, 
seven were from a wealthy suburban area in Iowa, and the remaining three schools were from 
a mid-size city in Colorado. The schools ranged in size from 142 to 670 students. More than 
half (14) had between 250-499 students. 
Administrators from buildings participating in the study could elect to survey all parents 
or a random sample of parents. Eleven of 25 schools administered the survey to all parents 
(one per family) while the rest randomly sampled 25% to 50% of their families. Surveys were 
mailed, delivered by student couriers, and distributed by other appropriate methods during 
November and December of 1992. 
The 25 schools distributed 5,013 parent surveys. Two thousand eighty-four parents 
responded (41.6%). Eighty-six percent of the respondents were female, over 94 percent were 
Caucasian/white. More than 89% of the respondents were from two parent/guardian families 
in which 60% reported both parents were employed. Fifty-two percent indicated their income 
was between $30,(XX) and $69,999. The typical respondent was from a midwestem 
community, a white female of a two parent family, employed outside the home, with a family 
income between $30,(XX) and $69,999. 
The instrument used to collect the data was developed by the researcher. The instrument 
was a building level survey for parents of children attending elementary, middle, and high 
schools. Sixty-one items measured parent perceptions of the level of quality of 14 key 
dimensions of educational practice: (a) school climate, (b) communication, (c) accessibility, 
(d) responsiveness, (e) parent involvement, (f) monitoring and assessment, (g) student equity, 
(h) physical environment, (i) school program, (j) curriculum, (k) support services, (1) student 
activities/athletics, (m) teacher behavior, and (n) leadership. Each dimension contained two to 
nine items. The response choices for these items were a six-point Likert scale ranging from (6) 
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excellent quality to (l)veiy poor quality. The remaining choices were: (5) very good quality, 
(4) good quality, (3) mediocre quality, and (2) poor quality. If parents had no knowledge of a 
specific educational practice, they were asked to respond (0), "do not know." Parents were 
also asked to rate the overall quality of the school using the same six-point scale without the 
"do not know" response. The level of parents' overall support for the school and their 
likelihood of providing specific types of school support were also examined. Overall support 
was measured using a six-point Likert scale ranging from (6) very strong support to (1) no 
support. Remaining response choices on this scale were: (5) strong support, (4) moderate 
support, (3) some support, and (2) little support. Parents' moral support, financial support, 
and support through participation were measured with a similar scale ranging from (6) very 
likely to (1) very unlikely. The remaining response choices were: (5) likely, (4) somewhat 
likely, (3) somewhat unlikely, and (2) unlikely. Parents were provided the survey questions in 
booklet form and responded on an optical scan form answer sheet. Table 1 provides 
definitions of the measures included in the instrument 
Estimates of internal consistency reliability were conducted using Cronbach's Coefficient 
Alpha. The alpha reliability was .97 for the full scale. Internal consistency reliability estimates 
for each of the 14 subscales of educational practice ranged from .76 (support services) to .97 
(leadership) with eight of the subscales having reliability estimates above .90. Reliability 
estimates for each of the three subscales of parent support were .92 (financial support), .84 
(moral support), and .79 (support through participation). 
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Table 1. Description of the fourteen dimensions of educational practice, school quality, 
parent support, and specific types of parent support for the school 
Measures Description 
Quality of Educational Practices 
Accessibility 
Physical Environment 
School Climate 
Communication 
Teacher Behavior 
School Program 
Student Equity 
Monitoring & Assessment 
The mean score of the means for the 14 
dimensions of educational practice. 
Extent to which parents are able to reach and 
meet with school personnel such as parent-
teacher conferences. 
Extent to which the school maintains school 
property, provides a positive and safe 
environment, and has adequate space and 
supplies. 
Extent to which they parents feel welcome 
when they enter the school and how they feel 
they are treated by school personnel. 
Extent to which the school provides 
information to parents and maintains open 
lines for parents to ask questions and express 
concerns. 
Extent to which teacher attitude, behavior, 
and ability provide a positive and helpful 
environment for students and parents. 
Extent to which the school provides an 
educational climate and program that is 
focused on academic success. 
Extent to which the school provides an 
environment that is free from bias or 
favoritism, and that all students are provided 
the opportunity for a quality education. 
Extent to which the school adequately 
monitors, assesses, and reports student 
progress and attendance to parents. 
Leadership Extent to which the building principal exhibits 
behaviors associated with school leadership. 
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Table 1. (continued) 
Measures Description 
Responsiveness 
Curriculum 
Support Services 
Parent Involvement 
Student Activities 
School Quality 
School Support 
Moral Support 
Financial Support 
Support through Participation 
Extent to which the school is sensitive to 
parent needs and responds adequately to 
those needs such as providing activities and 
programs that inform and are helpful to 
parents. 
Extent to which the learning experiences 
provided by the school meet student needs 
and provide knowledge and skills needed to 
function effectively in society. 
Extent to which services provided by the 
school in addition to, or in support of the 
academic program are adequate. 
Extent to which parents are encouraged, 
informed of, and provided opportunities to 
participate in school affairs. 
Extent to which non-academic programs meet 
student needs. 
Parents' general perception of the level of 
overall school quality. 
Parents' perception of their level of support 
for the school. 
Extent to which parents are likely to rise to 
the defense of the school and support school 
policies. 
Extent to which parents are likely to support 
an increase in taxes to enhance the school 
proCTam, improve an existing facility or 
construct a new one. 
Extent to which parents are likely to volunteer 
assistance or serve in advisory or decision 
making roles for the school. 
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RESULTS 
Quality of school practices and overall quality of the school 
Parents were positive about the quality of school practices and overall quality of their 
children's school. Table 2 shows that the mean for parent perceptions of the 14 key 
dimensions of educational practice (Quality of Educational Practices) is between "good" and 
"very good quality" (4.86). The means for the level of quality of the 14 dimensions of 
educational practice range from 4.25 (good quality) to 5.10 (very good quality). Accessibility, 
physical environment, school climate, communication and teacher behavior are rated highest in 
quality (all 5.00 or above) while parent involvement (4.59) and student activities (4.25) are 
reported to be lowest in quality. 
Twenty-one of the 61 individual items used to examine specific educational practices are 
of "very good quality" (5.00) or higher while none are rated less than 4.00 (good quality). Of 
the 10 specific educational practices parents rate highest in level of quality, three relate to the 
physical environment, two to accessibility and communication, and one each reflect the quality 
of monitoring and assessment, teacher behavior, and the climate of the school (see Table 3). 
Many of the specific educational practices rated lower in quality relate to parent 
involvement and student activities (see Table 4). Five of the 10 practices parents perceive to be 
lowest in quality are within these two dimensions. The quality of opportunities schools 
provide for parent involvement in decisions affecting school programs and the school's cuirent 
non-academic programs are less positive than any of the other 61 practices. 
Table 2 also shows parents perceive the quality of their children's school, overall, as 
"very good" (5.12). Though not shown in the table, 97% indicate the quality of their school is 
"good" to "excellent quality," 38% indicate it is of "excellent quality." Less than one percent of 
the respondents perceive school quality to be "poor" or "very poor," 
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Table 2. Means for the quality of school practices, 14 dimensions of educational practice (in 
rank order), school quality, parent support, and specific types of support for the 
school 
Quality of Educational Practices, Dimensions of Mean Rank Standard 
Educational Practice, School Quality, Parent Support, Deviation 
and Specific Types of Parent Support for the School 
Quality of Educational Practices 4.86 
Dimensions of Educational Practice 
(Level of Quality) 
Accessibility 5.10 (1) .171 
Physical Environment 5.06 (2) .298 
School Climate 5.03 (3) .226 
Communicadon 5.00 (4.5) .206 
Teacher Behavior 5.00 (4.5) .196 
School Program 4.98 (6) .202 
Student Equity 4.94 (7.5) .238 
Monitoring & Assessment 4.94 (7.5) .162 
Leadership 4.92 (9) .326 
Responsiveness 4.87 (10) .225 
Curriculum 4.72 (11.5) .197 
Support Services 4.72 (12.5) .175 
Parent Involvement 4.59 (13) .345 
Student Activities 4.25 (14) .222 
School Quality 5.12 .254 
Parent Support 5.15 .127 
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Table 2. (continued) 
Quality of Educational Practices, Dimensions of Mean Standard 
Educational Practice, School Quality, Parent Support, Deviation 
and Specific Types of Parent Support for the School 
Specific Types of Parent Support 
Moral Support 
Financial Support 
Support through Participation 
Note. Scale = 1 (low) to 6 (high) 
Parent sunnort for the school 
Table 2 shows parent support for these schools is "strong" (5.15). Ninety-seven percent 
of the parents express "moderate" to "very strong support" for the school, 37% express "very 
strong support" Parents are more likely to provide moral support for the school (5.17) than 
either support dirough participation (4.80) or financial support (4.50). Ninety percent are 
"somewhat" to "very likely," to provide volunteer assistance for the school, 43% express they 
are "very likely." Eighty-six percent are "somewhat" to "very likely" to support an increase in 
taxes to enhance the school program, 26% "very likely." 
Relationship of gender, family status, and income to narent nercentions of 
school quality and their support for the school 
Are gender, family status, and income related to parent perceptions of the quality of the 
school and their support for the school? Tests of analysis of variance and Scheffe post hoc 
tests for complex comparisons show these factors are not related to parent perceptions of 
overall school quality, and only gender is related to the quality of one dimension of educational 
5.17 
4.50 
4.80 
.160 
.228 
.221 
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Table 3. Means for specific educational practices perceived highest in quality 
Specific educational practice (dimension) Mean 
The school provides an environment in which parents feel safe attending 5.28 
school meetings, programs, and activities (physical environment). 
The school maintains the interior of the building (physical environment). 5.21 
The school monitors children's attendance and contacts parents if needed 5.19 
(monitoring and assessment). 
The school provides a good learning environment (physical environment). 5.18 
The school provides adequate parent-teacher conferences and other 5.18 
opportunities for parents to meet with school personnel (accessibility). 
The school has teachers who are accessible to discuss parent questions and 5.17 
concerns (accessibility). 
Teachers care for students (teacher behavior). 5.17 
School personnel make parents feel welcome when they come to the school 5.17 
(school climate). 
The school provides information regarding upcoming school events, 5.16 
activities, and meetings (communication). 
The school informs parents about school policies, rules, regulations, and 5.12 
procedures (communication). 
Note. Scale = 1 (low) to 6 (high) 
practice. Income is related to parents' overall support for the school (see Appendix K) and 
their financial support for the school (see Appendix L). Gender, family status, and income are 
related to parent support through participation (see Appendix M). 
Male parents (4.70) report the quality of the school's responsiveness significantly lower 
than females (4.92) F (1,48) = 4.61, g < .05. Males are also less likely to provide support 
for the school through participation. Respondents from two parent/guardian families are more 
likely to provide support through 
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Table 4. Means for specific educational practices perceived lowest in quality 
Specific educational practice (dimension) Mean 
The school provides opportunities for parent involvement in making 4.06 
decisions affecting school programs (parent involvement). 
The school has non-academic programs and activities that provide 4.25 
meaningful experiences for those students currentiy participating (student 
activities). 
The school offers sufficient non-academic programs and activities such as 4.25 
clubs, intramurals, plays, and athletics to meet the interests of students 
(student activities). 
The school provides a lunch program appropriate for students (support 4.50 
services). 
The school involves parent groups such as PTA, PTO, Booster Club, and 4.56 
Band Parents in supporting and improving the school and its programs 
(parent involvement). 
The school informs parents about procedures and opportunities for 4.56 
involvement in school affairs (parent involvement). 
The curriculum provides for the different levels of student ability 4.64 
(curriculum). 
The school provides transportation services that are efficient and effective 4.66 
(support services). 
The school provides activities and programs that inform and are helpful to 4.68 
parents (responsiveness). 
The curriculum provides for the various interests of students (curriculum). 4.68 
Note. Scale = 1 (low) to 6 (high) 
participation, such as volunteering assistance or serving on a school committee than single 
parents/guardians. Parents witii higher income generally express more support for the school. 
Parents reported their total income per year. Response choices were: (a) $1- $9,999, (b) 
$10,000-$29,999, (c) $30,000-$49,999, (d) $50,000-$69,999, (e) $70,000-$89,999, and (f) 
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$90,000 or more). Parents whose income exceed $50,000 express more support for school 
than parents whose income is less than $9,999. While parents whose income is less than 
$9,999 are less likely to provide financial support than parents with income between $70,000-
$89,999, they are just as likely as the highest income groups to provide support for the school 
through participation. Parents whose income exceeds $70,000 are more likely to provide 
support through participation than parents whose income is between $10,000 and $29,999. 
Relationshin between dimensions of educational practice and: school quality. 
narent snpnort for the school, and specific tvnes of sunnort for the school: and 
the relationshin between school quality and: school support, and snecific 
types of support for the school 
A Pearson correlation analysis was utilized to determine relationships between each of the 
14 key dimensions of educational practice and: (a) school quality, (b) parent support, (c) moral 
support, (d) financial support, and (e) support through participation. The relationships 
between school quality and parent support and specific types of support are also reported. 
Table 5 shows parent perceptions of quality of 13 of 14 dimensions of educational 
practice are significantiy related to their perceptions of the quality of the school. Twelve are 
significant at the .01 level. Correlations range from .46 (student activities, p<.05) to .93 
(curriculum, p<.01), with nine equal to or greater than .70. Only the quality of support 
services (.23) is not significantiy related to parent perceptions of the quality of the school. 
Twelve key dimensions of educational practice, six at the .01 level, are significantiy 
related to parent support for the school. Communication (.64) and student equity (.59) arc 
most strongly correlated with parent support Only parent involvement and student activities 
are not significantly related to parent support for the school. 
Results of the correlation analysis between 14 dimensions of educational practice 
and moral support yield 11 significant relationships, eight at the ,01 level. Student equity (.77) 
correlates most strongly with moral support. No significant relationships are found between 
92 
Table 5. Pearson correlation coefficient between the 14 key dimensions of educational 
practice and school quality, parent support, moral support, financial support, and 
support through participation; and the correlation between school quality and 
parent support and specific types of support for the school 
14 Dimensions of 
Educational Practice 
and School Quality 
School 
Quality 
Parent 
Support 
Mwal 
Support 
Financial 
Support 
Support 
Through 
Participation 
Accessibility .57** .51** .37 -.01 .38 
Physical Environment 90** .45* .46* .11 .32 
School Climate .73** .48* 59** .36 .13 
Communication .74** .64** .72** .32 .24 
Teacher Behavior 72*» .46* .46* .09 .15 
School Program 83** .51** .64** .15 .09 
Student Equity .81** .59** .77** .34 .15 
Monitoring & 
Assessment 
.60** .45* .58** .32 .18 
Leadership .70** .47* .66** .26 .16 
Responsiveness .68** .47* .41* .18 .38 
Curriculum 93** .56** .65** .30 .21 
Support Services .23 .51** .23 -.11 .24 
Parent Involvement .75** .39 .55** .30 .14 
Student Activities .46* .39 .13 .07 .29 
School Quality 1.00 .62** 69** .34 .41* 
Note. Two-tailed tests of significance for all correlations 
* B < .05. 
**B<.01. 
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the 14 dimensions of educational practice and financial support or support through 
participation. 
Parent perception of school quality is significantly related to overall support (.62), moral 
support (.69), and support through participation (.41). School quality is not related to financial 
support for the school. 
Fourteen kev dimensions of educational practice: nredicting narent sunnnrt 
An important goal of the study was to determine the factors associated with parent 
support for the school. A stepwise multiple regression analysis was conducted to determine 
the extent to which the 14 dimensions of educational practice predict parent support for the 
school. Results of the multiple regression analysis are shown in Table 6. More than 60% of 
the variance in parent support was accounted for by three dimensions; communication, support 
service, and accessibility were retained in the final equation. Communication, entered first, 
accounts for just under 42% of the variance in parent support. Support services and 
accessibility, the second and third variables entered into the equation, account for just over 
18% of the variance in parent support, with support services accounting for about 13%, 
Table 6. Stepwise multiple regression equation for the relationship between 14 key 
dimensions of educational practice and parent support for the school (n=25) 
Variable Entered Partial R2 Model R2 F Probability 
Communication .4163 .4163 16.41 .0005 
Support Service .1271 .5435 6.12 .0215 
Accessibility .0592 .6027 3.13 .0914 
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DISCUSSION 
The findings of this study bring much good news. The 14 key dimensions of educational 
practice and the overall quality of these schools are rated as at least "good quality" by the 
elementary school parents who participated in the study. Parents are especially positive about 
the accessibility of teachers for things such as conferences, the safe and positive environment 
present when they come to the school, the maintenance of the interior of the building, the way 
the school informs them of school events and school policies, the learning environment the 
school provides for their children, and how teachers care for students. 
While the quality of school practices is very positive, some practices are not perceived to 
be of as high quality as others. For example, these elementary schools could do a better job 
informing parents of opportunities for involvement in their school and involving them in 
decisions affecting school programs. These findings are not surprising. Although there is 
general agreement on the importance of involving parents in the school, Williams and 
Stallworth (1983-84) found parents and school personnel disagree about the role of parents in 
the school. Parents want to be involved in decisions affecting the school, while principals and 
teachers prefer parent involvement in more traditional roles such as attending school activities 
or helping with fundraising. How do we address this dilemma? School personnel by 
tiiemselves cannot accomplish school reform. Parent involvement has great potential and may 
even, as Horn & Davis (1984) suggest, rescue schools from the "brink of disaster" (p. 133). 
Although some administrators claim parents do not want to become involved in the school, it 
seems likely that parents will make time for things tiiey really want to do. They will become 
more involved if they feel respected and welcome and if their needs are met Henderson et al., 
(1986) maintain parents have more important contributions to make to the school than merely 
helping with fundraising and that an effective parent involvement program includes parents in 
important decisions about the school. If schools are to reap the benefits of parent involvement 
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they must develop partnerships with parents and provide opportunities for all parents to 
contribute their talents through a variety of roles. 
Communication with parents about how to help or support their children's learning at 
home is an important practice rated lower in quality than other practices. While these schools 
got high marks for providing parents information regarding school events, meetings, policies, 
and procedures, Jones (1991) maintains that what parents want most is to know how they can 
help their children at home. More than 90% of parents of elementaiy school children believe 
the school should communicate ways parents can help at home (Epstein, 1992). We must 
provide parents the information they need to strengthen learning opportunities for their 
children. 
The quality of student activities is rated lower than other practices. Parents are not as 
positive about the sufficiency of the school's non-academic programs or the quality of these 
programs as they are of other practices. Apparently, these parents want more and higher 
quality non-academic programs to meet the varied interests of their children. Since school 
activities are usually held after school, perhaps these parents, most of whom were employed 
outside the home, want the school to provide activities that help them with after school care as 
well as activities and experiences that contribute to their children's growth. 
Parent support is essential to improving schools. It is encouraging that parents in this 
study report they strongly support their school and are likely to provide support to the school 
through their participation. These findings support recent findings in which 72% of public 
school parents reported they are willing to volunteer in their children's school (Elam, Rose, & 
Gallup, 1992). Parents in the study also are likely to provide moral support and financial 
support for the school. These schools should be greatly encouraged. Schools certainly need 
all the help they can get. 
It is not surprising that the likelihood of parents to participate in school affairs and their 
financial support for the school are not as strong as their overall and moral support for the 
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school. Rising to the defense of the school or supporting school policy places less demands on 
parents' time and pocketbook than serving on school committees or supporting a tax increase 
for a school bond issue. These are tough times. Many parents feel the time crunch, and most 
Americans are certainly not in the mood for an increase in taxes. Bell (1993) maintains if 
schools are to gain parents' financial support and support through participation, school 
personnel will have to help them see education as one of their highest priorities. This provides 
a clear challenge for those schools seeking parent support 
What about the relationship between school quality and parents' gender, family status, 
and income? Gender, family status, and income are not related to parent perceptions of the 
overall quality of the school or the level of quality of 13 of 14 dimensions of educational 
practice. Male parents, however, report the quality of their school's responsiveness 
significantly lower than female parents. Perhaps, this can be attributed to a larger proportion of 
men working outside the home and the need for schools to do more to accommodate their 
schedules and related needs. However, as the number of women working outside the home 
steadily increases, schools must be more responsive to all full-time working parents. 
Some aspects of gender, family status, and income are related to parent support for the 
school. Male and single parents are less likely to provide volunteer assistance at school or 
serve on school committees. Previous research found that single mothers and fathers who 
work outside the home are less likely to come to school for meetings or workshops (Espinoza, 
1988). If school personnel want fathers and single parents to become more involved in school 
affairs they must implement practices, such as holding meetings and conferences at night or on 
Saturday, and providing child care to help parents overcome obstacles that limit their 
participation. There are many other possible ways to help hard-pressed parents overcome these 
types of barriers to providing support. If we wish to reap the benefits of parent support, we 
have to develop new and bold strategies. 
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Parents' economic status is related to their support for the school and their likelihood to 
provide financial support and support through participation. Generally, less affluent parents 
are less supportive of their children's school. Parents with income less than $9,999 are least 
likely to provide financial and overall support for the school. These parents are not as able to 
afford an increase in taxes to enhance the school program. It also appears their ^ onomic status 
influences their support for the school but not their likelihood of providing support through 
participation. Most affluent parents in the study (incomes above $70,000) are more likely to 
provide support to the school through their participation than are the low and middle class 
parents ($10,000-49,999). Leaving work to serve as a volunteer in the school is a hardship for 
many parents, but is even more difficult for those with less status. What can schools do to 
increase low and middle class parent support through participation? Henderson et al., (1986) 
suggest schools provide a stipend to parents for helping out at school and work with local 
businesses in creating flexible schedules so employees/parents can participate in school affairs 
without lost wages. 
What in parents' eyes makes the "quality difference" in elementary schools? In these 
elementary schools, the parents' perception of the quality of the curriculum is tied to their 
perception of school quality. For them, a curriculum that includes content and learning 
experiences that provide students the knowledge and skills needed to function effectively in 
society and provides for the various interests and ability levels of students is the key. The 
quality of the physical environment of the school is also highly related to parents' perception of 
school quality. A quality school is well maintained, and provides a good learning environment 
for children and a safe environment for parents to attend school meetings and activities. 
Is parent support for the school contingent upon their perception of the quality of the 
school? Yes, there is a relationship between parents' perception of school quality and their 
support for the school, and to their likelihood to provide moral support and support through 
participation. This study adds an even more powerful dimension to findings of Herman and 
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Yeh (1980), who found the extent to which parents support the school is linked to their 
satisfaction with the quality of the school. There is also a relationship between parent 
perceptions of the quality of 11 key dimensions of educational practice and their moral support 
for the school. Student equity, treating students fairly and ensuring that all students are 
provided a quality education, is most highly related with moral support. Parents appear to be 
saying: if you treat our children fairly regardless of race, ethnic background, gender, etc., and 
provide them a quality education, we will support you. 
Parents in this study apparently do not make decisions to support the school financially or 
through their participation because of their perceptions of the quality of school practices; not 
one dimension of educational practice was related to either of these types of parent support If 
parents' decisions to provide financial support and support through participation are not based 
on the quality of school practices, then upon what are the based? A closer look at the 
correlations between specific educational practices and parent support through participation 
provides some insight While no specific educational practice is significantly related to parents' 
financial support for the school, the specific practice most highly related to financial support is: 
"the school provides information regarding school events, activities and meetings." This 
practice is also the only one significantly related to parents providing support through 
participation. If we want parent support through participation, a vital first step is to inform 
them what, how, when, and where to participate. When schools provide parents' timely 
information, they may be rewarded with parent support for the school. 
What dimensions of educational practice in these 25 schools appear to make a difference 
in parents' overall support for Uie school? While 12 of 14 dimensions of educational practice 
are related to parent support for the school, only communication, support services, and 
accessibility were retained in the prediction equation. They account for more than 60% of the 
variance in parent support, with communication accounting for 42%. This sends strong 
messages to school personnel: First, communicate! communicate! communicate! Inform 
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parents about upcoming school events, meetings, policies, and procedures; maintain open lines 
of communication for parents to ask questions and express concerns; communicate frequently, 
clearly, and listen to parents if you want their support for the school. Another message for 
school personnel: Provide support services, such as guidance/counseling services and a media 
center/library that meet student needs. Finally, in these elementary schools, the last message is 
related to accessibility of school personnel; Provide adequate parent-teacher conferences and 
other opportunities for parents to meet with school personnel to discuss questions and 
concerns. 
Finally, one other facet of the study is of interest Curriculum, most highly correlated to 
school quality, did not figure in the final equation for parent support. Perhaps, this suggests 
that parent support for the school may be more of a function of how specific educational 
practices affect parents in a more personal and emotional way than the factors that many experts 
believe make a difference in schools. While parents surely value the importance of a quality 
curriculum, the judgment of its quality is an abstraction that may be difficult for them to assess. 
What they know firsthand is whether the school maintains open lines of communication for 
them to ask questions and express concerns, and whether the school communicates information 
in a timely manner. Perhaps if schools increase the quality of "high touch" practices and 
service, they will gain more parent support for the school. 
Meeting the needs of our customers is our number one priority. It poses a significant 
challenge. A recent article in the Des Moines Register dramatizes that challenge. Despite open 
enrollment, the Des Moines Public Schools' has limited student transfers out of district. The 
district is concerned about "white flight," racial imbalance, and loss of tax dollars that follow 
students to other districts. Des Moines parents provided some direction as to how to keep 
students from leaving. In large bold headlines: Parents: Improve schools to keep 
students. The message is clear. We must improve our schools. We must listen to parents 
and do our very best to deliver quality practices and service. Good enough is not "good 
100 
enough." Americans place great faith in their schools. We must do whatever is needed to 
maintain their trust and support. 
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SUMMARY, FINDINGS, AND RECOMMENDATIONS 
Summary 
American schools have been asked to reform schools in order to provide an educational 
process that prepares students for the challenges of today's world. The literature suggests the 
premise that parents must be active partners and allies in reforming public schools. Their 
opinion and support are essential ingredients for improving school quality. 
The problem of this study was to: (1) develop and pilot test a reliable instrument to 
examine parent perceptions of: (a) the level of quality of 14 dimensions of educational practice 
employed by the school their children attend, (b) the level of overall school quality, (c) the level 
of overall support for the school, (d) the likelihood of parents providing moral support, 
financial support, and support through participation, (2) examine the effect of attendance level, 
gender, family status, and income on parents' perceptions of quality and support, and (3) 
determine the relationship between the quality of 14 dimensions of educational practice and 
parent support for the school. 
The instrument used to collect the data was a building level survey for parents of children 
attending elementary, middle, and high schools. Sixty-one items measured parent perceptions 
of die level of quality of 14 key dimensions of educational practice: (a) school climate, (b) 
communication, (c) accessibility, (d) responsiveness, (e) parent involvement, (f) monitoring 
and assessment, (g) student equity, (h) physical environment, (i) school program, (j) 
curriculum, (k) support services, (1) student activities/athletics, (m) teacher behavior, and (n) 
leadership. Each dimension contained two to nine items. The response choices for these items 
were on a six-point Likert scale ranging from (6) excellent quality to (1) very poor quality. The 
remaining choices were: (5) very good quality, (4) good quality, (3) mediocre quality, and (2) 
poor quality. If parents had no knowledge of a specific educational practice, they were asked 
to respond (0), "do not know." Parents were also asked to rate the overall quality of the school 
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using the same six-point scale without the "do not know" response. The level of parents' 
overall support for the school and their likelihood of providing specific types of school support 
were also examined. Overall support was measured using a six point Likert scale ranging from 
(6) very strong support to (1) no support. Remaining response choices on this scale were: (5) 
strong support, (4) moderate support, (3) some support, and (2) little support. Parents' moral 
support, financial support, and support through participation were measured with a similar 
scale ranging from (6) very likely to (1) very unlikely. The remaining response choices were: 
(5) likely, (4) somewhat likely, (3) somewhat unlikely, and (2) unlikely. Parents were 
provided the survey questions in booklet form and responded on an optical scan form answer 
sheet. 
Forty-two schools from two states and 12 school districts, including 25 elementary 
schools, seven middle level schools, seven high schools, and three multi-level schools 
provided the data for the study. Most schools (28) were from rural and small to mid-size 
towns in Iowa. Eight schools were from a wealthy suburban area in Iowa, one school was 
from a middle class suburban district in Iowa, and the remaining five schools were from a mid­
size city in Colorado. 
Administrators in buildings participating in the study could elect to survey all parents or a 
random sample of parents. Sixteen of the 42 schools administered the survey to all parents 
(one per family) while the rest randomly sampled 25% to 50% of their families. Surveys were 
mailed, delivered by student couriers, and distributed by other appropriate methods during 
November and December of 1992 and returned to each school via mail, student courier, parent 
conferences, or other means. 
The 42 schools distributed 7,949 parent surveys. Three thousand one hundred one 
parents responded (39%). Eighty-four percent of the respondents were female and more than 
95% were Caucasian/white. More than 90% of the respondents were from two parent/guardian 
families in which 64% reported both were employed, and more than half indicated their total 
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income was between $30,000 and $69,999. Selected findings from the described sample are 
presented below. 
Selected Findings 
Findings are organized around the eight research questions proposed for this study. 
1. What is the level of quality reported by parents for each of the 14 key dimensions of 
educational practice? 
Parents were generally positive about the quality of school practices. Parent perceptions 
of the level of quality of the 14 dimensions of educational practice ranged from 4.34 
(good quality) to 4.92 (just shy of very good quality). The dimensions of physical 
environment (4.92), accessibility (4.85), school climate (4.82), and monitoring and 
assessment (4.82) were highest in quality while parent involvement (4.34) and student 
activities/athletics (4.34) were reported to be lowest in quality of the 14 dimensions of 
educational practice. 
2. What is the level of school quality as reported by parents? 
Parents' perception of the overall quality of their children's school approached "very 
good" (4.93). Ninety-five percent of the parents reported the overall quality of the school 
as "good" to "excellent quality," with 31% reporting "excellent quality." Elementary 
parents reported the overall quality of the school significantiy higher than middle level 
and high school parents. 
3. What is the level of parent support for the school? 
Parent support for the school was strong (5.05). Ninety-six percent of the parents 
reported their overall support for the school as "moderate" to "very strong," with 37% 
reporting "very strong support" 
4. How likely are parents to provide moral support, financial support, and support for the 
school through participation? 
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Parents are more likely to provide moral support for the school (5.06) than either support 
through participation (4.77) or financial support (4.42). Though parents are less likely to 
provide financial support and support through participation, it is important to note that 
84% of the parents reported they were "somewhat" to "very likely" to support an increase 
in taxes to enhance the school program and 89% were "somewhat" to "very likely" to 
provide volunteer assistance for the school. Parent support for these schools is strong. 
To what extent are attendance level, gender, family status, and income related to parent 
perceptions of: (a) the level of school quality reported by parents? (b) the level of quality 
reported by parents for each of the 14 dimensions of educational practice? (c) the level of 
parent support for the school? (d) the likelihood of parents providing moral support, 
financial support, and support for the school through participation? 
Elementary school parents generally rate the quality of school practices higher and 
express stronger support for the school than parents of children at other attendance levels. 
They reported a significantly higher level of quality in 9 of 14 dimensions of educational 
practice than parents from middle level or high schools. Student acdvities/athledcs was 
the only dimension in which middle and high school parents reported a higher level of 
quality than elementary parents. Parents of elementary school children are more 
supportive of the school and more likely to provide moral support than high school 
parents. 
Gender, family status, and income are not related to parent perceptions of the overall 
quality of the school or to their perception of the level of quality of 13 of 14 dimensions 
of educational practice. Female parents reported the quality of the school's 
responsiveness significantiy higher than male parents. Parents whose income was 
greater than $90,(X)0 reported a stronger overall support for the school than parents 
whose income was less than $49,999. Parents whose income was greater than $70,(XX) 
reported they are more likely to provide financial support for the school than parents 
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whose income is less than $9,999. Female parents and parents ftom two parent families 
are more likely to provide support for the school through participation, and parents 
whose income was greater than $70,000 are also more likely to provide support through 
participation than parents with income between $10,000-$29,999. 
6. Is there a relationship between the level of school quality as reported by parents and: (a) 
the level of parent support for the school? (b) the likelihood of parents providing moral 
support, financial support, and support for the school through participation? 
Parent perception of school quality was significantiy related to parent support for the 
school (.62), moral support (.69), and support through participation (.41). School 
quality was not related to financial support for the school. 
7. Is there a relationship between the level of quality reported by parents for each of the 14 
key dimensions of educational practice and: (a) the level of school quality as reported by 
parents? (b) the level of parent support for the school? (c) the likelihood of parents 
providing moral support, financial support, and support for the school through 
participation? 
Parent perceptions of quality of 13 of 14 dimensions of educational practice were 
significantly related to their perceptions of the quality of the school and 12 dimensions 
were significant at the .01 level. Parents' perception of the quality of curriculum (.93) 
was most strongly related to their perception of the quality of the school. Only the quality 
of support services was not significandy related to perceptions of the quality of the 
school. 
Twelve key dimensions of educational practice were significantiy related to parent 
support for the school. Communication (.64) and student equity (.59) were most 
strongly correlated with parent support. 
Parent perceptions of the quality of 11 dimensions of educational practice were strongly 
related to their moral support for the school. Student equity (.77) was most strongly 
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correlated with moral support. No significant relationships were found between the 14 
dimensions of educational practice and financial support or support for the school 
through participation. 
8. To what extent do parent perceptions of the 14 key dimensions of educational practice 
predict parent support for the school? 
More than 60% of the variance in parent support was accounted for by three dimensions 
of educational practice. Communication, support service, and accessibility were retained 
in the final equation. Communication, entered first in the stepwise multiple regression 
analysis, accounted for just under 42% of the variance in parent support Support 
services and accessibility, the second and third variables entered into the equation, 
account for just over 18% of the variance in parent support, with support services 
accounting for about 13%. 
Recommendations For Practice 
Based upon the findings of this study, the following recommendations are provided. 
1. School personnel need to develop and implement strategies to improve parent 
involvement in schools. First, they must improve communication about opportunities for 
parent involvement. Second, they must provide opportunities for parents to contribute 
their talents through a variety of roles, especially involvement in decisions that affect the 
school. 
2. School personnel need to develop and implement specific strategies to improve 
communication with parents to help them support their children's learning at home. 
3. School personnel at the elementary level need to offer more and better quality non-
academic programs. 
4. School personnel must develop and implement strategies that provide all parents, but 
especially fathers and single parents more opportunities to support the school through 
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their participation. Schools must help parents overcome obstacles that limit their 
participation by scheduling meetings and conferences that better accommodate working 
parents' needs. School personnel should also collaborate with local businesses in 
creating flexible work schedules for employees^arents so they can participate in school 
affairs without lost wages. 
5. Middle schools and high schools must be more like elementary schools. They must 
strive for a closer link, a partnership between home and school that provides the best 
environment for parents and children. 
6. Schools must strive to improve the quality of all educational practices and service, but 
they should ensure that there is a curriculum that includes content and learning 
experiences that provide students the knowledge and skills needed to function effectively 
in society and a curriculum that provides for the various interests and ability levels of 
students. 
7. Communication is the key for gaining parent support for the school. Schools must 
communicate frequently, clearly, and most of all listen carefully to what parents say about 
their children and the quality of school practices and service. Schools must inform 
parents of upcoming school events, meetings, policies, and procedures and maintain 
open lines of communication for parents to ask questions and express concerns. 
Recommendations For Further Research 
1. Future investigations should strive for a better balance among attendance levels (more 
middle level and high schools) and a more representative sample of schools and parents 
in order to gain broader perspective of parent perceptions of school quality, parent 
support for the school, and the relationships between school quality and parent support. 
Future investigations should make a special effort to: (a) get more males to complete the 
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survey, (b) obtain a more racially diverse sample, and (c) obtain a more representative 
sample of single parents and low income parents, especially those whose income is less 
than $9,999. 
The instrument used to collect the data should be revised in the following ways: (a) 
based on written comments from respondents the component "Impact of School 
Practices" should be eliminated, (b) some items should be reversed to control for 
response set, and (c) correlations should be derived and a factor analysis conducted to 
determine if the dimensions are more independent across schools where there is more 
variance in parent perceptions of school quality. 
Ill 
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APPENDIX A 
FEEDBACK FORM 
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The Parent Survey you are about to review was developed at Iowa State University. The 
developers of the survey wish to get your opinions and suggestions for improvement regarding 
the readability/clarity of the survey and on other related aspects. You need not respond to the 
questions in tiie survey. At this time we are only interested in your comments about the 
survey. If you wish to make comments directly on the survey, please feel free to do so. 
Thank you for your help in the development of this survey. 
First, we would like your comments regarding the INTRODUCTION to the survey. 
INTRODUCTION Clear Not Clear 
Comments or Suggestions: 
There are five sets of INSTRUCTIONS within the survey. If you have any comments or 
suggestions for improvement, please do so in the appropriate space below. Please identify the 
instructions you are commenting about by writing the number of the first question following 
the instructions in the space below. 
Instructions Preceding 
Question # 
Comments or Suggestions 
There are 106 questions in the survey. For any question that is not clear, please write the 
number of the question below along with any comments or suggestions for improvement you 
wish to make. 
Question # Comments/Suggestions for Improvement 
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Question # Comments/Suggestions for Improvement 
BACKGROUND INFORMATION: The Background Information Questions, found on 
the last page of the survey, are optional for parents to answer. Please comment about the 
paragraph preceding the questions and/or the questions themselves. 
Do you feel the survey addresses important areas that parents wish to give 
their opinion to the school? 
Yes No 
Please list any areas/questions that the survey does not address that you feel 
parents would like to express their opinion to the school. 
Do you feel the length of the survey is: 
About Right Too Short Too Long 
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How would you feel about completing this survey for your child's school: 
I would complete the survey I would not complete 
the survey 
Are there any other comments/suggestions that you would like to make 
regarding the survey: 
PLEASE RETURN THE COMMENT SHEET AND THE SURVEY TO 
TERRY TOMKE, PRINCIPAL, ALTON MIDDLE SCHOOL. 
THANK YOU FOR YOUR COMMENTS AND SUGGESTIONS 
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APPENDIX B 
PARENT SURVEY 
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PARTNERS IN EDUCATION 
PARENT SURVEY 
I . I  I  .  I  I r 
QUALITY OF 
SCHOOL PR.4CTICES 
CoDviijtt : t!9! „m O Cjnntil mo Jim Swilniy. :ow» Slili Un.niiit, imii. low» SOOtl .'Jo pirt of thii publmlion mi, ti> iipioaucK in any lo,m Aiihoul nnoi /»iinin onTili.on :s< 3uoi'tn«(t Z^Htt sv '.luii Jinoa 
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INTRODUCTION 
The purpose of this survey is to collect your perceptions ol: 11 ) The level of quality of educational practices 
employed by the school your child attends: (2) The overall level of quality of the school: (3) The level of 
impact school practices have had on you to enhance your support of your child's learning: and (4) The level 
of your support for the school. Your responses will assist school personnel in making decisions regarding 
school practices to better serve you and yoin- child. 
The first section of the survey addresses foin teen dimensions of educational practice; 
1. School Climate 
2. Communication 
3. Accessibility 
4. Responsiveness 
5. Parent Involvement 
6. Monitoring and Assessment 
7. Student Equity 
8. Physical Environment 
9. School Program 
10. Curriculum 
11. Support Services 
12. Student .Activities/Athletics 
13. Teacher Behavior 
14. Leadership 
Each dimension has a number of statements to which you are asked to respond. If the results are to be 
helpful to personnel at your child's school it is important that you respond thoughtfully and candidly To 
assure confidentiality, this survey doe^ not identify you personally Please do not put \ our name an\ w here 
on the survey. 
Instructions precede each section of the survey. Please read the instructions and then respond to each 
statement. When responding to the statements, remember to think only of the school that provided you 
with the survey. Please do not consider other schools when responding to each statement. 
Thank you for your cooperation in completing the survey, ^'our input will be very helpful in enhancing the 
quality of educational practices that affect you and your child. 
When finished with the sur\ ey. please return it to the ichool in the manner requested. 
DO NOT MARK IN THIS SPACE 
Information regarding the school district, 
school building, etc.. has been pre-marked to 
identify the school that sent you this survey. 
You need not do anything with this part of the 
survev. 
SCHOOL 
DISTRICT 
SCHOOL 
BUILDING LEVEL TYPE SIZE 
(DCDCDŒ OCBŒ tT, (?; 
CCD (DC OG5GD DC: r. m 
œCBGDCE CD®CE (T. rr 
CD c s œ x  (T.i (T.I 
(XCDCSŒ s Œ, Œ rr.l 
©cDcna: (D •x CD (X<X fl; rr 
SG3ŒJG; cs X X S .1. 1 a i T.I 
G , C 1 n 
w SQDŒ C L X s ;  i rr. :zi . 
s 3 (ST E X ' X  1 1 T. i 
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MARKING INSTRUCTIONS 
• Use a Number 2 pencil only. 
• Do not use ink or ballpoint pen. 
• Fill in the oval completely. 
• Erase cleanly any marks you wish to change. 
• Do not make any stray marks on this form. 
CORRECT MARK INCORRECT MARKS 
CZ>S>OGl(0 
INSTRUCTIONS 
The following statements describe a variety of educational practices employed by the school your 
child attends. Please read each statement and mark the response that best indicates your 
perception of the level of quality of the educational practice in your child's school. If you have no 
prior experience or knowledge of a specific educational practice, and do not feel you can assess 
the quality of the practice, please mark "0" indicating "Do Not Know." 
Example 
The School... 
00. Maintains the interior of the building. 
V// /  f i  
, œ CD CD (B CD O QD 
If you think the school does an excellent job of maintaining the interior of the building you 
should indicate "Excellent Quality" by marking the number "6" to the right of the statement. 
You should mark the number "4" indicating "Good Quality" if you think the school does a 
good job of maintaining the interior of the building. You should mark the number "1" 
indicating "Very Poor Quality" if you think the school does a very poor job of maintaining 
the interior of the building. If you have not been in the school and therefore do not know how 
well the school maintains the interior of the building, you should mark "0", indicating "Do 
Not Know." 
•School personnel... 
1. Make Miu fet;! "elciiino when you cunii; to tiK'ii'hiHil G) 3 
2. Art open til suijgtsliuns and qutstions ® CD 
3. Treat uiu fairl) ® CD 
4. Treat J mn>ilh respect CD CD 
- 3 -  •  
/ / / 
CD CD CD 
CD 0) CD 
CD CD CD 
O CD CD 
CD 
CD 
CD 
CD 
C® 
CD 
CD 
CD 
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//. / // 
^ cf cf , / / /• 
The school.,. c? ^ c' 
5. Informs you abuut SCIKIUI policies, rules, regulations, and procedures ® ® ® CD CD CD 
6. Provides information regarding upcoming school events, activities, and 
® 0
 
0
 
0
 
CD CD ® 
7. Maintains open lines of communication for you to ask questions and express 
® 
0
 
0
 
0
 <D CD ® 
8. Provides information about how you can help or support your child's 
® 
0
 
0
 
0
 CD ® 
0
 
0
 
0
 
The school... 
9. Provides adequate parent-teaclier conferences and otiier opportunities for 
you to meet with scnooi personnel 
10. Has teachers who are accessible to discuss your questions and concerns 
11. Has counselors, psychologists, and other support personnel who arc accessible 
to discuss your questions and concerns 
The school... 
12. Strives to accommodate parent schedules and meet their needs 
13. Provides activities and programs that inform and are helpful to parents 
The school... 
14. Promotes a partnership between home and school ® ® ® CD ® 
® ® CD CD 
16, Informs you about procedures and opportunities for involvement in school 
® ® œ Œ CD CD ® 
17. Provides opportunities for parents to be involved as volunteers, tutors, and 
in other supportive roles ® ® ® CD ® 
18. Provides opportunities for parent involvement in malting decisions affecting 
® ® œ Œ CD ® 
1 y. Invoh es parent groups such as PTA, PTO, Booster Club, and Band Parents 
in supporting and improving the school and its programs <E Œ ® CD CD 
œ 
® 
® 
œ 
œ 
CD 
® 
CD 
CD 
œ 
CD 
CD 
CD 
CD 
® ® ® ® CD CD ® 
® ® œ œ CD CD ® 
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The school... 
211. Reports student progress as frequently as needed ® 
21. Provides report cards or otlter student progress reports tliat are informative.. GD 
22. Monitors your cliiid's attendance and contacts you if needed CD 
SIBpENXEQUlIEY : 
/• 
if > 
CD CD CD CD 
CD G) CD CD 
CD CD CD CD 
The school... 
23. Treats students fairly 
24. Ensures that all students regardless of race, ethnic background, gender, 
and/or disability are provided a quality education 
The school... 
7 /  
CD Œ) 
CD CD 
CD CE 
O CD CD CD CO CD CD 
(3D ® CD <3) CD CD CD 
25. Provides a good learning environment CD CD CD CD CD CD CD 
26. .Maintains the interior of the building CD <D CD œ CD 
CD CD CD CD CD CD ® 
2X. Provides classrooms and other facilities with adequate space and equipment 
CD CD <S CD CD CD ® 
29, Provides adequate building space, athletic fields and/or playgrounds for 
school activities such as basketball, drama, football, and childrens' play CD œ CD (D CD CD ® 
30. Provides an environment in which you feel safe attending school meetings. 
CD CD CD CD ® 
The school... 
31. Emphasizes academic learning Œ) CD G) CD CD CD CD 
32. Challenges students to do their best CD CD (D CD CD CD CD 
33. Honors and recognizes student achievements, accomplishments, and 
contribuiions CD CD CD CD CD CD CD 
34. Provides a sound educational program that prepares students for future 
success CD CD CD (D CD CD CD 
Ï 
The curriculum ... 
35. Includes content and learning experiences that provide students the 
3T. Provides for the difTerent levels of student abilii.i 
3S. Provides balance in the emphasis of basic skills as well as on other 
X œ CD ® 
œ CD Œ- CD CD ® 
X (D X œ X CD 
X CD X X Œ 
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SUPPORT SERVICES i 
// 
® 
c? 
/ 
The school... 
39. Provides transportation services that arc cflicient and efTcdivi' ® (E ® 
41). Provides a luncli program appropriate for students ® ® ® 
41. Provides guidance/counseling services that meet student needs <S GD Q) 
42. Provides a media center and/or library that meets student needs ® CD G) 
•T 
CD 
CD 
CD 
CD 
4= 
CD 
CD 
CD 
CD 
C- f 
.c-
CD 
<n 
CD 
CD 
CD 
CD 
CD 
CD 
The school... 
43. Offers sufficient non-academic programs and activities such as clubs. 
. . .  ®  œ CD intramurals, plays, and athletics to meet the interests of students CD O CD 
44. Has non-academic programs and activities that provide meaningful 
. . .  ®  CD 05 experiences for those students currently participating ® CD 
Teachers... 
. .  ®  CD CD œ ® CD 
4h. Help each child do his or her very best in school . .  ®  CD CD ® 
47. Maintain high standards fur students .. (D CD CD o ® 
4iS. Provide effective instruction in the classroom . .  ®  CD Œ) Œ ® ® 
49. .Are accessible to students who want or need help . .  ®  CD ® CD CD o ® 
50. Maintain student discipline in the classroom .. CD (D ® CD ® ®  
51. Respond to your questions and concerns . .  ®  œ CD Œ ® ® 
52. Inform you about your child's school work and progress . .  ®  ®  CD CD ® ® 
53. Communicate ways you can help your child succeed in school ... (D ® CD Œ) ® ® 
LEADERSHIP 
The principal... 
. ® ® ® œ o ® 
œ ® œ ® o ® 
œ ® œ œ CL 
Œ ® Œ œ ® ® 
œ ® œ œ CL 
m Œ œ œ S 
Œ' ® œ œ <L ® 
CD ® œ ® 
- 6 -
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The following statement asks you to rate the overall 
quality of your child's school. Please mark the 
number of the response to the right of the 
statement that best reflects your perception of the 
overall quality of the school. 
62. Overall. I would rale the quality of the sclioul as CS 
- C? ^ < -
(X) QD CD œ CD 
The follo^ving statements describe a variety of ways parents provide support to children that 
enhance their success in school. We want to know how much school practices have helped or 
influenced you to help your child succeed in school. Please mark the number of the response that 
best reflects the level of impact school practices have had on what you do to help your child 
succeed in school. 
Example / 
/ / / / / f 
The extent to which school practices have helped or '=s ^ ^ o* ^ 
influenced you to: ô' ^ ^ ^ ^ 
^ ^ cf V ^ 
00. Help your child with homework or special projects cD CD cs CD GD CD 
If you think school practices have had a verj' strong influence on you to help your child with homework, 
you should indicate "Very Strong Impact" by marking the number "6" to the right of the statement. 
You should mark the number "3" indicating "Some Impact" if you think school practices have had some 
influence on you to help your child with homework. You should mark the number "1" indicating "No 
Impact" if you think school practices have had no influence on you to help your child with homework. 
The extent to which school practices have helped or 
influenced you to: 
66. Encourage your child to read, write, and in other impiirtani 
6V. Express high expectations and encourage your child to do the vtrv best in 
school '. 
CD CD CD CD CD CD 
CD CD CD CD CD CD 
CD CD CD CD CD CD 
CD CD CD CD CD 
CD CD G) CD CD CD 
CD CD CD CD CD CD 
CD CD CD CD (D CD 
CD CD CD CD CD 
CD œ CD CD CD CD 
CD CD CD CD CD 
CD CD a> CD CD 
CD CD CD CD CD 
CD CD CD CD CD CD 
CD CD CD CD CD CD 
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The following statements describe a variety of ways parents 
provide support to their child's school. Please read each 
statement and mark the number of the response to the right of 
the statement that best reflects the likelihood of your 
providing that type of support to the school. 
Bnia^iuwafinttsrîriTïî 
How likely are you to: 
77. Rise (0 (he defense (if tlip SI 
80. Support an increase in la.M's lo improve an existing sihool facility or to 
81. 
-• FOLD HERE 
82. Volunteer to help as a classroom aide, olTice aide, guest speaker, tutor, chaperone 
for field trips and dances, concession stand worker or other similar activitv. 
The following statement asks you to rate your overall support 
for your child's school. Please mark the number of the 
response to the right of the statement that best reflects the 
level of your overall support for the school. 
.. ® CD CD CD CD 
.. CD CD CD CD (D CD 
CD CD CD CD CD CD 
.. CD CD CD CD CD CD 
<D CD CD CD CD CE 
.. CD CD CD CD CD CD 
2-
FOLD HE 
• if 
/ A i  i  
— 
CD S.V Oterall. I would rate my support for the school as CD CD CD CD CD 
The following questions are optional. It is the goal of the school to ensure equal opportunity and 
access for all parents and students. If you believe it will be helpful for the school to know your 
gender, race, family status, employment status, or income, please respond to the appropriate 
questions below. If you choose not to answer specific questions, please leave them blank. 
FOLD HERE 
Mark the space next to the response that describes you 
ripflflMr Whnï F 
FOLD HERE • 
Gender 
O Male 
O Female 
What Best Describes Your Race Or National Origin? 
O O O O 
r-; 
Arrican-Amerieaii/Blacl. 
American Indian or Alaskan Nail\c 
Arab or Middle Eastern Oriain 
Asian-American or Pacitic fslandcr 
CaucasianAV'hiie 
O Mexican-American or Hispanic Oiiuin 
C Other. Please Specil\ 
hat Best Describes Yiiur Family Status And 
Employment Status? 
O Single parent or guardian-Not empliAcU 
O Single parent or guardian-Employed' 
O Two parents or guardian\-Xcither oinpiiived 
O Two parents or guardians-One employe J 
O Two parents or guardian—Both empKived 
V\ hat Is The Total Parent Or (Guardian Hmiseholi 
Income Per \ear'.' 
O Su - C Srii.'.'Hj • 
O SiO.OI.ill - ~ !i", C S.'il.iiijii - O )'ii.'.'ii!i'.,i !r.iiic 
When finished with the survey, please return it to the school in the manner requested. 
Please fold the survey on the lines indicated. 
TH.\NK YOU FOR COMPLETING THIS SURVEY 
I  H  H  - 3 -  P f t n t t a 'P g SA Main fltlleï'by NOS MMSIG:? :2î A 1:06 
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PARENT SURVEY 
K-12 
The purpose of the survey is to collect parent perceptions of: 
1. The level of quality of educational practices employed by the school. There are fourteen dimensions of 
educational practice addressed in the survey. They are as follows: 
Communication 
Climate 
Leadership 
Involvement 
Responsiveness 
School Program 
Physical Environment 
Monitoring and Assessment 
Student Equity 
Support Services 
Accessibility 
Student Activities/Athletics 
Curriculum 
Teacher Behavior 
2. The overall level of quality of the school. 
3. The level of impact school practices have had on parents to enhance their support of their child's learning. 
4. The level of parent support for the school. 
SAMPLE STATEMENTS FROM THE SURVEY 
0 1 2 3 4 5 6 
Do Not Very Poor Poor Mediocre Good Very Good Excellent 
Know Quality Quality Quality Quality Quality Quality 
The school. 
COMMUNICATION 
1. Informs you about school policies, rules, regulations and procedures. 0 1 2 3 4 5 
2. Maintains an open line of communication to ask questions and express concerns. 0 1 2 3 4 5 
3. Provides information about how to help or support your child's learning at 0 1 2 3 4 5 
home. 
PARENT INVOLVEMENT 
The school... 
23. Encourages you to get involved. 
24. Provides opportunities to be involved in the school program (volunteers, tutors, 
speakers, etc.). 
0 1 2 3 4 5 
0 1 2 3 4 5 
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0 1 2 3 4 5 6 
Do Not Very Poor Poor Mediocre Good Very Good Excellent 
Know Quality Quality Quality Quality Quality Quality 
PHYSICAL ENVIRONMENT 
The school... 
38. Provides a good learning environment 
39. Maintains the interior of the building. 
0 1 2 3 4 5 
0 1 2 3 4 5 
HOW YOUR SCHOOL WILL BENEFIT 
FROM UTILIZING THE PARENT SURVEY 
This parent survey will: 
Provide valuable data from a parent perspective about a number of educational practices of the school. 
Identify strengths and areas for improvement. 
Open lines of communication between parents and the school so both can work together toward the 
common goal of providing the best learning environment for students. 
Stimulate discussion about school improvement 
Send a message to parents that they are important and that you value their input 
INFORMATION/DATA PROVIDED TO YOUR SCHOOL 
BY IOWA STATE UNIVERSITY 
Your school will receive a profile of parent perceptions related to specific educational practices. This profile 
will include mean scores, frequency distributions and percentages for each educational practice and dimension in 
the survey. Specifically, you will receive data regarding: 
Parent perceptions of the level of quality of educational practices of the school. 
Parent perceptions of the overall level of quality of the school. 
The level of impact school practices have had on parents to enhance their support of their child's learning. 
• The level of parent support for the school. 
IOWA STATE'S EXPECTATIONS FOR SCHOOLS 
UTILIZING THE PARENT SURVEY 
• Survey Options: 1.' Schools may elect to survey all parents or a sample of parents. 
2. Schools with 500 or more families will be requested to survey a minimum sample of 
20% of their families (one survey per family). 
3. Schools with 100-500 families will be requested to survey a minimum sample of 
100 families (one survey per family). 
4. Schools with less than 100 families will be requested to survey each family (one 
survey per family). 
• ""Distribution and collection of parent surveys (including expenses for postage and envelopes). 
Processing fee ($2.00 per survey" or other agreed upon fee strucUire). 
• Surveys may be delivered by student couriers when appropriate. 
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PARENT SURVEY 
INTEREST/PARTICIPATION FORM 
NAME . 
POSITION 
DISTRICT/SCHOOL ADDRESS 
DISTRICT/SCHOOL PHONE NUMBER 
LEVEUS) OF SCHOOL YOU WISH TO HAVE UTILIZE PARENT SURVEY: 
Elementary Middle School Junior High High School Other 
NUMBER OF BUILDINGS AT EACH LEVEL YOU WISH TO HAVE UTILIZE PARENT SURVEY: 
Elementary Middle School Junior High High School Other 
NUMBER OF STUDENTS AT EACH LEVEL: 
Elementary Middle School Junior High High School Other 
IF YOU ARE INTERESTED IN UTILIZING THE PARENT SURVEY OR RECEIVING FURTHER 
INFORMATION: 
COMPLETE FORM AND DROP IN BOX AT ISU BOOTH OR SEND FORM TO: 
Jim O'Connell 
Research Assistant 
Iowa State University 
N22S Lagomarcino Hall 
Ames, Iowa 50011 
If Questions-Call 
Dr. Jim Sweeney, Professor (Education Administration) or 
Jim O'Connell, Research Assistant 
Iowa State University 
Both may be reached at (515) 294-4375 
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APPENDIX D 
PARTICIPATING DISTRICTS/SCHOOLS AND 
RELATED INFORMATION 
H Niiinhur of surveys distributed to parents. 
% IVrceiitJiRc of p:!rents siimpled. 
ICIeiiieiilarv .Middle Level High Sfhnol Other Totals 
Dislrirl School % School H % School # % School H % School H 
Ailiil-l'JoSiilo, Iowa Ailcl-DeSolo 
nieiiicntary 
Ailcl-DcSoto 
Inleniiedialc 
SCIKVII 
110 
160 
35 
50 
Ackl-DeSoto 
Middle School 
190 50 Adel-DeSolo 
High School 
210 50 
Tntiils for Ailel-
DcSold 
2 
Kleineiitury 
Si'liouls 
270 42 1 Middle 
Level 
School 
190 50 I High 
Scliool 
210 50 4 670 
ric!.lnii. Iiiwa Lincoln 
l-lciiicnlafy 
1 raiikliii 
Illctiiuiilary 
JcHcrsoH 
l-lciiiKiilar)' 
Irving 
l-lcincniar)' 
60 
80 
50 
90 
35 
35 
35 
35 
Burton Jones 
Middle School 
140 35 Creston High 
School 
190 35 
liiliils lor Cri'Moii 4 
tClenieiitiiry 
Schools 
280 35 1 Middle 
level 
School 
140 35 1 High 
School 
190 35 6 610 
(iillvil. Iowa Gilliert 
l-lcnienlarv 
250 100 Gilhert Jr.-Sr. 
High School 
260 100 2 510 
H Number of surveys (iistrihiited to parents. 
% l'enentage iil parents sampled. 
Klementary Middle l.evel High School Other Totals 
Dislrifl Srhool % School U % School H % School H % School H 
Cireclcy.Cciloniilo Madison 
lilciiicntary 
McAiiIilïe 
I'lumciilary 
Scoll 
l:lciiientary 
160 
140 
2S() 
25 
25 
50 
Franklin 
Middle School 
100 25 West High 
School 
150 20 
l iiUils III: (il CI lev 3 
IClL-nieiitury 
Schools 
550 32 1 Middle 
Level 
School 
KID 25 I High 
School 
150 20 8 810 
Joliiistnii. Iinva Johnston High 
School 
200 30 1 200 
Miirsli;illl<nvii, Iowa RllgCK 
(iluiiicniary 
220 100 1 235 
Mckliir-llallas. Iiiwa Mclclier Dallas 
Hlcniciilar}' 
171 100 Melcher-Dallas 
Jr.-Sr-High 
School 
135 100 2 306 
! 
I 
H Number ni surveys dislribulcd In parents. 
% l'ercenla^e of parents sampled. 
ICIfmeiilurv Middle I.evel Hiali School Other Toliils 
School H % School % School % School H % School a 
Pclhi, lowii WCIISILT 
I'lcHiciilaiy 
l.iiKiiln 
('Icmciilai^y 
Jelfcram 
HIciiiciilarv 
70 
70 
100 
20 
20 
20 
Pclla Miilillc 
School 
100 20 Pella High 
School 
100 20 
TotiiN ror I'l-lhi 3 
Kleiiieiilnry 
Schools 
2411 2(1 1 Middle 
I.evel 
School 
t o o  20 1 IliRh 
Schol 
i o n  20 5 440 
Kiilaiul-Sliii'y, Imva Rolanil-Story 
I'lcmeolary 
221 100 Roland-Slory 
Middle School 
200 100 Rolaml-Slnry 
lliuh School 
161 100 3 582 
Siiiilh 1 l.'iiiiiltiiii, liiwa Soiilli 
llaniiltiiii 
I'lciiiunlar)' 
100 35 South 
Hamilton 
Middle-High 
School 
100 25 2 200 
H Niiiiihcr or surveys dislrihulcd to parents. 
% I'ercenlaRe of parents sampled. 
KIriiieiilnrv Middle l evel High SrIinnI Oilier Tolals 
District Sctiool H a Scliiinl % Srlinol n % School % Schoo 
1 
# 
Wcsl |)cs Mojnos, Iciwa Clivc 
Elementary 
Cmssrmiils Park 
I'.lemenlary 
Fair Msailows 
Rleiiicnlaiy 
Mienix-Jordan 
Creek 
Elementary 
Rex Matlies 
I:leiiicnlary 
Western Hills 
lilenientury 
Westriilge 
r.lenienlary 
356 
305 
360 
300 
246 
414 
440 
100 
100 
100 
100 
100 
100 
100 
Stilwell Jr. 
Hiyli 
400 100 
'I'lilals fur West Des 
Miiiiii's 
7 
Klenientnry 
Srlionls 
2511 100 1 Middle 
I.evel 
School 
•100 t o o  8 2911 
Wiiilciscl. Iowa Winlerset 
Hlenienlarv 
200 35 Winlerset 
Middle Schixil 
ISO 35 Winleiset 
ilieh School 
150 35 3 500 
Toliils: 12 
Dislricis 
25 
Klcmenlarj-
Sfhonis 
5013 A4 7 Middle 
level 
Srliools 
1280 53 7 High 
Schools 
I  1 6 1  34 3 Other 
Schools 
495 62 42 7949 
I 
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Kay Rosene 
Director of Community Relations 
West Des Moines School District 
West Des Moines, Iowa 50265 
Dear Kay: 
Thank you for the opportunity to work with you and the West Des Moines School District in 
the coming months. I am conHdent the results of the parent survey will be helpful to you and 
your staff in your school improvement efforts. 
You will receive your requested number of surveys by November 1,1992 The surveys will 
be pre-folded to save you time and to make sure each is folded appropriately. The survey is 
designed as a building level survey, therefore you will receive the surveys separated by 
building. Each survey for each building has been pre-coded for identification purposes. The 
identification codes are found on page two of the survey. It is vitally important that each 
building distribute only those surveys that have been specified/pre-coded for 
their use. 
The following pages contain information on how to proceed in administering the Parent 
Survey. You will find information regarding: 
• Survey Promotion 
• Sampling Procedure 
• Cover Letter (Suggestions) 
• Cover Letter (Sample) 
• Survey Distribution 
• Methods To Increase Return Rate 
• Survey Collection 
Once again, I am delighted to have the opportunity to work with you. If you have any 
questions, please feel free to call me at (515) 294-2917 
Sincerely, 
Jim O'Connell 
To satisfy the Human Subjects Release Committee for participation in this research study, you 
need to write a letter, on school letterhead, indicating your willingness to participate in the 
study. I have provided a sample letter in this packet. This letter should be sent, as soon as 
possible to: 
Jim O'Connell 
N225 Lagomarcino Hall 
Iowa State University 
Ames, Iowa 50011 
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SURVEY PROMOTION 
The weeks preceding the distribution of the survey are the time to provide parents information 
regarding the parent survey. You may wish to disseminate information through district 
newsletters, building newsletters, local media, PTA and/or other parent groups at the building 
level. It is important to inform parents why you are surveying them. If the survey is part of a 
school improvement process—let parents know that. Other reasons may include: (1) The 
school values parent input about tiieir child's school. (2) The survey will help the school 
identify areas of strength and areas in need of improvement (3) The survey will open lines of 
communication between parents and school so that both can work together toward the common 
goal of providing the best learning environment for students. 
You may wish to describe the three components of the survey. (1) You are collecting parent 
perceptions of the level of quality of various educational practices and/or aspects of the school. 
(2) You are collecting parent perceptions of the level of impact school practices have helped or 
influenced them to enhance their child's learning. (3) You are asking parents about their 
likelihood of providing various types of support to die school. 
If you are sampling parents rather than distributing the survey to each parent, you may want to 
describe your sampling procedure. It is also appropriate at the promotion stage to discuss the 
importance of parents responding candidly to the survey and to assure them of their anonymity. 
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SAMPLING PROCEDURE 
The intent of the survey is to provide an avenue for input fmm a cross-section of parents. 
Selecting the sample of respondents is an important aspect of obtaining this cross-section. For 
example, one approach to random sampling is to arrange parent names alphabetically by 
school. If your building has 500 famiUes and you are requesting 100 surveys, you have 
decided to sample 20% of the families. All you need to do is begin with any of the first five 
names from your parent list and take every ^th name following the first one selected. If you 
start with the third name on the list you would then select the 8th, 13th, 18th, etc. names on the 
list This procedure will produce a 20% sample that should include all constituencies 
proportionately. 
A second method is to randomly select 20% or every fifth class on your master schedule and 
distribute copies of the survey (sealed in an envelope) to the students to take home. This 
method can also be used to mail the survey to parents if student couriers appear to be 
unreliable. 
Using one of the above sampling techniques is critical to obtaining input from 
a cross-section of parents. Handing the survey out at a PTA meeting or at 
other similar parent meetings will not provide input from a representative 
cross-section of parents for which this survey was designed. 
145 
COVER LETTER (SUGGESTIONS) 
A cover letter from the building principal must accompany each survey and include the 
following information: (1) Explain the purpose of the survey; (2) Participation is voluntary; (3) 
Give assurance of confidentiaUty; (4) Estimation of amount of time needed to complete the 
survey (20 minutes); (5) Specification of a date to return the survey; and (6) Name and number 
of person to contact if questions; and (7) other relevant information. 
Suggestions for the Cover Letter: 
• Cover letter should be typed on building level stationery. 
• Explain the importance of the survey and what you will do with the results. 
• Survey will take approximately 20 minutes to complete. 
• Explain how they (parents) were selected to fill out the survey, and inform them how many 
other parents also received the survey. 
• Explain that their participation is voluntaiy. Tell them what to do with the survey if they 
choose not to participate. 
• Stress the importance of their candidness in filling out the survey. Assure them of their 
confidentiality. You may want to discuss how the surveys will be sent to Iowa State 
University to be processed-that school personnel have no part in processing the surveys 
other than collecting them and sending them on to Iowa State. Results are reported by 
building-not by individual. 
• Explain why you are asking parents to complete the survey. If surveying parents is part of 
your school improvement process-tell them. Other reasons may include: (1) The school 
values parent input about their child's school.(2) To provide school personnel information 
on areas of strength and areas for improvement. (3) To open lines of communication 
between parents and school so that both can work together toward the common goal of 
providing the best learning environment for students. 
• You may wish to describe the components of the survey: (1) Collect parent perceptions of 
the level of quality of educational practices and/or aspects of the school (2) Collect parent 
perceptions regarding the level of impact that school practices have helped or influenced 
them to enhance their child's learning. (3) Collect parent perceptions regarding their 
likelihood of providing various types of support to the school. 
• You may want to discuss the' Background Information Questions" on the last page. It is 
important that you reiterate that this information is optional. Tell them why you want the 
information (i.e. that you hope that the educational practices of the school are non-
discriminatory-that you are meeting all parents needs regardless of gender, ethnic 
background, family status, employment status, and income, but that only by collecting data 
will you know how you are doing in this respect). 
Give parents directions on what to do with the completed survey. Set a specific return date 
for the survey. Ten days should be more than sufficient. Provide name and phone number 
of person to contact if parents have questions. Thank them for completing the survey. 
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COVER LETTER (SAMPLE) 
Dear Parent or Guardian: 
The administration and staff at (Name of School) want to provide high quality service to you 
and your child The information you provide by responding to the enclosed survey will help 
us identify areas of strength and areas in need of improvement We value your opinion. 
Please take the time to give us your opinion about the educational practices and services of 
(Name of School). The survey will take approximately 20 minutes to complete. 
Your participation in completing the survey is voluntary. If you choose not to participate, 
please return the survey in the return envelope provided. 
There are three major sections to the survey. The puipose of the first section is to collect your 
perceptions of the level of quality of educational practices employed by (Name of School). The 
second section asks you the extent to which school practices have helped or influenced you to 
help your child succeed in school. The third section asks you about your likelihood of 
providing various types of support to the school. 
If the results of the survey are to be helpful it is important that you respond candidly to each 
question. If your perception of the level of quality for a specific educational practice is 
"Excellent", lets us know. The same is true if you feel we need to improve on a given area. 
To assure confidentiality, this survey does not identify you personally. Please do not put your 
name anywhere on the survey. Your returned survey will be sent to Iowa State University to 
be processed. Results of the survey will be reported in terms of the building as a whole rather 
than individual parent opinions. 
(Name of School) distributed 100 surveys to randomly selected parents. The usefulness of the 
results of the survey is dependent on the number of surveys returned. We value your opinion 
of the school and we need your responses to the survey to have adequate information on which 
to draw conclusions. 
The last page of the survey contains four "Background Information Questions ". These 
questions are optional. At (Name of School) it is our goal tiiat the educational practices and 
services be non-discriminatory, that we provide quality service to all parents and students 
regardless of gender, race, ethnic background, family status, employment status, and income. 
To know how we are doing in this respect we have included these questions and hope you will 
respond. If you believe it will be helpful for the school to know this information, please 
complete this section. 
When you have completed the survey please fold it on the lines indicated and return it in the 
enclosed postage paid return envelope by (Return Date). Thank you for completing the survey. 
Your responses will provide topics for conversation for parents and school personnel so that 
both can work together toward the common goal of providing quality educational practices and 
services that better serve you and your child. 
If you have questions regarding the survey, please feel free to contact (Name of Contact 
Person) at (Phone Number) 
Sincerely, 
Building Principal 
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SURVEY DISTRIBUTION 
After selecting your sample, you must decide the most efficient and effective way to distribute 
the surveys. At the elementary level, you may decide student couriers are reliable and send the 
survey home with individual students. For schools using student couriers to 
distribute the survey, it is suggested: 
• The survey should be sent home in a sealed school envelope. Also included in the 
envelope should be a cover letter from the building principal and a postage paid return 
envelope addressed to the school. If you instruct parents to return the survey via their child 
you could eliminate the postage on the return envelope, however it is suggested to include 
return postage as this provides parents another way to return the survey, Sius increasing 
return rate. 
At the middle school and high school levels it is suggested that surveys be mailed to the 
selected sample of parents. For schools distributing the survey by mail, it is 
suggested: 
• The survey should be mailed in a school envelope. Also included in the envelope should 
be a cover letter from the building principal and a postage paid return envelope addressed to 
the school. 
If you mail the survey to parents, consider using the cheaper bulk mailing rate. 
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METHODS TO INCREASE YOUR RETURN RATE 
The validity and usefulness of the survey is dependent on the proportion of surveys returned. 
Simply sending out the survey and expecting a high return rate is unrealistic. The following 
methods are designed to increase return rate and increase the validity of the data. It is 
suggested that you incorporate as many of the following methods as possible to increase your 
return rate. 
• Promotion/Pre-Contacting Respondents Before They Receive The Survey—Use 
newsletters, parent organizations, or local media to promote the survey and its importance. 
You mi^t want to send a letter, postcard, or make a telephone call to those receiving the 
survey explaining the purpose of the survey and requesting their cooperation. 
• Cover Letter-A most important factor in determining the return rate percentage is the cover 
letter from the building level principal. The letter must be brief, but convey very specific 
information to the respondent. (See suggestions for Cover Letter and Sample Cover 
Letter). 
• Follow-Up Letter—A follow-up letter or postcard sent a few days after the return date you 
specified in your cover letter will increase return rate. The letter^stcard should stress the 
importance of the study and the value of their individual contribution. You may want to 
give parents the opportunity to call the school to request another copy of the survey. If you 
need more surveys, please call and I will get them to you immediately. 
• Postage Paid Return Envelope—Whether you are using student couriers or having the 
survey returned by mail, it is important to provide a business size envelope for parents to 
use in returning the survey to the school. Use of such an envelope will help assure parents 
of the confidentiality of their responses. Providing a postage paid return envelope 
with each survey is the suggested method for increasing the return rate of 
the surveys. With each survey and cover letter, whether mailed or delivered by student 
couriers, it is suggested that you include a postage paid return envelope that is addressed to 
the school that sent the survey. 
• Number 2 Pencil-The survey requires the use of a Number 2 pencil. You may want to 
consider sending a sharpened pencil along with the survey. 
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SURVEY COLLECTION 
All surveys should be returned to the school that distributed them via student 
couriers and/or mail. It is suggested that you wait ten days past your specified return date 
before sending the surveys to Iowa State for processing. This should be sufficient time for 
most surveys to be returned and will eliminate multiple mailings of returned surveys. If you 
send follow-up letters/postcards as a method of increasing return rate, please give parents 
adequate time to return the survey before sending them on to Iowa State. 
Please keep the surveys separated by building. Please take the surveys out of 
individual return envelopes, unfold them, and return the surveys in a large 
envelope or box to: 
Jim O'Connell 
N225 Lagomarcino Hall 
Iowa State University 
Ames, Iowa 50011 
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LETTER TO PARTICIPATE IN THIS STUDY (SAMPLE) 
Date 
Jim O'Connell 
N22S Lagomarcino Hall 
Iowa State University 
Ames, Iowa 50011 
Dear Jim: 
This letter confirms (Name of School District or building) willingness to participate in your 
research study. We understand that the study involves the distribution of a survey to collect 
parent perceptions of: (1) The level of quality of educational practices and services employed 
by the school their child attends; (2) The level of impact school practices have had on parents to 
enhance their support of their child's learning; (3) TTie level of parent support for the school. 
We believe this study will provide valuable data for our school(s). We look forward to 
participating in this study in the coming months. 
Sincerely, 
Your Name 
Your Position 
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APPENDIX F 
PRE-CODING INFORMATION 
152 
DEFINITIONS OF PRE-CODED INFORMATION 
Each survey will be pre-coded for the following information: (1) District; (2) Building; 
(3) Socio-economic status (4) Attendance level; (5) Community type; and (6) School size. 
SCHOOL SCHOOL SES-LEVEL TYPE SIZE 
DISTRICT BUILDING 
0 0 0 0 0 0 0 0 0 0 0 
1 1 1 1  1 1 1 1 1 1 1 
2 2 2 2 2 2 2 2 2 2 2 
3 3 3 3 3 3 3 3 3 3 3 
4 4 4 4 4 4 4 4 4 4 4 
5 5 5 5 5 5 5 5 5 5 5 
6 6 6 6 6 6 6 6 6 6 6 
7 7 7 7 7 7 7 7 7 7 7 
8 8 8 8 8 8 8 8 8 8 8 
9 9 9 9 9 9 9 9 9 9 9 
The following information describes the above coding system as found on page two of the 
instrumenL To clarify the above information, I'll use the Pella Community School District as 
an example. 
School District A school district may be perceived as an administrative unit and as an 
attendance unit An administrative unit is an area in which a single 
board or officer has the immediate responsibility for the direct 
administration of all the schools located therein. As an attendance unit, 
a school district is a geographical area whose population is served by the 
individual schools located within. Pella Community School District is 
coded —1. 
School Building Individual unit within the school district. Up to 999 buildings within 
each district can be coded. Pella has three elementary buildings, one 
middle school, and one high school. Elementary schools are coded —1, 
—2, and —3, middle school is coded —4, and high school —5. 
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0 0-9% 
1 10-19% 
2 20-29% 
3 30-39% 
4 40-49% 
5 50-59% 
6 60-69% 
7 70-79% 
8 80-89% 
9 90-99% 
Free/Reduced Lunch Families must meet specific federal criteria in order to qualify for free or 
reduced priced lunches. The percentage of students qualifying for free 
or reduced priced lunches is considered one of the best measures of 
poverty among the student population of a school building. The 
following coding system was used: 
of students qualify for free or reduced lunch 
of students qualify for free or reduced lunch 
of students qualify for free or reduced lunch 
of students qualify for free or reduced lunch 
of students qualify for free or reduced lunch 
of students qualify for free or reduced lunch 
of students qualify for free or reduced lunch 
of students qualify for free or reduced lunch 
of students qualify for free or reduced lunch 
of students qualify for free or reduced lunch 
Webster elementary is coded a 2 since 21% of its students receive free 
or reduced lunch. Lincoln, Jefferson, and the Middle School are coded 
a 1 because the number of students receiving free or reduced lunch falls 
between 10-19%. The High School is coded a 0 because 8% of the 
students receive free or reduced lunch. 
Attendance level Attendance level is defined by the grade levels contained within each 
individual school unit 
0 Primary K-3 
1 Elementaiy K-6 
2 Combination K-8 
3 Middle School Teams of teachers, interdisciplinary 
units 
4 Middle Level 6-9 
5 Combination 7-12 
6 High School 9-12 
7 High School 10-12 
8 Other 
Webster Elementary is coded 0 since it is a K-3 building. Lincoln 
Elementary, a K-4 building, is coded 0. Jefferson Elementary is a K-5 
building, thus coded 1. The middle school includes grades 6-8 and is 
coded 4. The high school is a 9-12 building and is coded 6. 
154 
Community type Categorizes the participating districts/schools by type of community 
setting each is located. Community type is defined by a range of the 
number of citizens within the geographical boundaries of the district. 
Community Type 
0 Small Town 
1 Mid-Size Town 
2 Large Town/Small City 
3 Very Large Town/SmA City 
4 Mid-Size City 
5 Large City 
6 Very Large City 
7 Suburban 
8 Other 
9 
Citizen Population 
0-2,499 
2,500-9,999 
10,000-24,999 
25,000-49,999 
50,000-99,999 
100,000-499,999 
500,000 or more 
School size School size is the student population within each building. 
1. 0-124 student population 
2. 125-249 student population 
3. 250-499 student population 
4. 500-999 
5. 1000-1499 
6 1500-2499 
7 2500 or more 
Webster and Lincoln Elementary Schools are coded 2. Webster 
has 177 students and Lincoln has 210 students. Jefferson 
Elementaiy has 470 students. It is coded 3. The middle school 
has 450 students and is coded 3. The high school has 525 
students and is coded 4. 
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APPENDIX G 
SCHOOL SUMMARY REPORT (EXAMPLE) 
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FOREWORD 
"Those for whom we deliver school services are the ones who ultimately count" (Sweeney, 
1988). A growing number of educators point out the importance of home-school 
partnerships and the value of data to improve school quality. Data &om parents, important 
customers of the school, are essential. School personnel must identify parent expectations 
and strive to meet those expectations. 
The parent survey is designed to: 
1. Provide school personnel with parent perceptions of the quality of school practices 
and provide baseline data to determine the success of strategies implemented to 
improve school quality. Specifically, the survey provides parent ^rceptions of the 
quality of 14 dimensions of educational practice, the level of school quality, the 
impact of school practices on parents to provide support for their child's learning, the 
likelihood of parents providing specific types of support for the school, and the level 
of parent support for the school. 
2. Send an important message to parents that their opinion is valued. 
3. Open lines of communication between parents and school peigonnel so they can work 
together to improve practices to better serve parents and children. 
I believe you will find the data helpful. When reviewing data it is natural to dwell on the 
areas in need of improvement. Don't forget to celebrate the positive feedback you received. 
If you have any questions regarding the data, please call. 
Many parents from your school and other schools that administered the survey wrote notes 
on the survey indicating they appreciated the opportunity to provide feedback to their 
child's school. A "window of opportunity" has been established for school personnel and 
parents to discuss ways to improve practices that better serve parents and children. I wish 
you well in your effort to better meet the needs of parents. 
Thank you for the opportunity to serve you. 
Jim O'Connell 
N225 Lagomarcino Hall 
Iowa State University 
Ames, Iowa 50011 
(515) 294-2917 
Sweeney, J. (1988). Tips for improving school climate. Arlington, VA: American 
Association of School Administrators. 
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ANYTOWN HIGH SCHOOL 
ANYTOWN, U.S.A. 
Number of surveys administered 
Number of surveys returned 
Percentage of surveys returned 
140 
73 
52% 
What you will find in this summary report: 
1. Color transparency and black and white copy of "Perceptions of Quality." 
These illustrate the composite means for each of the 14 dimensions of educational 
practice and the mean for "overall school quality." Composite means represent the 
average parent rating of "quality" by parents for all items within each of the fourteen 
dimensions of educational practice (^excellent quality, 5=very good quality, 
4=good quality, 3=mediocre quality, 2=poor quality, l=very poor quality). 
2. Individual Reports for each of the 14 dimensions of educational practice, overall 
school quality, impact of school practices, likelihood of support, and overall 
support. Each report includes composite means, individual item means, 
percentages of parent ratings, the number of parents that rated each item, the 
number of parents that responded "don't know," and the number of parents that 
failed to respond to each item. 
3. Demographic Data Report that provides information about the gender, race, 
family status and employment status, and income of parents who completed the 
survey. 
4. Parent Survey (one copy). 
Reviewing the data 
The composite means shown on the color transparency reflect parent ratings of the level of 
quality for the 14 dimensions of educational practice and the level of over^ school quality. 
The individual reports provide a more detailed view of parent ratings. Please open to the 
first individual report "School Climate". The dimension "school climate" was measured by 
four items. To the right of each item is the percentage of parent ratings by levels of quality. 
For example, 24.7% of the parents who rated the quality of item #1 rated it "excellent 
quality." 43.8% of the parents rated it "very good quality," etc. The column "rated 
quality" shows the actual number of parents who rated the quality of that practice 
(responded "excellent quality" to "very poor quality"). The column "don't know" provides 
the actual number of parents who responded "don't laiow." The column "no response" 
shows the number of parents who left the item blank. The mean score represents the 
parents' average rating of "quality" (6=excellent quality, 5=very good quality, 4=good 
quality, 3=mediocre quality, 2=poor quality, l=very poor quality). The composite 
mean represents the overall mean score for the four items within the dimension "school 
climate." 
page 2 
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Please note the same format is utilized for the individual reports "School Climate" through 
"Leadership." The report "School Quality" and remaining individual reports do not contain 
the column "don't know" because that response was not an option. Be^nning with the 
report "Impact of School Practices" (items 63-76), parents rated the "impact of school 
practices" rather than "quality of school practices." Parents reported their "likelihood" of 
providing specific types of support for the school in items 77-82, and their "overall 
support" for the school in item 83. 
As you analyze the data, please determine your own level of satisfaction with the parent 
ratings for each dimension and practice. There are a couple of ways to review the data. 
You may want to start by reviewing the composite mean scores for each dimension and the 
mean scores for each individual item. Remember, mean scores represent the average rating 
of "quality" etc., by parents. The scale is a six point scale with 6=excellent quality, 5=very 
good quality, 4=good quality, 3=mediocre quality, 2=poor quality, and l=very poor 
quality. A mean of 4.10 is a rating of "good quality" but it is at the lower end of the 
possible positive ratings. 
It is also suggested that you examine the percentages of parents indicating various levels of 
quality. Once again, you must determine your own level of satisfaction with the level of 
quality reflected in the percentage of parent ratings for each dimension and practice. The 
six point scale lends itself to easy analysis. Ratings of 6, 5, and 4 (excellent quality, very 
good quality, good quality,) are positive ratings. Schools should be striving to achieve a 
high percentage of these ratings of quality. Items where parents rated quality 3,2, or 1 
(mediocre quality, poor quality, very poor quality) should be examined carefully and 
decisions made as to whether these areas should be targeted for improvement. 
Items with a number of "don't know" responses should be examined carefully. If parents 
respond "don't know" to item 26, "The school maintains the interior of the building," 
probably means they haven't been in the building. If they respond "don't know" to item 
17, "The school provides opportunities for parents to be involved as volunteers, tutors, and 
in other supportive roles," and if these are opportunities you do provide, it may mean you 
need to examine how well you communicate these opportunities to parents. It is suggested 
you examine items with "don't know" responses and determine if parents should know, 
and if so, determine what strategies might help parents become more knowledgeable in that 
particular area. 
The demographic data report provides information about tiie gender, race, family status, 
employment status, and income of parents who completed the survey. This descriptive 
information is given in percent (i.e. percentage of males and females who completed the 
survey). Please note some parents chose not to answer questions regarding their gender, 
race, etc. The percentage of parents who did not to respond to specific questions is also 
provided. 
Finally, just in case you didn't keep a copy of the survey I have included one for you. If 
you have any questions regarding any aspect of the survey and/or the results, please feel 
free to give me a call. 
School Climate 
Communication 
Accessibility 
Responsiveness 
Parent Involvement 
Monitoring & Assessment 
Student Equity 
Physical Environment 
School Program 
Curriculum 
Support Services 
Student Activities 
Teacher Behavior 
Leadership 
School Quality 
1 
very poor 
quality 
Perceptions of Quality 
Anytown High School 
3 
mediocre 
quality 
4 
good 
quality 
very good 
quality 
6 
excellent 
quality 
Mean Score 
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1. Make you feel welcome when you come 24.7% 43.8% 19.2% 8.2% 2.7% 1.4% 73 0 0 4.75 
to the school. 
2. Are open to suggestions and questions. 22.9% 28.6% 25.7% 20.0% 1.4% 1.4% 70 2 1 4.47 
3. Treat you fairly. 19.2% 27.4% 34.2% 16.4% 2.7% 0.0% 73 0 0 4.44 
4. Treat you with respect. 23.3% 31.5% 30.1% 11.0% 4.1% 0.0% 73 0 0 4.59 
School Climate Composite Mean 4.571 
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5. Informs you about school policies, rules. 38.4% 35.6% 15.1% 6.8% 2.7% 1.4% 73 0 0 4.96 
regulations, and procedures. 
6. Provides information regarding 39.7% 41.1% 12.3% 5.5% 1.4% 0.0% 73 0 0 5.12 
upcoming school events, activities, and 
meetings. 
7. Maintains open lines of communication 30.6% 27.8% 25.0% 12.5% 4.2% 0.0% 72 1 0 4.68 
for you to ask questions and express 
concerns. 
8. Provides information about how you can 29.2% 22.2% 31.9% 13.9% 1.4% 1.4% 72 1 0 4.60 
help or support your child's learning at 
home. 
Communication Composite Mean 4.85 
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ACCESSIBILITY 
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9. Provides adequate parent-teacher 29.2% 41.7% 20.8% 4.2% 4.2% 0.0% 72 1 0 4.88 
conferences and other opportunities for 
you to meet with school personnel. 
10. Employs teachers who are accessible to 34.2% 30.1% 26.0% 6.8% 2.7% 0.0% 73 0 0 4.86 
discuss your questions and concerns. 
11. Employs counselors, psychologists, and 21.2% 21.2% 25.8% 25.8% 4.5% 1.5% 66 7 0 4.24 
other support personnel who are 
accessible to discuss your questions and 
concerns. 
Accessibility Composite Mean 4.69 
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12. Strives to accommodate the schedules 19.7% 39.4% 28.2% 5.6% 5.6% 1.4% 71 2 0 4.58 
and meet the needs of parents. 
13. Provides activities and programs that 10.6% 19.7% 37.9% 19.7% 9.1% 3.0% 66 7 0 3.94 
inform and are helpful to parents. 
Responsiveness Composite Mean 4.30 
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14. Promotes a partnership between home 15.9% 21.7% 39.1% 20.3% 1.4% 1.4% 69 2 2 4.26 
and school. 
15. Encourages you to get involved in 16.4% 20.5% 34.2% 23.3% 5.5% 0.0% 73 0 0 4.19 
school affairs. 
16. Informs you about procedures and 14.1% 12.7% 38.0% 29.6% 2.8% 2.8% 71 2 0 3.97 
opportunities for involvement in school 
affairs. 
17. Provides opportunities for parents to be 15.9% 15.9% 36.2% 20.3% 7.2% 4.3% 69 4 0 4.00 
involved as volunteers, tutors, and in 
other supportive roles. 
18. Provides opportunities for parent 6.2% 15.4% 23.1% 38.5% 10.8% 6.2% 65 8 0 3.49 
involvement in making decisions 
affecting school programs. 
19. Involves parent groups such as PTA, 5.0% 16.7% 46.7% 20.0% 6.7% 5.0% 60 13 0 3.78 
PTO, Booster Club, and Band Parents in 
supporting and improving the school 
and its programs. 
Parent Involvement Composite Mean 3.98 
I 
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MONITORING & ASSESSMENT 
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20. Reports student progress as frequently 17.8% 26.0% 38.4% 12.3% 5.5% 0.0% 73 0 0 4.38 
as needed. 
21. Provides report cards or other student 31.0% 28.2% 26.8% 12.7% 1.4% 0.0% 71 0 2 4.75 
progress reports that are informative. 
22. Monitors your child's attendance and 32.4% 25.0% 36.8% 4.4% 1.5% 0.0% 68 4 1 4.82 
contacts you if needed. 
Monitoring & Assessment Composite Mean 4.63 
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STUDENT EQUITY 
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23. Treats students fairly. 17.1% 22.9% 32.9% 15.7% 7.1% 4.3% 70 3 0 4.14 
24. Ensures that all students regardless of 23.5% 26.5% 32.4% 10.3% 5.9% 1.5% 68 4 1 4.47 
race, ethnic background, gender, and/or 
disability are provided a quality 
education. 
Student Equity Composite Mean 4.31 
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25. Provides a good learning environment. 18.1% 29.2% 37.5% 12.5% 2.8% 0.0% 72 1 0 4.47 
26. Maintains the interior of the building. 5.7% 30.0% 42.9% 15.7% 1.4% 4.3% 70 2 1 4.10 
27. Maintains the school grounds. 9.7% 33.3% 41.7% 11.1% 1.4% 2.8% 72 0 1 4.31 
28. Provides classrooms and other facilities 10.0% 21.4% 40.0% 25.7% 2.9% 0.0% 70 3 0 4.10 
with adequate space and equipment for 
the educational programs. 
29. Provides adequate building space, 9.7% 27.8% 33.3% 26.4% 2.8% 0.0% 72 1 0 4.15 
athletic fields and/or playgrounds for 
school activities such as basketball. 
drama, football, and childrens' play. 
30. Provides an environment in which you 24.7% 35.6% 26.0% 12.3% 1.4% 0.0% 73 0 0 4.70 
feel safe attending school meetings. 
programs, and activities. 
Physical Environment Composite Mean 4.32 
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SCHOOL PROGRAM 
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31. Emphasizes academic learning. 19.4% 30.6% 41.7% 6.9% 1.4% 0.0% 72 1 0 4.60 
32. Challenges students to do their best. 22.2% 27.8% 34.7% 12.5% 2.8% 0.0% 72 1 0 4.54 
33. Honors and recognizes student 31.5% 28.8% 26.0% 11.0% 1.4% 1.4% 73 0 0 4.74 
achievements, accomplishments, and 
contributions. 
34. Provides a sound educational program 17.4% 26.1% 39.1% 13.0% 4.3% 0.0% 69 4 0 4.39 
that prepares students for future success. 
School Program Composite Mean 4.5^ 
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CURRICULUM 
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35. Includes content and learning 15.7% 25.7% 32.9% 21.4% 2.9% 1.4% 70 3 0 4.26 
experiences that provide students the 
knowledge and skills needed to function 
effectively in society. 
36. Provides for the various interests of 14.7% 17.6% 41.2% 19.1% 4.4% 2.9% 68 4 1 4.10 
students. 
37. Provides for the various levels of 15.9% 15.9% 43.5% 15.9% 5.8% 2.9% 69 4 0 4.12 
student ability. 
38. Provides balance in the emphasis of 15.9% 20.3% 43.5% 15.9% 4.3% 0.0% 69 4 0 4.28 
basic skills as well as on other important 
student learning. 
Curriculum Composite Mean 4.20 
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SUPPORT SERVICES 
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39. Provides transportation services that are 20.6% 16.2% 45.6% 14.7% 2.9% 0.0% 68 4 1 4.37 
efficient and effective. • 
40. Provides a lunch program appropriate 26.5% 30.9% 30.9% 8.8% 1.5% 1.5% 68 4 1 4.68 
for students. 
41. Provides guidance/counseling services 11.1% 17.5% 34.9% 28.6% 6.3% 1.6% 63 8 2 3.94 
that meet student needs. 
42. Provides a media center and/or library 17.1% 18.6% 38.6% 20.0% 5.7% 0.0% 70 2 1 4.21 
that meets student needs. 
Support Services Composite Mean 4]32j 
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STUDENT ACTIVITIES/ATHLETICS 
The School... 6 
-
 
ex
ce
lle
nt
 q
ua
lit
y 
5 
-
 
ve
ry
 g
oo
d 
qu
al
ity
 
4 
-
 
go
od
 q
ua
lit
y 
3 
-
 
m
ed
io
cr
e 
qu
al
ity
 
2 
-
 po
or
 q
ua
lit
y 
1 
-
 
ve
ry
 po
or
 q
ua
lit
y 
ra
te
d 
qu
al
ity
 
do
n'
t k
no
w 
n
o
 r
es
po
ns
e 
Mean 
43. Offers sufficient non-academic 7.9% 20.6% 34.9% 28.6% 7.9% 0.0% 63 8 2 3.92 
programs and activities such as clubs. 
intramurals, plays, and athletics to meet 
the interests of students. 
44. Has non-academic programs and 8.6% 20.7% 31.0% 32.8% 6.9% 0.0% 58 12 3 3.91 
activities that provide meaningful 
experiences for those students currently 
participating. 
Student Activities/Athletics Composite Mean 3.90 
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TEACHER BEHAVIOR 
Teachers... 6 
-
 
ex
ce
lle
nt
 q
ua
lit
y 
5 
-
 
v
e
ry
 g
oo
d 
qu
al
ity
 
4 
-
 
go
od
 q
ua
lit
y 
3 
-
 
m
ed
io
cr
e 
qu
al
ity
 
2 
-
 po
or
 q
ua
lit
y 
1 
-
 
v
e
ry
 po
or
 q
ua
lit
y 
ra
te
d 
qu
al
ity
 
do
n'
t k
no
w 
n
o
 r
es
po
ns
e 
Mean 
45. Care for students. 28.2% 21.1% 31.0% 15.5% 4.2% 0.0% 71 0 2 4.54 
46. Help each child do his or her very best 20.0% 24.3% 30.0% 18.6% 7.1% 0.0% 70 1 2 4.31 
in school. 
47. Maintain high standards for students. 20.0% 22.9% 38.6% 12.9% 5.7% 0.0% 70 1 2 4.39 
48. Provide effective instruction in the 21.4% 22.9% 34.3% 15.7% 5.7% 0.0% 70 1 2 4.39 
classroom. 
49. Are accessible to students who want or 20.6% 25.0% 27.9% 16.2% 7.4% 2.9% 68 4 1 4.26 
need help. 
50. Maintain student discipline in the 18.6% 30.0% 30.0% 12.9% 8.6% 0.0% 70 2 1 4.37 
classroom. 
51. Respond to your questions and 27.1% 27.1% 32.9% 7.1% 5.7% 0.0% 70 1 2 4.63 
concerns. 
52. Inform you about your child's school 26.4% 29.2% 22.2% 12.5% 8.3% 1.4% 72 0 1 4.49 
work and progress. 
53. Communicate ways you can help your 25.4% 22.5% 21.1% 23.9% 5.6% 1.4% 71 1 1 4.34 
child succeed in school. 
Teacher Behavior Composite Mean 4.42 
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LEADERSHIP 
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54. Provides leadership for the school. 14.1% 32.4% 32.4% 19.7% 1.4% 0.0% 71 1 1 4.38 
55. Maintains high standards for the school. 14.1% 35.2% 31.0% 19.7% 0.0% 0.0% 71 0 2 4.44 
56. Communicates with parents about 17.6% 22.1% 32.4% 20.6% 5.9% 1.5% 68 3 2 4.21 
school issues. 
57. Is visible in the community and at 29.4% 29.4% 29.4% 8.8% 1.5% 1.5% 68 3 2 4.72 
school functions. 
58. Manages the daily operation of the 25.0% 33.8% 27.9% 13.2% 0.0% 0.0% 68 3 2 4.71 
school. 
59. Manages student discipline. 20.6% 30.9% 17.6% 23.5% 5.9% 1.5% 68 4 1 4.32 
60. Is accessible to discuss your questions 24.3% 27.1% 25.7% 20.0% 1.4% 1.4% 70 2 1 4.49 
and concerns. 
61. Responds to your questions and 22.1% 32.4% 22.1% 17.6% 2.9% 2.9% 68 4 1 4.44 
concerns. 
Leadership Composite Mean 4.46 
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62. Overall, I would rate the quality of the 
school as... 
7.5% 40.3% 40.3% 11.9% 0.0% 0.0% 67 6 4.43 
School Quality Composite Mean 4.43 
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63. Help your child with homework or 18.1% 43.1% 22.2% 6.9% 5.6% 4.2% 72 1 4.49 
special projects. 
64. Talk to your child about school topics. 16.7% 40.3% 30.6% 4.2% 4.2% 4.2% 72 1 4.49 
65. Read to or with your child. 27.8% 38.9% 19.4% 6.9% 1.4% 5.6% 72 1 4.68 
66. Encourage your child to read, write, and 26.4% 37.5% 18.1% 9.7% 2.8% 5.6% 72 1 4.58 
participate in other important learning 
activities besides those assigned by the 
teacher. 
67. Praise your child's efforts and hard work 28.2% 36.6% 19.7% 5.6% 5.6% 4.2% 71 2 4.63 
in school. 
68. Praise your child for school 31.9% 37.5% 13.9% 4.2% 6.9% 5.6% 72 1 4.67 
achievements. 
69. Express high expectations and 30.6% 30.6% 20.8% 6.9% 4.2% 6.9% 72 1 4.56 
encourage your child to do the very best 
in school. 
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IMPACT OF SCHOOL PRACTICES (continued) 
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70. Stress the importance and value of 29.2% 31.9% 20.8% 4.2% 8.3% 5.6% 72 1 4.53 
success in school. 
71. Make homework a priority. 33.3% 30.6% 16.7% 8.3% 2.8% 8.3% 72 1 4.58 
72. Provide a quiet place for your child to 22.2% 29.2% 26.4% 11.1% 4.2% 6.9% 72 1 4.33 
do schoolwork at home. 
73. Make sure your child attends school 29.2% 38.9% 13.9% 4.2% 4.2% 9.7% 72 1 4.56 
regularly. 
74. Initiate contact with your child's 22.2% 30.6% 27.8% 5.6% 11.1% 2.8% 72 1 4.39 
teachers to discuss his or her progress. 
75. Attend your child's activities at school 29.2% 34.7% 13.9% 9.7% 5.6% 6.9% 72 1 4.51 
such as concerts, plays, and athletics. 
76. Attend important conferences at school. 34.7% 36.1% 13.9% 4.2% 2.8% 8.3% 72 1 4.71 
Impact of School Practices Composite Mean 4.55 
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77. Rise to the defense of the school if 31.5% 42.5% 20.5% 4.1% 1.4% 0.0% 73 0 4.99 
needed. 
78. Support school policies or rules if 28.8% 46.6% 21.9% 1.4% 1.4% 0.0% 73 0 5.00 
challenged. 
79. Support an increase in taxes to enhance 17.8% 34.2% 37.0% 4.1% 2.7% 4.1% 73 0 4.48 
the school program. 
80. Support an increase in taxes to improve 21.4% 34.3% 27.1% 10.0% 1.4% 5.7% 70 3 4.47 
an existing school facility or to construct 
a new one. 
81. Serve on a school committee or parent 28.2% 28.2% 19.7% 11.3% 5.6% 7.0% 71 2 4.41 
organization if asked. 
82. Volunteer to help as a classroom aide. 31.4% 28.6% 28.6% 7.1% 2.9% 1.4% 70 3 4.74 
office aide, guest speaker, tutor, 
chaperone for field trips and dances, 
concession stand worker or other similar 
activity. 
Support for School Composite Mean 4.69 
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OVERALL SCHOOL SUPPORT 
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83. Overall, I would rate my support for the 
school as... 
27.8% 55.6% 11.1% 4.2% 1.4% 0.0% 72 1 5.04 
Overall School Support Composite Mean 5.04 j 
DEMOGRAPHIC DATA 
Gender 
15.1% Male 
78.1% Female 
6.8% No response 
What best describes your race or national origin? 
2.7% African-American/Black 
0.0% American Indian or Alaskan Native 
0.0% Arab or Middle Eastern Origin 
0.0% Asian-American or Pacific Islander 
86.3% Caucasian/White 
0.0% Mexican-American or Hispanic Origin 
1.4% Other 
9.6% No response 
Anytown High School 
What best describes your family status and employment status? 
2.7% Single parent or guardian~Not employed 
8.2% Single parent or guardian—Employed 
1.4% Two parents or guardians—Neither employed 
30.1% Two parents or guardians—One employed 
49.3% Two parents or guardians—Both employed 
8.2% No response 
What is the total parent or guardian household income per year? 
8.2% $0 - $9,999 
34.2% $10,000-$29,999 
27.4% $30,00 - $49,999 
13.7% $50,000 - $69,999 
1.4% $70,000 - $89,999 
0.0% $90,000 or more 
15.1% No response 
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APPENDIX H 
SUMMARY OF TESTS OF ANALYSIS OF VARIANCE AND SCHEFFE POST 
HOC TESTS FOR COMPLEX COMPARISONS FOR OVERALL SUPPORT 
FOR THE SCHOOL BY DEMOGRAPHIC VARIABLES (ALL SCHOOLS) 
181 
Summary of tests of analysis of variance and Scheffe post hoc tests for complex comparisons 
for overall support for the school by demographic variables (all schools) 
Demographic 
Variables 
Description Mean Scheffe 
Grouping^ 
df F Ratio 
Gender Female 5.12 A 1,82 3.91 
Male 4.97 A 
Family Status Two Parent 5.10 A 1,82 4.15* 
Single Parent 4.94 B 
Income $90,(KX) or more 5.38 A 5,216 6.36* 
$50,000-$69,999 5.25 A B 
$70,000-$90,000 5.22 A B 
$l-$9,999 5.04 B 
$30,000-$49,999 4.99 B 
$10,000-$29,999 4.93 B 
Note. Scale = 1 (low) to 6 (high) 
^Means with same letter are not significantly different 
* 2 < .05. 
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APPENDIX I 
SUMMARY OF TESTS OF ANALYSIS OF VARIANCE AND SCHEFFE POST 
HOC TESTS FOR COMPLEX COMPARISONS FOR FINANCIAL SUPPORT 
FOR THE SCHOOL BY DEMOGRAPHIC VARIABLES (ALL SCHOOLS) 
183 
Summary of tests of analysis of variance and Scheffe post hoc tests for complex comparisons 
for financial support for the school by demographic variables (all schools) 
Demographic 
Variables 
Description Mean Scheffe 
Grouping^ 
df F Ratio 
Gender Female 4.51 A 1,82 1.84 
Male 4.36 A 
Family Status Two Parent 4.48 A 1,82 2.59 
Single Parent 4.33 A 
Income $90,000 or more 4.92 A 5,216 6.25* 
$70,000-$89,000 4.76 A B 
$50,000-$69,999 4.68 A B C 
$30,000-$49,999 4.40 A B C 
$10,000-$29,999 4.19 B C 
$l-$9,999 4.18 C 
Note. Scale = 1 (low) to 6 (high) 
^Means with same letter are not significantly different 
* E < .05. 
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APPENDIX J 
SUMMARY OF TESTS OF ANALYSIS OF VARIANCE AND SCHEFFE POST 
HOC TESTS FOR COMPLEX COMPARISONS FOR SUPPORT FOR THE 
SCHOOL THROUGH PARTICIPATION BY DEMOGRAPHIC VARIABLES 
(ALL SCHOOLS) 
Summary of tests of analysis of variance and Scheffe post hoc tests for complex comparisons 
for support for the school through participation by demographic variables (all schools) 
Demographic Description Mean Scheffe df F Ratio 
Variables Grouping^ 
Gender Female 4.84 A 1,82 20.95* 
Male 4.50 B 
Family Status Two Parent 4.83 A 1, 82 24.02* 
Single Parent 4.41 B 
Income $90,000 or more 5.21 A 5,216 8.15* 
$70,000-$89,000 5.08 A B 
$50,000-$69,999 4.99 A B 
$l-$9,999 4.78 A B C 
$30,000-$49,999 4.77 B C 
$10,000-$29,999 4.49 C 
Note. Scale = 1 (low) to 6 (high) 
^Means with same letter are not significantly different 
*U< .05.  
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APPENDIX K 
SUMMARY OF TESTS OF ANALYSIS OF VARIANCE AND SCHEFFE POST 
HOC TESTS FOR COMPLEX COMPARISONS FOR OVERALL SUPPORT 
FOR THE SCHOOL BY DEMOGRAPHIC VARIABLES 
(ELEMENTARY SCHOOLS) 
187 
Summary of tests of analysis of variance and Scheffe post hoc tests for complex comparisons 
for overall support for the school by demographic variables (elementary schools) 
Demographic 
Variables 
Description Mean Scheffe 
Grouping^ 
df F Ratio 
Gender Female 5.20 A 1,48 2.23 
Male 5.10 A 
Family Status Two Parent 5.20 A 1,48 3.31 
Single Parent 5.06 A 
Income $90,000 or more 5.41 A 5, 125 7.47* 
$70,000-$89,000 5.36 A B 
$50,000-$69,999 5.34 A B C  
$30,000-$49,999 5.10 B C D  
$10,000-$29,999 5.05 C D 
$l-$9,999 5.03 D 
Note. Scale = 1 (low) to 6 (high) 
^Means with same letter are not significantly different 
*U< .05.  
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APPENDIX L 
SUMMARY OF TESTS OF ANALYSIS OF VARIANCE AND SCHEFFE POST 
HOC TESTS FOR COMPLEX COMPARISONS FOR FINANCIAL SUPPORT 
FOR THE SCHOOL BY DEMOGRAPHIC VARIABLES 
(ELEMENTARY SCHOOLS) 
189 
Summary of tests of analysis of variance and Scheffe post hoc tests for complex comparisons 
for financial support for the school by demographic variables (elementary schools) 
Demographic 
Variables 
Description Mean Scheffe 
Grouping^ 
df F Ratio 
Gender Female 
Male 
4.56 
4.47 
A 
A 
1,48 
0.45 
Family Status Two Parent 
Single Parent 
4.57 
4.37 
A 
A 
1,48 3.51 
Income $70,000-$89,000 4.89 A 5, 125 5.25* 
$50,000-$69,999 4.77 A B 
$90,000 or more 4.72 A B 
$30,000-$49,999 4.45 A B 
$10,000-$29,999 4.35 B 
$l-$9,999 4.32 B 
Note. Scale = 1 (low) to 6 (high) 
^Means with same letter are not significantly different 
*U< .05.  
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APPENDIX M 
SUMMARY OF TESTS OF ANALYSIS OF VARIANCE AND SCHEFFE POST 
HOC TESTS FOR COMPLEX COMPARISONS FOR SUPPORT FOR THE 
SCHOOL THROUGH PARTICIPATION BY DEMOGRAPHIC VARIABLES 
(ELEMENTARY SCHOOLS) 
191 
Summaiy of tests of analysis of variance and Scheffe post hoc tests for complex comparisons 
for support for the school through participation by demographic variables (all schools) 
Demographic Description Mean Scheffe df F Ratio 
Variables Grouping^ 
Gender Female 4.88 A 1,48 10.20* 
Male 4.52 B 
Family Status Two Parent 4.88 A 1,48 20.01* 
Single Parent 4.42 B 
Income $70,000-$89,999 5.27 A 5, 125 5.04* 
$90,000 or more 5.18 A B 
$50,000-$69,999 5.03 A B C 
$l-$9,999 4.82 A B C 
$30,000-$49,999 4.77 B C 
$10,000-$29,999 4.56 C 
Note. Scale = 1 (low) to 6 (high) 
^Means with same letter are not significantly different 
* g < ,05. 
